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1. Institutional Overview
The Evergreen State College in Olympia,
Washington, is a nationally acclaimed public
liberal arts college with a comprehensive interdisciplinary curriculum. The College has many
vital and distinctive practices that have been its
hallmarks since it opened its doors in 1971: a
dynamic curriculum characterized by half- and
full-time, team-taught interdisciplinary classes;
learning communities; narrative evaluations of
student work instead of grades; no faculty rank
or disciplinary departments; inclusive governance structures; academic deans who rotate
from and return to the faculty; and a teaching
and learning culture in which students take an
unusually high level of responsibility for their
own work. In its strategic planning since 2011,
the College has intensified its work around two
longstanding global concerns—diversity/equity
and inclusion, and sustainability—endeavoring
to reflect these preeminent interests in its curriculum, teaching practices, hiring, recruitment,
and daily operations.
Evergreen offers interdisciplinary bachelor of
arts and bachelor of science degrees without
stipulation of predetermined subject majors.
The Olympia campus offers an undergraduate curriculum in which full-time academic
programs are offered during the day, and
half-time academic programs and courses are
taught through the Evening and Weekend
Studies (EWS) curriculum. Many adult learners
are served through EWS, as well as through
the upper-division Tacoma Program and Native
Pathways Program. In addition, Evergreen
offers three graduate programs (Master of
Environmental Studies, Master in Teaching,
and Master of Public Administration with
Public & Nonprofit, Public Policy, and Tribal
Governance concentrations), and five public
service centers (The Longhouse Education and
Cultural Center, the Center for CommunityBased Learning and Action, the Washington
Center for Undergraduate Education, the

Sustainability in Prisons Project, and the
Center for Sustainable Infrastructure).
Evergreen’s unique approach to liberal
education is articulated in the Five Foci that
describe the character of an Evergreen education. The core principles expressed in the
foci are interdisciplinary studies, collaborative
learning, learning across significant differences,
student engagement, and linking theory with
practice. These are translated into practice
and are widely known and shared across the
institution. In addition, the Six Expectations of
an Evergreen Graduate articulate the general
education expectations for Evergreen students.
These expectations are: articulate and assume
responsibility for your own work; participate
collaboratively and responsibly in our diverse
society; communicate creatively and effectively; demonstrate integrative, independent,
critical thinking; apply qualitative, quantitative,
and creative modes of inquiry appropriately
to practical and theoretical problems across
disciplines; and as a culmination of your
education, demonstrate depth, breadth, and
synthesis of learning and the ability to reflect
on the personal and social significance of
that learning. Together, all these values
shape teaching, learning, public service, and
College operations.
Evergreen’s articulation of its mission was
updated in 2011 through a process engaging
staff, faculty, students, and trustees. Emanating
from Evergreen’s mission, the core themes,
objectives, and indicators reflect the interdisciplinary nature of the College itself, highlighting
and reinforcing interdependence across fields
of study, administrative divisions, and strategic
priorities. Together, all these tools—mission
statement, core themes, objectives, and indicators—clearly articulate the linkage between
aspiration and accomplishment.
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2. Basic Institutional Data Form
The Basic Institutional Data Form is available online.

Preface

The Evergreen State College

6

Year Seven Self-Evaluation Report 2018

3. Preface
a. Changes Since Last Report
i. The Presidency
After fifteen years as Evergreen’s president
and six years of service to the College before
that, Dr. Thomas L. “Les” Purce retired in
September 2015. He led the College through
significant growth and growing pains: expanding from 3,700 to 4,500 students after the 2008
recession, managing dramatic reductions in
state financial support, overseeing more than
$200 million in building and renovation projects, implementing a new Academic Statement
Initiative to support students in articulating and
reaching their goals, strengthening Evergreen’s
local and national reputation, and much more.
The College expresses its gratitude to Dr.
Purce for his many years of leadership.
In September 2015, Dr. George Bridges became Evergreen’s sixth president. Dr. Bridges
came to Evergreen after serving for 10 years as
president of Whitman College in Walla Walla,
Washington. He previously served as dean
and vice provost of undergraduate education
and professor of sociology at the University
of Washington.

ii. Funding
State budget policy for public higher education has varied greatly in the past decade.
Following years of steady erosion in state
support, public funding declined precipitously
in the depths of the Great Recession. This loss
of funding was partly offset by a state policy
that called for a series of double-digit tuition
increases for resident undergraduate students
and by strong enrollment throughout the
recession. In the 2011-13 biennium, the state
share of operating funds was 35.6%.
Beginning in the 2013-15 biennium, legislative
budget policy abruptly changed direction.
Legislative policy first froze and then cut tuition

for resident undergraduate students, providing
support from the state general fund to offset
the lost revenue. At the same time, as the
economy emerged from the recession, the
enrollment levels declined, further reducing
tuition revenue. As a result of the combination
of these factors, revenue from legislative appropriation now makes up roughly 50% of the
College’s operating budget, with the balance
coming from tuition revenue.
Throughout this period, the College experienced a gradual decline in enrollment, and
the College forecasts a sharper decline in
enrollment for the 2018-19 academic year. In
anticipation, the College implemented a 10.6%
reduction in the operating budget in spring
2018. Reductions were identified within the
context of a College revitalization plan which
begins with financial stability and rebuilds
enrollment through attention to marketing,
branding, curriculum, and campus culture.

iii. Changes in College
Leadership Structure
As described above and later in this report,
significant budget reductions were made
during the 2017-18 academic year in response
to a sharp drop in enrollment after several
years of slow enrollment decline. While the
College had already been addressing that
decline in multiple ways—curricular reform,
expansion of student support, and new recruitment and scholarship initiatives—this challenge
required a bold response. The response was
made through employing three critical strategies: stabilizing finances, advancing promotion
of Evergreen’s many strengths, and making
critical changes in programs and services
aimed at serving students better.
The first of these—stabilizing the budget—
entailed eliminating some categories of activity
and positions while consolidating work across
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divisions. These actions yielded a leaner budget appropriately sized to reflect the number
of students the College was likely to serve
during the 2018-19 academic year. As part of
this effort, President Bridges examined how
the structure of senior leadership would need
to change: eliminating positions, sharpening
focus on and support of student success,
creating efficiencies, and achieving greater
alignment with the plan to revitalize Evergreen.

“

Evergreen professors are not covering
the same material on the same
day every year. They’re given the
opportunity to say what in today’s
society is worth investigating, and
to teach the things that are going to
help students in today’s world.

”

– Grant Walker ’18
The new leadership structure eliminates the
chief of staff position in the president’s office,
and moves some of those responsibilities to
Amanda Walker, vice president for advancement. The division of finance and administration becomes finance and operations, which
now includes facilities, human resources,
business operations, police services, and
computing and communications, and is led
by Dr. John Carmichael who assumed the role
of vice president on July 1, 2018. The division
will create a new, more centralized budgeting
system for the College.
Other changes include the integration of
academic affairs with student affairs into one
division that will support a strategic focus
on student life and academic success within
a framework of inclusive excellence. This
new division of student and academic life
will be led by Provost Dr. Jennifer Drake,
Vice President and Vice Provost Dr. Chassity
Holliman-Douglas, and Vice Provosts
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Dr. Wendy Endress and Dr. David McAvity.
The new structure significantly strengthens
outreach to and communication with
prospective students by consolidating
enrollment services (admissions, financial
aid, and the registrar), government relations
and marketing and communications into
a division now called college relations
administered by Vice President Sandra Kaiser.
This consolidation will help integrate the
promotion of Evergreen’s new brand story with
every aspect of recruiting new students and
communicating with the legislature.
Because President Bridges announced this
new administrative structure on May 14 when
this report was almost completed, much of the
narrative of this report assumes prior leadership structures. This report looks back over the
last seven years and assesses the College and
its strategic planning under the structure that
produced the outcomes assessed here.
When appropriate, the report refers to new
structures and initiatives that will shape the
College’s future.

iv. Student Affairs Leadership
The position of vice president for student
affairs was eliminated in the reorganization.
As described above, Jennifer Drake, Wendy
Endress, Chassity Holliman-Douglass, and
David McAvity are working as a team to lead
an institution-wide focus on student success.

v. College Relations Leadership
The Evergreen State College named Sandra
Kaiser as the first vice president for marketing
and communications (now vice president for
college relations) in January 2017. Serving
as an American diplomat from 1986 to 2013,
Kaiser managed U.S. embassies and directed
public affairs operations around the globe
and at the U.S. Department of State, working
with presidents from Ronald Reagan to Barack
Obama. Under the new leadership structure,
the associate vice president for enrollment
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management position has been re-titled chief
enrollment officer and will report to Kaiser, as
will the director of government relations.

vi. College Advancement Leadership
Amanda Walker, who was first hired at
Evergreen in 2010 as director of development, assumed the role of executive director
of The Evergreen State College Foundation
(Foundation) in June 2014 and assumed the
role of vice president for advancement in
July 2015.

vii. Equity and Inclusion Leadership
After a national search, The Evergreen State
College hired Dr. Chassity Holliman-Douglas
as the College’s first vice president and vice
provost for equity and inclusion. HollimanDouglas leads and strengthens Evergreen’s
work to foster an environment of inclusive
excellence for students, staff, and faculty.
She joined the College at the start of the
2017–2018 academic year.

viii. Indigenous Arts and
Education Leadership
In March 2018, The Evergreen State College
named Tina Kuckkahn-Miller, J.D. (Ojibwe) as
its first vice president of Indigenous arts and
education. Kuckkahn-Miller will also serve as
the College’s tribal liaison. She has served
as the founding director of the College’s
Longhouse Education and Cultural Center
since 1996.

ix. Academics Leadership
Following a national search, The Evergreen
State College named Dr. Jennifer Drake, an
award-winning academic leader, scholar and
teacher, as its next provost and vice president
for academic affairs. She assumed the position
in July 2017. This title will change to provost
and vice president for student and academic
life with the recent senior leadership reorganization. Before coming to Evergreen, Dr. Drake
had served as acting dean and then dean of
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the Shaheen College of Arts and Sciences
at the University of Indianapolis since 2011,
where she also held the position of professor
of English.

x. Academic Structures and Initiatives
Since the last accreditation report, the College
has made a variety of strategic changes
to meet the needs of a new generation of
students. In the most recent academic year,
the new provost, Dr. Jennifer Drake, has led
Academics to build on these changes in a
comprehensive way and to envision a vibrant
future for Evergreen. The central initiatives,
including projects that are in the process of
implementation, are described below.
The Academic Statement Initiative
Since 2009 the College has taken substantial
steps to address how the curriculum is built to
support the Six Expectations of an Evergreen
Graduate; the need for stronger documentation of student learning in transcripts; the
need for culminating self-reflection of students’
undergraduate work; and the need for enhanced advising.
After more than two years of broad faculty
deliberation, the Remodeling Teaching and
Learning at Evergreen (RTaLE) task force
concluded its work in November 2011 when
faculty overwhelmingly voted to approve a
new graduation requirement for all undergraduate students. Specifically, each Evergreen
undergraduate writes an Academic Statement
that is revised annually with support from
the faculty. In the Academic Statement, each
student decides how best to document the
work, experiences, knowledge, and skills that
have comprised their educational journey. The
final version is submitted to the College as
a condition of graduation and becomes the
first narrative page of each student’s official
Evergreen transcript where it introduces the
student’s undergraduate career to an outside
audience. This requirement went into effect
starting with all incoming students in fall 2013.

