
of the program at a new tribal site, faculty will complete the necessary infrastructure work 
including tribal resolutions, identification and recruitment of potential students, and hiring part­
time, community-based faculty. The expansion from five current tribal sites to eight to ten sites 
should be considered long-term and permanent, but contingent upon the number of students at 
each site. 

Future plans for Bridge program 

The Washington State Higher Education Coordinating Board has approved Evergreen's 
Reservation Based/Community Determined (RECD) program as an upper division program. 
Traditionally, lower division students have been admitted to the program through a bridge 
partner (NWIC) accredited to serve lower division students. 

Evergreen has not had an official bridge agreement with Northwest Indian College since 
the agreement expired in 2003. Due to the difficulty of trying to get two different institutional 
pedagogies to mesh, the bridge program was mutually dissolved in meetings during the summer 
and fall of 2004. During the dissolution, NWIC and TESC entered into a verbal agreement to 
continue serving lower division students in what became the 'teach-out". An ad hoc committee 
was then developed to research the possibilities for a new lower division bridge program to begin 
Fall Quarter, 2005. This committee also developed recommendations for finding a way to best 
serve the needs of some students for developmental education classes in English and 
Mathematics. It was important to search for a high quality program that includes many of the 
best aspects of the upper division program. 

With the support of the RECD Advisory Council, the committee's research and 
subsequent meetings uncovered a number of ideas and possibilities. To summarize, the 
committee recommended the creation of smallieaming communities comprised of students 
needing (I) developmental studies courses in order to prepare for college and (2) lower division 
(first- and second-year) coursework. For continuity, the bridge program will use the same theme 
each year as the RECD program theme. The lower division curriculum has been chosen from 
the best available online materials from Washington Online, the State Board for Community and 
Technical College's two-year online degree program. 

The committee, while recognizing the flexibility and advantages of the system, also 
remain cognizant of the face-to-face, community-based aspects of the RBCD program. 
Accordingly, the co-directors are implementing a process whereby students will work toward a 
direct transfer Associate of Arts degree, but also participate in two-credit "integrated seminars" 
taught by RECD faculty. Students will have common material with RECD upper division 
students assigned, and will meet at the RECD weekend class at the Longhouse. The integrated 
seminar will provide a bridge for developmental and lower division students and will further 
emphasize how bridge students are part of a larger learning community, all working toward a 
four-year degree. The co-directors plan to recruit, hire and train study leaders (one per site) who 
are community members at each site to meet once a week with the bridge students. 

Alumni Organization 
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The survey of RBCD graduates, administered during Winter Quarter, 2005, reflected a 
strong sense of support among alumni to develop an alumni organization, whose purpose will be 
to provide services to its alumni constituency as well as current students enrolled in the RBCD 
program. 

Conclusion 

The RBCD program review has summarized all of the following: (A) An overview of the 
program, (B) A general self-evaluation, (C) Teaching, (D) Provision for student services, (E) 
Research and productivity, (F) Student governance, (G) Program wide events, (H) Relationship 
with other units, (1) Future plans, and it includes an appendices section that provides essential 
information with respect to the program. For more information, please contact Michelle Aguilar­
Wells or Jeff Antonelis-Lapp, Co-directors of the program, at The Evergreen State College, 2700 
Evergreen Parkway, NW, Olympia, Washington, 98502. They can be reached by telephone at 
360.867.6286, or bye-mail at indianway@centurytel.net or lappj@evergreen.edu. Copies of the 
full program review, and all appendices and analyses, are available for public review. 
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