The Evergreen State College
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of supporting students to critically reflect on
and assess their decisions, experiences, and
accomplishments at Evergreen.

Thanks to generous support from the Gates
Foundation, during the 2012-13 academic
year approximately half of Evergreen’s faculty
participated in a pilot of the Academic
Statement Initiative to create the framework
to support students in fulfilling the new
requirement. The provost selected a faculty
member who had participated in the RTaLE
task force to oversee this new initiative. Under
her leadership over 100 faculty engaged in one
of two week-long summer institutes to create
structures for the new programs associated
with the initiative. This included: expanding
orientation week plans to include an allcampus convocation, a follow-up seminar,
a discussion of the nature of a liberal arts
education at Evergreen, a writing exercise, and
other faculty-led events; sharing strategies for
in-program work on the Academic Statement
during fall quarter; making recommendations
for All-Campus Mentoring Days in winter and
spring; and stewarding Academic Statements
in the spring.
Throughout the 2012-13 academic year,
students, faculty, and staff from across the
College continued to develop and test these
structures, practices, and events with the goal

This ongoing focus on critical reflection and
assessment fosters thoughtful work that
enables students to better develop creative
and fruitful academic pathways, both within
an academic concentration to develop depth,
and across disciplinary boundaries to develop
the breadth inherent in a liberally educated
citizen. Although the graduation requirement
did not begin until fall 2013, all undergraduate
students were invited to include an Academic
Statement in their transcripts when they
graduate. During summer 2013, faculty who
did not participate in the pilot were invited to
attend one of a series of one-day institutes to
further orient them to this new program. The
director of the initiative produced a report with
appendices. An overarching assessment of this
initiative is occurring in summer and fall 2018.
Long-range Curriculum Task Force and
Standing Committee on the Curriculum
Concurrent with the implementation of the
Academic Statement Initiative, the provost and
faculty agenda committee charged a LongRange Curriculum Task Force in spring 2012
to address opportunities for improvement that
surfaced during the summer 2009 and RTaLE
deliberations. This group of 12 faculty and 3
staff was asked to take a holistic look at the
College’s curriculum and make recommendations to the full faculty. During the 2012-13
academic year they engaged the faculty in
their deliberations at seven faculty meetings in
order to prepare more focused recommendations for faculty consideration in fall 2013. The
Task Force recommended the establishment
of the Standing Committee on the Curriculum
(SCC), which has ongoing responsibility for
assessing and making recommendations for
new ways to strengthen and enhance the
curriculum; the work of the Task Force and
the SCC laid the groundwork for the current
Paths of Study initiative. The Task Force also
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recommended the creation of a teaching and
learning center, laying the groundwork for the
learning and teaching commons that is now
coming to fruition.

“

I have had so many opportunities
at Evergreen to do independent
research projects. I love that all of
the projects that I’ve gotten to do
have built on each other. And that
I’ve gotten the freedom to do that,
while at the same time there was a
lot of structure along the way to help
me build the skills that I didn’t have
—or didn’t feel that I had.

”

– Sara Lopez ’17

Undergraduate Research
During the 2012-13 academic year, the College
began the Summer Undergraduate Research
Fellowship Program (SURF). SURF is a funded,
non-credit-bearing summer opportunity for
students to work with faculty on ongoing, real-world research projects. It provides stipends
for students and some supplies funding for faculty project leaders. Fellows engage as junior
research partners on faculty projects across the
disciplinary spectrum. The program supports
faculty to advance their research agendas while
fellows gain valuable experience. Students and
faculty together present their research in a fall
symposium. Since 2013, more than 100 students have teamed with faculty on 79 summer
SURF projects. Areas of SURF research include
anthropology, archaeology, literary arts, visual
arts, film, human rights, cybersecurity, indigenous studies, organic chemistry, plant biology,
marine biology, philosophy, microbiology,
ornithology, biogeochemistry, urban planning,
18th-century literature, toxicology, and mathematics education.
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New Credit Hour Policy
In accordance with regulations promulgated
by the federal Department of Education and
the Northwest Commission on Colleges and
Universities, The Evergreen State College
formalized its credit hour policy in a memorandum of understanding with the United Faculty
of Evergreen. The new policy simply codifies
what had been standard practice on campus
for many years.
Paths of Study Initiative
The goal of improved success for all students,
including those least served by higher education institutions, guides Evergreen’s Paths of
Study initiative. For this reason, the creation
of Paths of Study is part of a unified institutional effort to serve the students who choose
Evergreen.
Evergreen is widely recognized for its inventive
approach to undergraduate education, which is
characterized by full-time study that integrates
and layers multiple disciplines in team-taught,
theme-based academic programs complemented by independent and experiential
learning. This existing curricular model fosters
tremendous student freedom.
Our existing curricular model also presents
unique challenges. Some students do not
achieve significant breadth and some do not
achieve significant depth because of how they
choose to exercise their freedom. Curricular
structures that typically guide students at more
traditional institutions—academic departments,
majors, course distribution requirements—do
not exist at Evergreen. While many of our
students thrive, the curriculum does not serve
all students equally well, and underrepresented
students suffer from a higher risk for failure.
As Evergreen’s most significant curricular
reform in a generation, Paths of Study will
provide a robust architecture underpinning
the curriculum informed by the College’s
model of liberal arts education. Creating this
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structure, paths through the curriculum will
help many students more readily find meaning
and coherence in Evergreen’s interdisciplinary
offerings. Informed by the work of Thaler &
Sunstein (2008) on choice architecture, Paths
of Study will provide the “nudge” that many
students need to move them toward academic
choices that they value and expect will prepare
them for successful careers and graduate
study (indicators measured on the Evergreen
Student Experience Survey). While preserving
Evergreen’s uniqueness as well as the broad
curricular freedoms students enjoy, Paths of
Study will allow students to:
1. Chart routes: Chart coherent routes
through the College’s vibrant, dynamic
curriculum.
2. Achieve depth: Pursue clearly defined
Paths of Study from foundational to
intermediate and advanced levels aligned
with Evergreen’s first-year student learning
goals and the Six Expectations of an
Evergreen Graduate.
3. Concentrate: Develop skills and expertise
in a specific area of concentration as part
of Evergreen’s layered, interdisciplinary
approach to the liberal arts.
4. Prepare: Build the competencies required
for advanced study and careers in particular
fields and recognize personally meaningful
career options through Evergreen’s
academic programs.
5. Persist and complete: Succeed in their
studies, remain enrolled, and earn degrees.
The implementation of Paths of Study will
increase clarity, structure, and predictability
in Evergreen’s curriculum. Paths of Study will
also preserve choice and allow every student
to create an individualized undergraduate education that layers disciplines and experiences
according to their personal passions, interests,
and goals.
Seven Paths of Study were moved forward for
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implementation in fall 2018, with an expectation that another five or six would be developed in the 2018-19 academic year. Support
for these new curricular planning structures is
included in the faculty Collective Bargaining
Agreement (CBA) to be implemented in 20182019. Curricular area teams comprised of at
least three Paths of Study will be led by faculty
leaders with release time. We will be designing
an assessment model that reveals the longterm impact, responsiveness, and sustainability
of Paths of Study. This initiative was facilitated
by a pilot grant from the Mellon Foundation;
outcomes of this pilot are in the College’s
report to the Mellon Foundation.
Enrollment Recovery and Revitalization
This project was launched in 2017-2018 in
response to ongoing enrollment decline.
After extensive research, including review
of 71 proposals received from the campus
community, the Standing Committee on the
Curriculum crafted recommendations, included
in the Enrollment Recovery Final Report,
to provide guidance on which areas of the
curriculum should be developed over the next
3-5 years to support the goal of attracting and
retaining more students. Three approaches
were recommended:
1. Increase our capacity to offer psychology
and health programs. This is the primary
recommendation for 2018-2019 and would
require strategic faculty hiring. Growth in
these areas would attract both first-time,
first-year and adult students as well as
build a foundation for implementing the
proposed Integrative Health Path of Study.
2. Create an Entrepreneurship Hub. Create
a venue where students from across the
curriculum could participate in co-curricular
activities emphasizing entrepreneurship. The
Hub would enhance inter-area programs
that combine entrepreneurship with food
and agriculture, the arts, and sustainability.
This could capitalize on the recent $1.5

The Evergreen State College
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million pledge of supportfor entrepreneurship received from a generous alumna.
3. Implement the Bachelor of Science
Re-Envisioning Proposal. This would
strengthen our science curriculum and
support student success in related Paths
of Study.
Two other recommendations were made:
4. Create a team in 2018-19 as a subgroup of
the Standing Committee on the Curriculum
whose task will be to recommend a
process for a regular strategic review of the
Evergreen curriculum.
5. Create a team in 2018-2019 to review
the retention proposals supporting the
Latinx/ELL path and related curriculum
and develop a plan that the College can
implement during a period of tightened
financial resources.
The next step is to create implementation
plans and identify the resources necessary to
move forward.
First-year Initiatives
In an effort to increase support for first-time,
first-year students and improve both learning
opportunities and retention, in fall 2012 the
College reduced enrollment levels in first-year
and lower-division coordinated study programs
from 23 to 18 students per faculty member
and 24 to 20 students per faculty member,
respectively. These changes were experimental
in nature and were regularly assessed to see
if they yielded improvements in retention and
student learning. Four years of review led to
the discontinuation of these ratios after the
2017-2018 academic year, as the data did not
yield evidence of an improvement in retention
that could be linked to the smaller class sizes.
Clearly, new student success is not due
solely to increased face time through smaller
class sizes.
A community of practice comprised of faculty,
staff, and students has been working to design

a new comprehensive first-year experience
(FYE) for all incoming first-time, first-year
students. Once this phase of the project is
launched, we plan to design a program to
support transfer students, who currently enjoy
a higher retention rate than our first-time, firstyear students.
In May 2018, the Evergreen faculty approved
student learning goals developed by the First
Year Experience Work Group in collaboration
with many members of the campus community.
These goals represent what first-time, first-year
students should achieve by the end of their
first year at Evergreen and fall into four broad
categories: Navigating Evergreen; Thriving
in College; Thriving as a Community; and
Communication, Quantitative Reasoning, and
Information Literacy. Responsibility for meeting
these learning goals rests with the entire institution. Questions of assessment, programming,
policies, training, and institutional structures
will be addressed in 2018-2019, with the goal
of implementing an FYE program in fall 2019.
Learning and Teaching Commons
To promote student success through faculty
and staff professional development, the
Washington Center Advisory Board is working
with the dean of faculty development and
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the vice president/vice provost (VP/VP) for
equity and inclusion to create a Learning and
Teaching Commons (LTC) that will offer professional development opportunities for faculty
and staff to support:
1. The aspirations, assets, and needs of all
Evergreen students;
2. Evergreen’s distinctive mission as a
public liberal arts college committed to
interdisciplinary team teaching;
3. The Five Foci that characterize our
pedagogical practices;
4. The six expectations that outline what we
promise students will learn.
In 2017-2018, the Washington Center Advisory
Board researched and defined faculty development at Evergreen since its inception,
supported current communities of practice
such as the First Year Experience Work Group,
developed a draft leadership and staffing model, and created four 2018 Summer Institutes in
collaboration with the faculty development
and hiring dean and the VP/VP for Equity
and Inclusion:
1. New Faculty Teams and First-year/Lower
Division Programs
2. Team Planning for Student Success
3. Scholarship of Teaching and Learning
4. Inclusive Excellence Institute
The LTC aims to use these faculty development opportunities to promote a common
understanding of what a student-centered, student-ready college means for Evergreen, with
the Six Expectations of an Evergreen Graduate
as our shared outcomes. We also aim to develop a common foundation of inquiry-based, equity-minded pedagogies, including backward
design principles and transparent assignments
and learning outcomes, to promote inclusive
excellence across Evergreen’s curriculum.
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xi. Suspensions of Programs
The Grays Harbor Program, which began in
1996, was initially developed to meet the need
for Grays Harbor College’s graduates who were
unable to commute to Olympia to complete
their bachelor’s degrees. Grays Harbor College
is now offering this opportunity through several
Bachelor of Applied Science (BAS) programs.
As always, Evergreen welcomes all Grays
Harbor residents to attend at the Olympia
campus and Admissions visits the Grays Harbor
campus regularly.
The Master of Education (MEd) program
admitted its last cohort in summer 2010 when
the program was suspended indefinitely due to
low enrollment. Most of the final cohort completed the program in winter 2012, and the
teach-out of MEd students was concluded after
one student who had paused in program completion was allowed to return and complete in
summer 2015.

xii. Information Systems
Information Technology (IT) projects are
prioritized through a collaborative governance
process led by the computing and communications office. Several significant IT projects in
this reporting period improved the College’s
academic and student support functions. The
College developed an online record system to
provide both students and advisors with ready
access to student academic histories, including
evaluations and Academic Statements. This
new system facilitates student advising by faculty and enhances the ability for students and
faculty to interact productively and easily. In
addition, in 2014, the College replaced its old
learning management system (Moodle) with
a new system (Canvas) and implemented an
update to the individual study and internship
contract system.
College administrative technology has also
been enhanced in this reporting period
through the implementation of new customer
relationship management (CRM) systems in
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admissions and advancement. In addition, a
new applicant tracking system now supports
faculty and staff hiring processes.
Behind the scenes, the College increased
the bandwidth and redundancy of its primary
internet link, re-hosted its campus information
system (Ellucian Banner) on new hardware,
improved its ability to manage classroom
equipment remotely, and improved the quality
of its wireless network, especially in the residence halls.

xiii. Facilities
The College maintains a campus master plan
to guide facilities projects. The overall College
master plan was last updated in 2014. In
addition, the College developed a long-term
plan for building an Indigenous arts campus
to support the College’s Indigenous education
programs. In 2016, the College adopted a
housing master plan (Volume I, Volume II) to
guide the development of residence halls and
associated facilities.
Based on the campus master plan, the College
maintains a 10-year facilities plan, updated biannually. In this period, the College completed
renovations of the Communications building,
the Lecture Hall building, and the basement
and second floor of the Science Laboratory
I building, and built a new print studio and
fine metals studio in the Lab II building. These
projects were supported through the capital
budget appropriations from Washington state.
In addition to the state-supported capital
projects described above, the College built a
Fiber Arts Studio to support Indigenous arts
programs with major support from the Ford
Foundation, and has begun construction of an
enlarged carving studio with private foundation
support. Finally, the College purchased the
building that houses our Tacoma program. The
purchase was financed through bonds sold by
the state Treasurer’s office. The budget previously devoted to lease payments in Tacoma
now services that debt.
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Over this reporting period, the College deviated substantively from its facilities plan on two
occasions. In 2015, the administration, working
with a committee of students, proposed a
student fee to support the renovation of the
Costantino Recreation Center. The student
ballot measure regarding the fee was rejected,
leading to postponement of that project. In
addition, in 2017 the College completed site
selection and preliminary design for a new residence hall for first-year students. The College
elected to postpone that project given the
reduced demand for student housing linked to
the projected drop in enrollment.

b. Response to Topics
Previously Requested by
the Commission
In its February 13, 2012, letter reaffirming
Evergreen’s accreditation, the Northwest
Commission on Colleges and Universities
requested that the College address the two
recommendations provided in the fall 2011
Year One Peer-Evaluation Report:
1. The Evaluation panel recommends that
the College develop and assign more
specific designations of an acceptable
level of performance for each indicator
under each core theme, articulating in
specific terms for each indicator what
successful mission fulfillment looks like
(Standard 1.A.S and 1.B.2).
2. The information provided in the Year
One Report does not make it clear
how analysis of the student transcripts
will provide objective evidence to
assess mission fulfillment. The panel
recommends that the College develop
or adopt direct assessment tools as
indicators for assessing progress toward
each objective for each core theme
(Standard 1.B.2).
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In principle, the steering committee agreed
with the concerns that the Commission raised
regarding Evergreen’s core themes. Those
concerns arose because definitions of the
indicators of acceptable performance were not
clearly articulated and did not adequately convey how analysis would demonstrate mission
fulfillment for an external audience.
In fact, for each indicator of an acceptable
level of performance, Evergreen faculty and
staff determined both a baseline for 2011 and
a standard to either maintain or aspire to improve. In an attempt to achieve greater clarity
in this Year Seven Report, presentation of the
four core themes has been revised to more
clearly illustrate these baselines and goals.
Levels of acceptable performance in the 2013
Year Three Report are compared to the most
current data (from either 2014 or 2016); the
assessments in this report show whether the
College achieved, mostly achieved, partially
achieved, or did not achieve its aim to either
maintain or improve realization of the core
theme objectives.
Similarly, direct assessment tools had been
developed and were being used to assess
progress toward each objective, but those
tools were not described in adequate detail in
the 2011 iteration of Chapter One. Here too
documentation for the core themes has been
rewritten to better represent the way in which
the College’s assessment tools gauge mission
accomplishment and learning outcomes.
In its 2013 Year 3 Report, the Commission
expressed several concerns. These concerns
are outlined and addressed below:
1. Concern (p. 3): “A clearer, step-wise
presentation of its analysis of mission
fulfillment would be helpful to both internal
and external audiences.”
This analysis is provided in detail in
Chapter 10, Standard 5.A.2.
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2. Concern (pp. 15-16): “Progress on this
issue [of staff compensation across all
constituencies] is critical to the college’s
ability to recruit and retain high quality
faculty and staff… The panel suggests this
issue must continue to remain as a top
priority of college planning efforts.”
The College administration bargains
with three unions for the majority of
salaried employees through a collective
bargaining agreement (CBA) process.
Salaries for classified staff are bargained
with the Washington Federation of State
Employees (WFSE); see the Appendices
in the most recent WFSE CBA for
salary and benefit information. Salaries
for most exempt staff employed in
student affairs and Enrollment Services
are bargained with the Washington
Federation of State Employees on behalf
of the Student Support Services Staff
Union (SSSSU); see the Appendices in
the most recent SSSSU CBA for salary
and benefit information. Salaries for
faculty are bargained with the United
Faculty of Evergreen (UFE); see Articles
12 and 13 in the most recent UFE CBA
for salary information. See the Progress
Report on the Strategic Plan Tactics
Goal 2, Objective 2, Tactic 2.1.12 for
an extended discussion of progress on
compensation across all constituencies.
3. Concern (p. 17): “Although Evergreen State
College has long-standing clarity in the
degree level student learning outcomes
embodied in the Six Expectations of the
Evergreen student, there has been less
attention to clearly identified content
level student learning outcomes at the
course level. Faculty and administration
are encouraged to make a concerted effort
to document content specific learning
outcomes in writing for all students in
all courses.”
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Evergreen’s academic deans work with
faculty to make learning outcomes more
transparent in both the College catalog
and in course descriptions. An annual
Catalog Summit is held each spring
quarter in which a team of academic
deans, staff, and faculty review every
program proposal for the next published
catalog. Among other virtues, they
look for clarity regarding learning goals
and prerequisites. Faculty then receive
critiques of their proposals and make
adjustments accordingly. Because the
learning outcomes for Evergreen’s teamtaught interdisciplinary programs do
not always line up neatly with standard
courses focused on teaching disciplinary
content at increasingly advanced levels
(101, 201, 301, etc.), learning outcomes
include deep understanding across and
between disciplines.
Program- and course-level learning
outcomes are included in syllabi that
faculty produce and explain to students
at the beginning of each quarter and
as needed. The Syllabus/Covenant
Disappearing Task Force (DTF), planned
for 2018-19, is intended to ensure
consistency across programs and courses
so that all of them include clear learning
outcomes.
The emphasis of week-long Summer
Institutes for faculty over the past three
years as well as a workshop at the fall
2016 Faculty Retreat have focused on
backward design principles, which has
improved the clarity and transparency
of course-level and assignment-level
student learning outcomes. In May 2018
faculty voted to adopt a slate of learning
outcomes for first-year students. That
means that Evergreen now has both
first-year and College-wide learning
outcomes for graduates. In addition,
central to the new Paths of Study
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initiative is the development of courseand program-specific learning outcomes
for students at the foundational,
intermediate, and advanced levels
as well.
For more detail, see the final section of
Standard 4.A.2 in Chapter 9, below.
4. Concern (p. 26): “The Student Affairs
Office is encouraged to establish a clear
and cohesive program to evaluate the
effectiveness of its advising services
to students across all sites and in all
programs.”
In 2018, academic advising began
emailing students who had come in
for an appointment or drop-in, asking
them to fill out an online survey to
evaluate their experience. As of May 1,
191 students had responded, out of a
total of 2153 recorded advising sessions
during that time (although some of those
contacts are repeat/regular visitors who
at best would only fill out a form once, or
are people [alums, prospective students]
for whom the College does not have
an email address). The survey attempts
to get a sense of both how they felt
about the session, as well as whether
they got what they needed. Although
it is quite basic, it does provide an
opportunity for open-ended comments.
Thus far, the responses have been
overwhelmingly positive. At the same
time, alumni surveys have been more
mixed. Academic Advising leadership
plans to create an ongoing assessment
program to identify outcome; define
outcome measures and the criteria for
each measure; develop methodology
for gathering, analyzing, and reporting
data; and implement changes based
on evidence gathered. The results
are available online in the Academic
and Career Advising Survey Results
document.

Mission, Core Themes, and Expectations

The Evergreen State College
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4. Mission, Core Themes, and Expectations
a. Executive Summary of
Eligibility Requirements
2 and 3
i. Requirement 2 – Authority
The Washington State Legislature founded The
Evergreen State College in 1967. The governor
appoints the College’s board of trustees and
the state authorizes the College to operate
and award undergraduate and graduate
degrees under Washington state law (Chapter
28B.40 RCW).

ii. Requirement 3 – Mission and
Core Themes
The mission statement was reviewed and
revised in a process begun in spring 2010 and
finalized by the Board of Trustees on April 28,
2011. The core themes were developed in a
parallel process which was finalized by the Year
One Accreditation steering committee in May
2011. Per institutional protocol, the trustees
were advised of the core themes as part of an
overall update on the accreditation process.
The core themes reflect the primary work of
the College—teaching and learning in the
pursuit of student goals, recognized degrees,
and an informed and active citizenry—and institutional resources are predominantly focused
on this work.

b. Standard 1.A. Mission
i. Mission Statement
As an innovative public liberal arts college,
Evergreen emphasizes collaborative, interdisciplinary learning across significant differences.
Evergreen’s academic community engages students in defining and thinking critically about
their learning. Evergreen supports and benefits
from local and global commitment to social

justice, diversity, environmental stewardship,
and service in the public interest.

ii. Interpretation of Fulfillment of the
Institution’s Mission
Core Themes
• Integrated, interdisciplinary learning
• Individuals engaged in community
• Environmental stewardship and social justice
• Diversity and equity
Fulfilling Evergreen’s mission encompasses two
major and interrelated elements. The first element is academic: student success in meeting
the Six Expectations of an Evergreen Graduate,
which collectively represent actualization of the
academic values articulated in the Five Foci.
Second is the broader role of the College as
an organization serving the public interest.
This interest is represented most importantly
by Evergreen graduates actively contributing
to the public good, and in the aspiration that
the institution itself function as a good citizen,
operating and contributing to society more
broadly according to the values expressed in
its mission.
The first two core themes express academic
aims, with implications for the operation of the
entire institution. The pedagogical commitment to integrated, interdisciplinary learning
is based strongly in the aspiration that students
contribute effectively to society. Evergreen
enables students to work across disciplinary
boundaries in order to understand complex
societal problems,. As articulated in the Six
Expectations, Evergreen graduates should be
able to apply “modes of inquiry appropriately
to practical and theoretical problems across
disciplines,” and to “demonstrate depth,
breadth, and synthesis of learning and the
ability to reflect on the personal and social
significance of that learning.” Fulfillment of
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and social significance of their work” and be
supported by the College as they develop and
articulate that capacity.

this core theme requires the College to offer
a curriculum that provides substantial access
to broadly interdisciplinary programs. It also
requires pathways for depth in selective areas
appropriate to a liberal arts curriculum, with
the opportunity for culminating senior experiences to promote integration of such work.
If Evergreen graduates are to contribute to
the public interest as individuals engaged in
community, they need to develop the crucial
abilities particular to collaboration, including
effective communication and individual
responsibility. Thus, Evergreen graduates
should expect to develop the capacity to
“participate collaboratively and responsibly in
our diverse society,” which requires the ability
to “communicate creatively and effectively”
and “articulate and assume responsibility
for their own work.” Fulfillment of this core
theme means continuing a strong emphasis on
intellectual and applied work in communities, substantial cross-curricular emphasis on
communication, and constant attention to
welcoming and engaging difference. Finally,
and fundamentally, if Evergreen graduates
are to contribute responsibly, they need to
develop the ability to “reflect on the personal

Evergreen expects graduates to “participate collaboratively and responsibly in our
diverse society,” but mission fulfillment means
contributing responsibly as an organization
as well. The two core themes focusing on
particular social values require broader organizational methods and commitments. Thus,
the College’s commitments to environmental
stewardship and social justice as well as
diversity and equity inform the curriculum
and pedagogy, but also significantly impact
systems throughout the institution beyond
their functions in support of education. Mission
fulfillment in these areas means that institutional decisions, from strategic planning to daily
operations, are informed by considerations
of environmental responsibility, social justice,
diversity, and equity.
The overall result of these commitments is an
institution in which faculty, staff, students, and
the larger community of alumni and friends
understand the interconnection of Evergreen’s
academic activities and general operations
with the College mission and, as a result, its
service to the public interest. The following objectives and indicators will enable assessment
of mission fulfillment.

iii. Articulation of an Acceptable
Threshold of Mission Fulfillment
To facilitate and assess the aspirations articulated in Evergreen’s mission, three to four objectives are associated with each core theme.
A lengthy set of indicators was identified for
each of the 13 objectives, and the indicators
were then winnowed down through a deliberative process. Indicators derived from primary
learning assessment activities were prioritized;
some directly address the Six Expectations
of an Evergreen Graduate, and others offer
the opportunity to contextualize performance
through peer comparison. Key sources of
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data used to measure the indictors include
the following:
End-of-Program Review: an annual survey to
inventory divisional content and other learning
areas included in undergraduate coordinated
studies programs. An alternate version also
collects information about the presence of a
few key mission-related areas in the graduate
curriculum.

“

When professors come to the
grading period, they write a narrative
evaluation about the things you did
that quarter. They focus on what
you succeeded at, what you brought
to the table. It gives a more wellrounded picture of who you actually
are and your work ethic.

”

– Hannah Stokes ’18
Transcript Review: Evergreen’s primary undergraduate learning assessment at the institutional level, the transcript assessment uses a
standardized coding key developed by faculty
which enables narrative transcripts to be coded
in terms of evidence that the Six Expectations
of an Evergreen Graduate are met.
Alumni Survey: Undergraduate alumni surveys
are administered biennially to gather information from baccalaureate degree earners who
reflect on their Evergreen experiences and
educational preparation to pursue their plans
after graduation.
National Survey of Student Engagement
(NSSE): This national survey provides feedback
on pedagogies of engagement, higher-order
thinking, and high-impact practices, and provides the opportunity to contextualize performance in terms of various peer institutions.
Administrative Data: Data from administrative
data systems are used in several indicators,
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especially in terms of composition of the
campus community, financial aid, expenditures,
and various facilities metrics.
Student Activity Data: New processes and
tracking methods have been established to
collect data on student participation in community service, sustainability, and social justice
activities to make assessment more consistent
and meaningful.
For its 2013 Year Three Report, the College
gathered then-recent results for the indicators
and examined them in light of the College’s
mission and core themes. At that time, the
College recognized that improvement is
both desirable and achievable for six of the
objectives. For the other seven objectives,
the indicators showed evidence of a high
level of mission-related achievement, and the
College remained committed to supporting
these distinctive aspects of the mission despite
significant environmental and budgetary challenges. Improvement or maintenance of effort
in each objective will be understood to be a
collective assessment; that is, the College does
not expect improvement in every indicator
every year, but rather seeks improvement in
aggregate in the objective over the period of
the assessment.
The tables on the next page show assessment
of objectives in 2013 and whether, according
to an examination of data gathered between
2013 and preparation of this report, the
College achieved, mostly achieved, partially
achieved, or did not achieve either maintenance or improvement of the core theme
objective. Standard 1.B below describes the
core themes; explains the objectives to be
achieved via the core themes and indicators
of achievement; explains the rationale for the
selection of the indicators; and explains why
they are assessable and meaningful measures
of achievement for Evergreen’s core theme
objectives. A lengthy analysis of these data
appears in Section 9 of this report. (See charts
1, 2, 3 and 4 on the next page)
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Core Theme 1: Integrated Interdisciplinary Learning

1

2013

2018

Integrative, interdisciplinary learning

Improve

Mostly Achieved

Multiple modes of thinking

Maintain

Mostly Achieved

Breadth and depth of learning

Improve

Achieved

Core Theme 2: The Individual Engaged in Community

2

2013

2018

Participate collaboratively and responsibly in our
diverse society

Maintain

Mostly Achieved

Communicate creatively and effectively

Maintain

Achieved

Articulate and assume responsibility for one’s work

Improve

Mostly Achieved

Linking theory and practice

Improve

Achieved

Core Theme 3: Environmental Stewardship and Social Justice

3

2013

2018

Environmentally sustainable institutional operations

Improve

Partially Achieved

Environmental and social justice curriculum

Maintain

Mostly Achieved

Foster awareness of sustainability and social justice
beyond the curriculum

Maintain

Achieved

2013

2018

Learning across significant differences

Maintain

Partially Achieved

Supportive community

Improve

Not Achieved

Student access and success

Maintain

Mostly Achieved

Core Theme 4: Diversity and Equity

4
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c. Standard 1.B –
Core Themes
i. Core Theme One: Integrated
Interdisciplinary Learning
The Evergreen State College aspires to
ensure that its graduates are able to fully and
meaningfully integrate knowledge. Thus, an
Evergreen education emphasizes complex,
thematic, open inquiry across all academic
fields at both graduate and undergraduate
levels. Such inquiry requires interdisciplinary
approaches, multiple modes of thinking, and
synthesis of learning. Curricular practices that
support integrated, interdisciplinary learning
include thematic studies; project-based
learning; full- and half-time coordinated study
programs; multi-quarter programs emphasizing
cumulative, integrative work; interdisciplinary
teaching teams; studio, lab and field studies;
and seminars. Academic structures and the
institutional culture support a curriculum that
develops content knowledge, addresses
emergent questions, and encourages
pedagogical experimentation. Organizational
structures, procedures, and policies for
curriculum development, class scheduling,
facilities planning, College governance, hiring,
and support services are designed to facilitate
interdisciplinary and holistic teaching and
learning. The accreditation metrics dashboard
for Core Theme 1 is available here.
Rationale for Objective: Integrative,
interdisciplinary learning (Improve)
Evergreen excels in the extent to which
interdisciplinary approaches characterize the
curriculum and the College’s institutional structures. However, tensions persist between this
pedagogical commitment and traditional interests in more focused disciplinary work. External
educational policies, new faculty assumptions,
and student expectations consistently differ
from Evergreen’s pedagogical model. These
competing interests create pressure to offer a
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curriculum that is both broadly interdisciplinary
and includes opportunity for focused study.
Further, without distribution requirements,
Evergreen students can, to some degree,
determine the specific shape of interdisciplinary breadth and integration of their overall
educational trajectory. To strengthen the likelihood that students experience interdisciplinary
breadth and integration, Evergreen provides
a substantial number of coordinated studies
programs whose fields of inquiry span at least
three of the divisions of liberal education (art,
humanities, natural/physical science, math/
quantitative and symbolic reasoning, and social
science). (See chart 5 on the next page)
Rationale for Objective: Multiple modes of
thinking (Maintain)
Development of the capacity for complex
thought is a fundamental aim of liberal
education. Evergreen’s coordinated studies
programs and its support structures are
explicitly designed to foster the development
of multiple modes of thinking, especially in
higher-order categories such as integrative,
synthetic, reflexive, reflective, critical, creative,
and independent thinking. To facilitate assessment of the success of this emphasis, three
indicators from transcripts were selected that
relate to specific modes of thinking as stated in
the Six Expectations of an Evergreen Graduate.
The fourth and fifth indicators selected for this
objective will come from the National Survey
of Student Engagement (NSSE), which has
developed two new engagement indicators
that contribute to deep learning: higher-order
learning and reflective and integrative learning.
In 2013 with their revised survey, NSSE formally
launched its new engagement indicators as
regular measures. Evergreen now has a set of
important new metrics with which to reflect on
student learning. The goal for this objective
in 2013 was to maintain strong emphasis on
multiple modes of thinking—especially higher-order thinking skills—and continue to work
to ensure that students’ capacity for thought
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is demonstrated in their narrative transcripts.
(See chart 6 on the next page)
Rationale for Objective: Breadth and depth
of learning (Improve)
Evergreen continues to work to develop and
implement strategies that encourage consistent achievement of breadth, depth, and multiple modes of inquiry (qualitative, quantitative,
and creative) among undergraduates. Given
Evergreen’s lack of distribution requirements

and focus on students taking responsibility
for defining and articulating their own work,
the College has to assure, as identified in
Objective 1, rich access to broadly interdivisional coordinated studies programs that make
it more likely that students will encounter an array of disciplines, modes of inquiry, and opportunities to develop both depth and breadth in
pursuing their self-defined interests. Particular
attention toward increasing quantitative and
creative modes of inquiry in the curriculum,

Objective 1 of Core Theme One: Integrative, interdisciplinary learning
Indicator

Source

Sample Data

Percentage of coordinated
study programs that are
broadly interdivisional (with at
least three divisions included
moderately or extensively) of
the following: art, humanities,
natural/physical science, math/
quantitative and symbolic
reasoning, or social science

End-of-Program Review

In AY 2009-10, 33% of undergraduate
coordinated studies programs were broadly
interdivisional. By 2016-17 the proportion rose
to 36% with some fluctuation over those years.

Students can appropriately
apply modes of inquiry
across disciplines

Transcript Review

In 2009, 92% of undergraduates’ transcripts
showed evidence that met the expectation for
interdisciplinary inquiry. In 2014, 96% did.
To meet this expectation, narrative transcript
evidence must meet the criteria established
in the Expectations Coding Key
[see Expectations Coding Key]

5

Alumni satisfaction with
interdisciplinary approach
to education

Alumni Survey

In 2010, 93% of undergraduate alumni surveyed one year after graduation were satisfied
or very satisfied with Evergreen’s approach to
interdisciplinary education. In 2016, 96% were.

Participation in a culminating
senior experience (capstone
course, senior project or
thesis, comprehensive
exam, portfolio, etc.)

National Survey of
Student Engagement
(NSSE) with peer
reference to other Council
of Public Liberal Arts
Colleges (COPLAC)

In 2010, about 43% of Evergreen seniors
reported completing or planning to
complete a culminating senior experience.
In 2016, 53% did. Evergreen seniors still lag
significantly behind the 80% of seniors at
other public liberal arts college who engage
in this high-impact practice (p<.01).
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and as articulated in the transcript, helps to address the related issue of breadth of study. The
Academic Statement Initiative implemented a
more deliberate faculty advising structure that
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raises student awareness of the importance
of pursuing the breadth of a liberal education
and multiple modes of inquiry in the context of
their self-determined work. Transcript reviews

Objective 2 of Core Theme One: Multiple modes of thinking
Includes critical thinking, synthesis, reflexive thinking, and self-reflection (meta-cognition).
Indicator

Source

Sample Data

Students demonstrate
integrative, independent,
and critical thinking

Transcript Review

In 2009, 95% of undergraduates’ transcripts
showed evidence that met the expectation
to demonstrate integrative, independent,
and critical thinking. In 2014, 98% did [see
Expectations Coding Key].

Students demonstrate
synthesis of learning

Transcript Review

In 2009, 94% of undergraduates’ transcripts
showed evidence that met the expectation to
demonstrate synthesis of learning. In 2014, 98%
did [see Expectations Coding Key].

Students reflect on the
personal and social
significance of their work

Transcript Review

In 2009, 91% of undergraduates’ transcripts
showed evidence that met the expectation to
reflect on the personal and social significance
of their work. In 2014, 86% did. This drop is
interpreted in Section 9 [see Expectations
Coding Key].

Coursework emphasizes
higher-order thinking

NSSE with peer
reference to COPLAC

NSSE Engagement Indicator: Higher-order
Learning (new for NSSE 2013)
NSSE’s higher-order learning indicator includes
analytical thinking, synthesis, evaluation, and
applying theory to practice. Both Evergreen
first-years and seniors report significantly more
coursework emphasis in higher-order thinking
than other COPLAC schools do (42.5% in 2014
and 44.1% in 2016 for Evergreen first-years, and
47.0% in 2014 and 45.4% in 2016 for seniors)
(p<.01).

Coursework promotes reflective
and integrative learning

NSSE with peer
reference to COPLAC

NSSE Engagement Indicator: Reflective and
Integrative Learning (new for NSSE 2013)
Evergreen has significantly outperformed
COPLAC peers on the reflective and integrative
learning indicator for first-years and seniors in
both 2014 and 2016 (p<.01).

6
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Objective 3 of Core Theme One: Breadth and depth of learning
Indicator

Source

Sample Data

Students demonstrate
breadth of learning

Transcript Review

In 2009, 74% of undergraduates’ transcripts
showed evidence that met the expectation
to demonstrate breadth of learning. In 2014,
91% did [see Expectations Coding Key].

Students demonstrate
depth of learning

Transcript Review

In 2009, 92% of undergraduates’ transcripts
showed evidence that met the expectation
to demonstrate depth of learning. In 2014,
96% did [see Expectations Coding Key].

Students demonstrate ability
to use qualitative, quantitative,
and creative modes of inquiry

Transcript Review

In 2009, 64% of undergraduates’ transcripts
showed evidence that met the expectation
for all three modes of inquiry. In 2014,
78% did [see Expectations Coding Key].

7

will provide the evidence to assess Evergreen’s
success in improving documented breadth and
depth of learning. (See chart 7 above)

informed and active citizens throughout their
lives. The accreditation metrics dashboard for
Core Theme 2 is available here.

ii. Core Theme Two: The Individual
Engaged in Community

Rationale for Objective: Participate
collaboratively and responsibly in our
diverse society (Maintain)

Evergreen emphasizes learning through
collaboration among responsible individuals
who define and articulate their work within the
context of supportive learning communities,
thus building the basis for lifelong learning
and civic engagement. Collaborative learning
in community supports transformative thinking
and the construction of knowledge, leading
to new understandings of self and others.
Students exercise intellectual and civic responsibility by linking theory and practice inside
and outside the classroom, and both on and
off campus. Evergreen values its reciprocal relationship with local and global communities as
demonstrated by active commitments to social
justice, diversity, environmental stewardship,
and service in the public interest. Students,
staff, and faculty work together in collaborative
decision-making to create a stronger community. Thus, Evergreen prepares students to be

Active and collaborative learning is a defining
characteristic of Evergreen’s pedagogy.
Through over a decade of participation in
NSSE, Evergreen has set a high-water mark
for the benchmark of Active and Collaborative
Learning in reference to its peer groups, and
mission fulfillment means continuing to exceed
the performance of other public liberal arts
colleges on the newly revised Collaborative
Learning engagement indicator that NSSE
released with its 2013 revised survey. (See
chart 8 on the next page)
Rationale for Objective: Communicate
creatively and effectively (Maintain)
Evergreen will maintain its emphasis on the
development of strong communication skills
among students. Based on the End-of-Program
Review and surveys administered to faculty,
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opportunities for students to practice writing
and improve their skill in this form of communication are widely available across all types
and levels of academic programs. In addition
to transcript evidence, the second indicator selected for this objective is a newly developed
index of alumni satisfaction with Evergreen’s
contribution to growth across multiple forms of
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communication: writing, speaking, discussion,
presentation, and creative/artistic expression.
To continue this emphasis, Evergreen is
monitoring alumni satisfaction in this area.
The emphasis on culminating projects, an
indicator to be improved under the first objective, will also contribute to this objective. (See
chart 9 on the next page)

Objective 1 of Core Theme Two: Participate collaboratively and responsibly in our diverse society

Indicator

Source

Sample Data

Students participate
collaboratively and responsibly

Transcript Review

In both 2009 and 2014, 99% of
undergraduates’ transcripts showed evidence
that met the expectation to participate
collaboratively and responsibly with
others [see Expectations Coding Key].

Students participate in
our diverse society

Transcript Review

In 2009, 92% of undergraduates’ transcripts
showed evidence that met the expectation
to participate in a diverse society. In 2014,
95% did [see Expectations Coding Key].

Students engage in
collaborative learning

NSSE (with peer
reference to COPLAC)

NSSE Engagement Indicator: Collaborative
Learning (new for NSSE 2013)
At the first-year level, Evergreen students do
not differ in the frequency of collaborative
learning engagement than first-years at other
COPLAC schools. However, at the senior level,
Evergreen indicated significantly higher
achievement of this indicator than COPLAC
in both 2014 and 2016 (p<.01). Given
Evergreen’s commitment to Collaborative
Learning as one of the Five Foci of learning,
the College will strive to exceed other COPLAC
peers on this new engagement indicator.

Alumni satisfaction with
Evergreen’s contribution
to ability to function as a
responsible member of a
diverse community and work
collaboratively in a group

8

Alumni Survey

In 2010, average satisfaction across two
measures that address the expectation of
Evergreen graduates to function as responsible
members of a diverse community showed
that 77% of undergraduate alumni were
mostly or very satisfied with Evergreen’s
contribution to their growth. By 2016, this
number dropped to 68%. This change is
interpreted in Section 9 of this report.
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Rationale for Objective: Articulate and assume
responsibility for one’s own work (Improve)
Evergreen students do not declare formal majors. They are able to construct their own pathways through the curriculum and, in the course
of doing so, to articulate the rationale for the
studies they pursue. While this objective may
appear to indicate a great deal of freedom,
in fact it requires both students and faculty
continually to make links between curriculum
and learning outcomes on the one hand, and
individual students’ educational and post-graduate ambitions on the other. Students are
deeply involved in producing the rationale for
the academic courses and programs in which
they enroll. The College’s philosophy holds
that students benefit from regular reflection
on the meaning and purpose of their College
education, and frames opportunities for
reflection with reference to personal, social,
and ultimately professional responsibility.
This objective therefore demonstrates the
extent to which students are indeed enacting
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Evergreen’s philosophy of responsibility as they
make their way toward graduation. (See chart
10 on the next page)
Rationale for Objective: Linking theory and
practice (Improve)
Evergreen’s academic programs and support
services are geared toward linking what
students learn with activity that puts their
learning into practice. Community-based
projects, intensive research, creative projects,
independent work, and internships are some
of the learning activities that show evidence
of linking theory and practice. About one-third
of Evergreen coordinated studies programs
include community-based projects or service
learning activities, some of which are supported by the Center for Community-Based
Learning and Action. Others are developed
by faculty or students as part of the content of
academic programs, individual learning contracts, or internship learning contracts. There
is thus room for improvement and stabilization

Objective 2 of Core Theme Two: Communicate creatively and effectively
Indicator

Source

Sample Data

Students communicate
creatively and effectively

Transcript Review

In 2009, 98% of undergraduates’ transcripts
showed evidence that met the expectation to
communicate creatively and effectively. In 2014,
100% did [see Expectations Coding Key].

Alumni satisfaction with
Evergreen’s contribution to their
ability to write effectively, speak
effectively, express themselves
in creative/artistic ways, give
effective presentations, and
participate in class discussion

Alumni Survey

In 2010, average satisfaction across all five
communication dimensions showed that 68% of
undergraduate alumni were mostly satisfied to
very satisfied with growth in:
writing effectively: 76%
speaking effectively: 73%
giving effective presentations: 73%
participating in class discussions: 85%
expressing self in creative/artistic ways: 72%
In 2016, average satisfaction across these
dimensions had dropped to 63%. This change
is interpreted in Section 9 of this report.

9
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of experiences designed to link theory and
practice both in the realm of service and of
work-related experience. Efforts to strengthen
the connection between theory and practice,
expand opportunities that encourage community engagement, and promote intellectual
and civic responsibility should yield strong
performance in terms of students’ perception
that Evergreen supports their development as
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informed and active citizens. The new NSSE
survey metric aligns with the intent of the core
theme of “Individuals Engaged in Community”
and makes it a desirable indicator. In addition,
in 2017 the College hired a new Internship
Coordinator which should improve the
institution’s ability to further this objective.
(See chart 11 on the next page)

Objective 3 of Core Theme Two: Articulate and assume responsibility for one’s own work
Indicator

Source

Sample Data

Students articulate and
assume responsibility
for their own work

Transcript Review

In 2009, 96% of undergraduates’ transcripts
showed evidence that met the expectation to
articulate and assume responsibility for their
work. In 2014, 100% did [see Expectations
Coding Key].

Percentage of undergraduate
graduating class who complete
summative self-evaluation/
Academic Statement

Administrative data

Only 3% of the baccalaureate graduating class
in AY 2009-10 completed a summative selfevaluation and submitted it to their official
transcript. By spring 2012, the proportion rose
to 11%, probably because of the Academic
Statement Initiative which was just getting
underway. In 2013, the Academic Statement
became a requirement for undergraduates. The
2018 Transcript Review should show a dramatic
increase in these summative documents.

Alumni satisfaction
with advising

Alumni Survey

In 2010, the average satisfaction rating across
two advising indicators revealed that 81% of
undergraduate alumni were satisfied to very
satisfied with advising (the top two ratings of a
four-point scale):
76% with the academic advising office
89% with academic advice from faculty
By 2016, average satisfaction had dropped to
76%. This change is interpreted in Section 9 of
this report.

10

Alumni satisfaction with
the education they were
able to construct as an
Evergreen student

Alumni Survey

In 2010, 92% of undergraduate alumni were
satisfied or very satisfied with the education they
were able to construct at Evergreen. In 2016,
94% were.
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Objective 4 of Core Theme Two: Linking theory and practice

11

Indicator

Source

Sample Data

Students appropriately
apply modes of inquiry
to theoretical and
practical problems

Transcript Review

In 2009, 97% of undergraduates’ transcripts showed evidence that met the expectation to appropriately apply
modes of inquiry to theoretical and practical problems.
In 2014, 99% did [see Expectations Coding Key].

Coordinated studies
programs include
community-based projects
and/or service learning

End-of-Program
Review and
graduate directors

In 2009, 36% of all undergraduate coordinated studies programs on the Olympia campus and Tribal: Reservation-based
sites included a community-based project and/or service
learning, and the Tacoma Program includes community-based
projects in many of their courses. The Master in Teaching
degree program requires community-based practicum in each
year. Master of Public Administration provides opportunities
for internships with community organizations. By 2016,
the proportion of undergraduate programs including such
work had dropped to 23%. Tacoma Undergraduate program
and all three masters programs continued to include such
work. This change is interpreted in Section 9 of this report.

Student participation
in internship, co-op,
field experience,
student teaching, or
clinical placement

NSSE (with
peer reference
to COPLAC)

In 2010, 72% of Evergreen seniors reported participating or
planning to participate in internships or other field experiences; the rate of participation in this high-impact experience
is not statistically different (at p<.01) from seniors at other
COPLAC schools. In 2016 Evergreen seniors continued to
report 72% participation; COPLAC peer seniors were also
remarkably constant, wavering between 74-76% over the
7-year time frame.

Coursework emphasized
applying facts, theories,
or methods to practical
problems or new situations

NSSE (with
peer reference
to COPLAC)

In 2010, 73% of Evergreen first-year students and 84% of
seniors reported their coursework frequently emphasized
applying theory to practice; neither group is significantly
different from their peers at other COPLAC institutions (at
p<.01). This similarity continued through 2016.

Evergreen’s contribution
to students’ knowledge,
skills, and personal
development in
being informed and
active citizens.

NSSE (with peer
reference to
COPLA)

In 2014 when this new metric was assessed for the first time,
Evergreen far exceeded COPLAC peer institutions—first-year
students at 69% (compared to COPLAC’s 51%) and seniors
at 81% (compared to COPLAC’s 57%). These numbers were
basically stable through 2016. Evergreen strives to significantly exceed COPLAC peer institutions in its contribution to
students’ ability to be informed and active citizens and has
maintained this objective.
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and rigorous examination of social, political,
and economic systems, and of the human
experiences that are integral to them.

iii. Core Theme Three: Environmental
Stewardship and Social Justice
Evergreen embeds considerations of environmental stewardship and social justice into
its curriculum and its operations to increase
awareness of the consequences of individual
and collective decisions, promote and model
positive engagement, and limit negative
impacts on others and on the environment.
The study and practice of environmental
stewardship are deeply linked to questions
of equity and diversity, as the allocation and
consumption of increasingly scarce resources
determines the ability to foster healthy communities locally and globally. Civic and environmental stewardship require the complex and
rich interdisciplinary interaction of historically
segregated inquiries such as science and
public policy, or science and cultural studies.
Evergreen’s curriculum assumes that thinking
critically about vital environmental challenges
such as climate change and food security
requires both scientific principles and methods,

Sustainability, social justice, and environmental
studies figure prominently in the
undergraduate and graduate curriculum. Highlevel standing committees further campus
planning and goals; distinctive facilities
incorporate green design and function; and
student organizations generate an array of
campus activities and projects. Many campus
initiatives facilitate increased community
awareness. Examples include Synergy, the
Science Carnival, the Center for CommunityBased Learning and Action, the Clean Energy
Committee, the Teaching Gardens, the
student-run Flaming Eggplant Café, alternative
commuting challenges, the Campus Land Use
Committee, the Center for Ecological Living
and Learning, the Sustainability Council, and
a range of student groups focused on these
values. Fundamental pedagogical strategies
support the connection of sustainability and
justice theory with real-life applications,
emphasizing field studies, hands-on research,
and community service. The accreditation
metrics dashboard for Core Theme 3
Objectives is available here.
Rationale for Objective: Environmentally
sustainable operations (Improve)
Evergreen is committed to improving its
realization of this objective. Carbon neutrality
has been embraced as a long-term strategic
goal of the College, and efforts are underway
to reduce greenhouse gas emissions. The
College has also committed to achieving zero
waste, which requires reduced consumption
overall as well as the use of more recyclable,
compostable, and renewable resources in
order to divert waste from landfills. Whenever
possible, campus dining, the student café,
and conference services use local and organic
foods. New processes and metrics have been
developed and tracked on an annual basis
to make more transparent the percentage
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of local and organic foods used in campus
dining services. (See chart 12 below)
Rationale for Objective: Environmental and
social justice curriculum (Maintain)
Evergreen defines sustainability broadly to
include topics such as ecology, consumption,
sustainable design, sustainable business, social
justice, environmental justice, environmental ethics, climate change, environmental
health, conservation, and understanding the
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interaction of society and the environment.
Such content appears across planning units
and is found in both the undergraduate and
graduate curriculum. This area of study has
grown in part due to the founding of a new
planning unit, Sustainability and Justice, in
2010. These values were included in the
revised mission statement and are encouraged
in a variety of ways at Evergreen. Community
deliberations about this core theme revealed
that there is not a clear, shared understanding

Objective 1 of Core Theme Three: Environmentally sustainable operations
Indicator

Source

Sample Data

Greenhouse gas emissions/
carbon footprint (metric
tons of carbon dioxide
equivalent [MTCDE])

Office of
Sustainability

In Fiscal Year 2011, total emissions,
measured in MTCDE, were as follows:
Scope 1, on-site sources: 5075
Scope 2, purchased electricity: 729
Scope 3, indirect sources (commuting, travel, waste: 3773
By Fiscal Year 2016, total emissions,
measured in MTCDE, were as follows:
Scope 1, on-site sources: 4930
Scope 2, purchased electricity: 0
Scope 3, indirect sources (commuting, travel, waste): 4725
Overall, this indicator shows that greenhouse gas
emissions rose from the baseline for a couple of years,
but then were reduced and for the most recent three
years have remained below the FY11 baseline.

Campus waste
volumes—landfill

Facilities (Grounds)

Percentage of food
Aramark,
expenditures that come from Residential and
local/organic food sources
Dining Services,
and Student
Activities’ Flaming
Eggplant studentrun café

12

In 2010, the College’s landfill was 295 tons; by 2016 it
was 283 tons, fluctuating high in between those years.
As of fall 2012, Evergreen’s contracted dining and
catering services provider, Aramark, and the student-run
café, The Flaming Eggplant, adhere to the Association
for the Advancement of Sustainability in Higher
Education (AASHE) Sustainability Tracking, Assessment
& Rating System™ (STARS®) to measure the percentage
of food expenditures that come from local/organic
food sources. In 2011, 33% of food expenditures were
local/organic; although that proportion has dropped
to 18%, this is likely due to new reporting protocols
as institutional practices have not changed.
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of what Evergreen means by sustainability and
what the adoption of this commitment means
for various areas of the College, especially in
the curriculum. Faculty from different areas
of the College have different definitions and
concerns about the inclusion of sustainability studies in the curriculum. These tensions
are productive and inspire opportunities for
interdisciplinary and multidimensional dialogue
about the value of addressing sustainability
in the curriculum and how to do so, and to
share both concerns and effective practices.
Evergreen will strive to maintain recent growth
in this curricular focus. (See chart 13 below)
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Rationale for Objective: Foster awareness of
sustainability and social justice beyond the
curriculum (Maintain)
In this objective, the educational mission
associated with sustainability expands beyond
the curriculum to the broader community, exemplifying aspirations to link theory
and practice and assure students’ practical
awareness beyond the purely academic realm.
The College maintains a range of activities, as
supported by the charge of the Sustainability
Council, which engage the entire campus
community in learning about and addressing
issues of sustainability and social justice.

Objective 2 of Core Theme Three: Environmental and social justice curriculum

13

Indicator

Source

Sample Data

Percentage of our
coordinated studies
programs that include
sustainability (by
planning unit)

End-of-Program
Review and
graduate directors

In 2009-10, 69% of all undergraduate coordinated
studies programs on the Olympia campus and Native
Pathways Program sites addressed sustainability, and
the Tacoma Program planned to offer an elective that
addresses sustainability in 2010-11. The Master in
Teaching degree program includes integrated curriculum
units focused on issues of sustainability. The Master of
Public Administration offers several elective courses with
this emphasis. The Master of Environmental Studies
includes core classes and electives with an emphasis
on environmental and community sustainability.
Between then and 2016-17, programs that address
sustainability have fluctuated between 53 and 69%;
the Tacoma undergraduate program and all three
master’s programs have consistently included work on
sustainability in their core curriculum over this time frame.

Alumni satisfaction with
Evergreen’s contribution to
their ability to understand
the interaction of society
and the environment
and understand and
apply scientific principles
and methods

Alumni Survey

In 2010, average satisfaction ratings across two
sustainability-related learning indicators revealed that
61% of undergraduate alumni were mostly or very
satisfied with Evergreen’s contribution to their growth:
5. in understanding interaction of
society and the environment: 78%
6. in understanding and applying
scientific principles: 55%
By 2016, average alumni satisfaction had risen to 75%.
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Objective 3 of Core Theme Three: Foster awareness of sustainability and social justice
beyond the curriculum
Indicator

Source

Sample Data

Number of organizations
with active relationships
with the Center for
Community-Based
Learning and Action
(CCBLA)

Director of
the CCBLA

In 2010-11, 80 community partners had active
relationships with the CCBLA. By 2016-17, community
partners numbered 104.

Number of active student
organizations specifically
involved in sustainability
and social justice

Director of
Student Activities

In 2012-13, three student organizations were involved in
sustainability and social justice. In 2016-17, 16 were.

Percentage of new
residential students who
participate in sustainability
training and education

Director of
Residential and
Dining Services

Sustainability training began in campus housing in
2014-15, when 52% of student residents participated.
In 2015-16, 55% did. No data were reported for
2016-17 participation.

Percentage of new
students who participate in
Community-to-Community
Day during Orientation

Director of the
CCBLA and
Administrative Data

In 2010, 7% of new degree-seeking undergraduates in
fall 2010 participated in Community-to-Community Day.
In 2017, 39% did. The dramatic rise is attributable to a
decision to make this activity a mandatory feature
of Orientation.

14

Activities supporting this objective take varied
forms from year to year, facilitating the ability
to respond to rapidly changing best practices
and student interests. Evergreen remains
committed to supporting coordinated studies
program engagement in meaningful work with
community organizations, raising awareness
of sustainability within the campus community
and beyond, and providing opportunities for
active participation in sustainability and social
justice activities. (See chart 14 above)

iv. Core Theme Four: Diversity
and Equity
As a public institution, Evergreen promotes
and benefits from a diverse, just, and equitable society. To the extent that American
society and the world at large are not just
or equitable, Evergreen seeks to mitigate

the effects on campus. The capacity for
personal and societal change is enhanced
when the experience of difference prompts
curiosity, interest, and reflection and results
in respectful and effective engagement with
others. The College facilitates learning across
significant differences through its curricular
and co-curricular offerings, recruitment and
retention efforts, and the overall governance
and operation of the College. Specific curricula and facilities offer distinctive programs
that serve diverse students from the region
and beyond, while the curriculum at large
demonstrates broad and deep commitment
to learning about and across differences. The
Olympia campus, the Tacoma program facility,
and the Native Pathways Program materially
communicate hospitality and welcome to
diverse students and visitors. The College as
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a whole strives to maintain access to higher
education and support the success of a diverse
student body. Extended curricula such as the
Native Pathways Program and Evening and
Weekend Studies encourage wider access and
participation. Outreach programs facilitate
greater connections with underserved populations. Activities sponsored by the President’s
Diversity Fund, the Veterans Resource Center,
Trans & Queer Center, the Unity Lounge, the
Longhouse, and Access Services for Students
with Disabilities support a complex campus
culture and promote dialogue and discourse
across significant differences in all parts of the
College and its offerings. The vice provost/vice
president for equity and inclusion participates
in and often leads new initiatives to strengthen
this core theme. The accreditation metrics
dashboard for Core theme 4 is available here.

“

I’d like to eventually get a job with
the Forest Service doing field work
and data collection and transfer
that to the public. A big part of what
we need now are people who are
technically trained who can also
relate and connect the public to
really important information about
what’s happening with the earth.

”

– Bethany Evans ‘18

Rationale for Objective: Learning across
significant differences (Maintain)
Evergreen seeks to maintain supporting students’ high levels of ability to work in culturally
diverse environments. Seminar is a cornerstone
pedagogical practice in which students meet
in groups with a faculty leader to discuss texts,
artworks, films, guest speakers, and the like,
express different interpretations and points of
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view, develop sound and informed interpretations and arguments, and learn from each
other. Evergreen has historically exceeded its
public liberal arts peers in terms of diversity
indicators from the National Survey of Student
Engagement. Students more frequently participate in serious discussions with people very
different from themselves, are more likely to do
coursework that includes diverse perspectives,
and are encouraged to recognize Evergreen’s
commitment to diverse interactions among
students. Evergreen will strive to continue to
exceed its public liberal arts peers on NSSE
diversity scale indicators. (See chart 15 on the
next page)
Rationale for Objective: Supportive
community (Improve)
Evergreen is committed to increasing the
diversity of the student body, and to devoting
College resources to support the culture and
climate for a diverse campus. In the face of
rapid increases in tuition and a decline in the
availability of state aid, and with increasing
diversity in state demographics, Evergreen
remains committed to accessibility for
Washington residents. The College endeavors
to sustain grant aid as a percentage of the total
cost of attendance to maintain access for lowand middle-income Washington undergraduates, and continue its institutional commitment
to recruiting, retaining, and supporting diverse
faculty, staff, and students. These commitments
are maintained in the face of budget cuts,
which drive greater dependence on nonresident recruitment and higher tuition revenues.
Representation of people of color, veterans,
and persons with disabilities are tracked to
facilitate research into diversity relative to the
workforce and state population. The proportion of faculty and staff in these categories is
compared to the proportion of students in traditionally underserved populations in order to
work toward the most supportive environment
for student success. (See chart 16 on page 36)
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Objective 1 of Core Theme Four: Learning across significant differences

15

Indicator

Source

Sample Data

Percentage of coordinated
studies programs that
address oppression,
privilege, and difference

End-of-Program
Review and
graduate directors

In 2009-10, 78% of all undergraduate programs on the
Olympia campus and in the Native Pathways Program
addressed oppression, privilege, and difference, as did the
overarching theme of courses offered at Tacoma. This content
area is a centerpiece for the Master in Teaching degree
program. Several Master of Public Administration electives
and concentration courses featured this content area. The
Master of Environmental Studies includes core classes
and electives emphasizing environmental and community
sustainability. In 2016-17, the proportion of undergraduate
programs addressing these issues peaked at 84%. Over the
full accreditation cycle, all three graduate programs and the
Tacoma undergraduate program continued to include such
work in their core curriculum.

Students engage with
others across differences

NSSE (with
peer reference
to COPLAC)

NSSE Engagement Indicator: Discussions with Diverse Others
(New in 2013)

Alumni level of skill
in ability to work in
a culturally diverse
environment and
degree to which
preparation is due to their
Evergreen education

Alumni Survey

In 2010, 96% of undergraduate alumni rated themselves as
good or excellent in their ability to work in a culturally diverse
environment, and 88% attributed their preparation in this
area to their Evergreen education. Over the time frame, this
measure remained strong and stable; in each of the four
Alumni measurements, 94-96% rated themselves good or
excellent, and between 88% and 91% attributed that preparation to their work at Evergreen.

Student satisfaction with
seminar (satisfaction
with the social climate
in seminar; satisfaction
with seminars as a
way of learning)

Evergreen Student
Experience Survey

In 2011, average satisfaction ratings across two seminar
assessment indicators revealed that an average of 80% of
undergraduates were satisfied to very satisfied with seminar
as a way of learning and with social climate in seminar. By
2017, that proportion had dropped to 71%. This change is
interpreted in Section 9 of this report.

In 2014, Evergreen first-year (43.7%) and senior students
(44.5%) both engaged across differences (racial/ethnic, economic, religious, and political) at a rate that did not significantly differ from their COPLAC peers (41% and 41.3%, respectively). By 2016, Evergreen’s numbers dropped slightly, 38.5% for
first-year and 42.1% for senior students, but this engagement
indicator is still on par with COPLAC peer institutions (p<.01).
This change is interpreted in Section 9 of this report.

The Evergreen State College

36

Year Seven Self-Evaluation Report 2018

Objective 2 of Core Theme Four: Supportive community
Indicator

Source

Sample Data

Alumni satisfaction with
tolerance and respect
shown for different or
opposing viewpoints

Alumni Survey

In 2010, 84% of undergraduate alumni were satisfied or
very satisfied with tolerance and respect shown for different
or opposing viewpoints. By 2016, that proportion had
dropped to 77%. This change is interpreted in Section 9 of
this report.

For Washington resident
undergraduate students:
Grants, scholarships, and
waivers from federal, state,
and institutional sources
as a percentage of total
cost of attendance for
three ranges of income as
defined by Integrated Postsecondary Education Data
System (IPEDS) reporting.

Director of
financial aid

Between 2010 and 2015:
Income range of $0-$30,000: 51-57% of cost of attendance
subsidized by grants, scholarship, and waivers
Income range of $30,001-$48,000: 40-46% of cost of
attendance subsidized by grants, scholarship, and waivers
Income range of $48,001-$75,000: 27-35% of cost of
attendance subsidized by grants, scholarship, and waivers
In every year, the proportion of cost of attendance covered
by grant aid was highest for those in the lower income
brackets. Despite increases in cost of attendance, a fairly
consistent proportion of student need is being met with
grant aid.

Percentage of faculty, staff,
and students of color

Administrative data

The difference in percentages of people of color (includes
Hispanic, African-American, American Indian/Alaskan
Native, Asian, Pacific Islander/Native Hawaiian, and
Multiracial) in 2010 and 2017:
2010
2017
25%
28%
Faculty
Staff
24%
22%
Students
20%
30%
These changes are interpreted in Section 9 of this report.
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Percentage of faculty, staff,
and students with reported
disabilities

Administrative data

The difference in percentages of people with re-ported
disabilities in 2010 and 2017:
2010
2017
Faculty
5%
2%
Staff
7%
7%
Students
7%
12%

Percentage of faculty, staff,
and students who are
veterans

Administrative data

The difference in percentages of veterans in 2010
and 2017:
2010
2017
Faculty
4%
3%
Staff
9%
7%
Students
3%
5%
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Rationale for Objective: Student access and
success (Maintain)
As mentioned above, demographic
composition affects the climate of
inclusiveness. The College will maintain
access for low-income students as indicated
by recent trends in terms of the proportion
of entering class, student body, and degrees
awarded. Fall-to-fall retention of low-income
students already exceeds the retention rate of
all students; the College will strive to sustain
retention rates for low-income students that
are equal to or greater than the general
student body. (See chart 17 below)

v. Conclusion
Despite unprecedented reductions in state
support and an increased reliance on tuition
revenue, Evergreen remains committed to
its defining identity both as a public institution—in the sense of broad access, a diverse
academic community, and a focus on serving
the public good—and as a liberal arts college.
Within that overall sense of institutional identity and purpose, the academic community is
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“

It’s kind of daunting to come in as an
18-year-old and answer the question:
‘What do you want to do with your
life?’ and then commit to that. So
being able to explore my interests
and my passions is really important
to me. Evergreen was one of the few
places I saw where I was able to
do that.

”

– Caelan Angell ’20

also convinced that the distinctive way in
which that education is delivered, as articulated in the Five Foci, is critical to success.
Well aware that its chosen approach
presents unique challenges, the College’s
faculty and staff strive for a balance between
extraordinary student responsibility for
determining personal academic pathways,
and an institutional commitment to promote

Objective 3 of Core Theme Four: Student access and success

17

Indicator

Source

Sample Data

Percentage of entering
class who are lowincome students

Administrative data

In 2010, 47% of the entering classes of undergraduate
and graduate students were low-income students. In
2017, 57% were.

Percentage of enrolled
students who are lowincome students

Administrative data

In fall 2010, 45% of the enrolled degree-seeking students
were low-income students. In 2017, 56% were.

Fall-to-fall retention of
low-income students

Administrative data

The fall-to-fall retention rate for low-income students for
2010-11 was 84%, which exceeds the retention rate for all
students of 81%. The rate from fall 2016 to 2017 was 78%,
which exceeds the retention rate for all students of 75%.

Percentage of degrees
awarded to lowincome students

Administrative data

In 2010-11, 56% of all degrees were awarded to lowincome students. In 2016-17, 61% were.
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the breadth and depth of a liberal education.
When the College was founded, Evergreen
determined that exercising the right to define
one’s aspirations and one’s work should be
part of the college experience. At the same
time, the College must do what is possible to
provide rigorous and comprehensive support
to students so they can attain the capacities to
succeed in their aspirations.
To increase the possibility that such “utopian
freedom” (as one of Evergreen’s founding
faculty members framed it) will be exercised
responsibly, it is the College’s duty to provide
substantial guidance in the form of effective
advising; to require students to reflect upon
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and communicate their choices; and to offer a
curriculum that will make it possible to achieve
the liberal arts capacities of thought and
action expressed in the Six Expectations of an
Evergreen Graduate.
The objectives and indicators selected in this
report provide the tools for identifying and
assessing progress in these specific realms. By
pursuing these objectives, Evergreen focuses
its efforts on developing an institutional culture
and structures that will increase students’
ability not only to identify their dreams, but to
responsibly and successfully pursue them both
in college and beyond.

Resourses and Capacity

The Evergreen State College
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5. Resources and Capacity
a. Executive Summary of
Eligibility Requirements
4 through 21

in the Social Contract and nondiscrimination
policy which explicitly address individual
rights and a prohibition against discrimination,
among other important values.

i. Requirement 4: Operational Focus
and Independence

iii. Requirement 6: Institutional Integrity

The institution’s programs and services are
predominantly concerned with higher education. The institution has sufficient organizational and operational independence to be
held accountable and responsible for meeting
the Commission’s standards and eligibility
requirements.
The Evergreen State College’s goal is to create
and disseminate knowledge. The College’s
programs enable students to earn baccalaureate and master’s degrees, and its outreach to
the community enriches the lives of those with
whom the College interacts. Operating under
the broad oversight of a Board of Trustees
appointed by the governor of the state of
Washington, the College has appropriate
independence to meet all standards set forth
by the Northwest Commission on Colleges
and Universities.

ii. Requirement 5: Non-discrimination
The institution is governed and administered
with respect for the individual in a nondiscriminatory manner while responding to the
educational needs and legitimate claims of the
constituencies it serves as determined by its
charter, its mission, and its core themes.
Non-discrimination in its broadest sense—
the College’s quest for social justice and
equality, and a deep and abiding respect
for difference—is embodied in the mission
statement, core values and themes, and, more
importantly, in daily habits of doing business.
All members of the Evergreen community are
expected to be familiar with the terms outlined

The institution establishes and adheres to
ethical standards in all of its operations and
relationships.
The College and its administration have
actively defended academic freedom in policy
and action. Evergreen embraces the Ethics in
Public Service Act, Open Public Meetings Act,
public records laws, and other principles of
transparency in government so important in a
democracy. The College’s Social Contract expects all members of the Evergreen community
to act with integrity.

iv. Requirement 7: Governing Board
The institution has a functioning governing
board responsible for the quality and integrity
of the institution and for each unit within a
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multiple-unit institution to ensure that the
institution’s mission and core themes are being
achieved. The governing board has at least
five voting members, a majority of whom have
no contractual or employment relationship or
personal financial interest with the institution.
The College’s Board of Trustees consists of
eight members appointed by the governor of
the state of Washington and confirmed by the
senate as outlined in RCW 28B.40.100. One
of those eight members must be an Evergreen
student in good standing at the time of
appointment. None of the board members has
a contractual or employment relationship with
the College.

v. Requirement 8:
Chief Executive Officer
The institution employs a chief executive officer who is appointed by the governing board
and whose full-time responsibility is to the
institution. Neither the chief executive officer
nor an executive officer of the institution chairs
the institution’s governing board.
Dr. George Bridges has served as The
Evergreen State College’s President since
October 1, 2015, following his appointment
by the College’s Board of Trustees. President
Bridges’ position requires him to serve
Evergreen in a full-time capacity. He is an ex
officio member of the Board of Trustees.

vi. Requirement 9: Administration
In addition to a chief executive officer, the institution employs a sufficient number of qualified
administrators who provide effective leadership
and management for the institution’s major
support and operational functions and work
collaboratively across institutional functions
and units to foster fulfillment of the institution’s
mission and achievement of its core themes.
The College employs an adequate number of
qualified administrators to ensure the smooth
running of the institution. Until June 2018,
the College’s senior leadership team included
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the president, the vice president for academic
affairs and provost, the vice president for
finance and administration, the vice president
for student affairs, the vice president for
advancement, the vice president for marketing
and communications, the vice president for
indigenous arts and education, the vice president/vice provost for faculty development, the
chief enrollment officer, and the president’s
chief of staff. This group meets weekly or more
often as needed.

“

My Mediaworks group was really
tightly knit. I think I learned
the most from my peers in that
class. I think that’s what a
learning community is: where
you’re getting your information and
where you’re learning from isn’t
just one source; it’s from everyone
working together.

”

– Mariela Diaz ’18

In May 2018, President Bridges announced
his intention to re-organize and consolidate
functions at the senior leadership level. At
this writing, these plans are still under development. The goal of this reorganization is to
focus administrative resources on areas vital to
student access and success while preserving
leadership’s ability to collaborate across functional areas.

vii. Requirement 10: Faculty
Consistent with its mission and core themes,
the institution employs and regularly evaluates
the performance of appropriately qualified
faculty sufficient in number to achieve its
educational objectives, establish and oversee
academic policies, and ensure the integrity and
continuity of its academic programs wherever
offered and however delivered.
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The College and the United Faculty of
Evergreen have agreed that the student/faculty
ratio will be at a maximum enrollment of 25
to 1, with some variation at both the graduate
and undergraduate levels. Graduate programs
are set at an enrollment capacity of 15 students
per faculty member. The performance of faculty members is reviewed regularly, as outlined in
the most recent Faculty Collective Bargaining
Agreement between the College and the
United Faculty of Evergreen.

viii. Requirement 11:
Educational Program
The institution provides one or more educational programs which include appropriate
content and rigor consistent with its mission
and core themes. The educational program(s)
culminate in achievement of clearly identified
student learning outcomes, and lead to collegiate-level degree(s) with degree designation
consistent with program content in recognized
fields of study.
The Evergreen State College offers two
baccalaureate degrees, a bachelor of arts
and a bachelor of science degree, and three
graduate degrees, masters in teaching, environmental studies, and public administration.
Each degree program has clearly articulated
learning outcomes that are consistent with
national norms.

ix. Requirement 12: General Education
and Related Instruction
The institution’s baccalaureate degree programs and/or academic or transfer associate
degree programs require a substantial and
coherent component of general education
as a prerequisite to or an essential element
of the programs offered. All other associate
degree programs (e.g., applied, specialized,
or technical) and programs of study of either
30 semester or 45 quarter credits or more
for which certificates are granted contain a
recognizable core of related instruction or
general education with identified outcomes in
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the areas of communication, computation, and
human relations that align with and support
program goals or intended outcomes. Bachelor
and graduate degree programs also require
a planned program of major specialization
or concentration.
Although Evergreen does not have formal
majors or general education requirements,
the College expects and promotes depth,
breadth, and synthesis as described in the
Six Expectations of an Evergreen Graduate.
Rather than prescribing specific courses that
each student must take, Evergreen empowers
students to make individual choices while
providing significant guidance through both
formal and informal advising. As of spring
2018, every new student is assigned a designated academic advisor. Evergreen’s focus on
integrated, interdisciplinary programs of study
rather than individual coursework exposes
students to the breadth of the liberal arts
within the context of interdisciplinary programs
not available on traditional campuses. Students
also have opportunities to achieve depth in
ways that best meet their academic, personal,
and career goals. To further support fulfillment
of the Six Expectations, students admitted to
the institution after fall 2013 and thereafter
are required to write an annual Academic
Statement designed to encourage both planning and reflection. Its final iteration becomes
part of each student’s transcript and describes
a student’s work, experiences, skills, and
knowledge to graduate schools, prospective
employers, and other audiences. Along with
narrative evaluations, the Academic Statement
provides students with a powerful tool to both
design and articulate the breadth and depth of
their education.

x. Requirement 13. Library and
Information Resources
Consistent with its mission and core themes,
the institution maintains and/or provides
access to library and information resources
with an appropriate level of currency, depth,

The Evergreen State College
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and breadth to support the institution’s
programs and services wherever offered and
however delivered.
Evergreen’s library provides ample opportunity
for all community members to access
appropriate information to support the
College’s educational mission. In addition
to robust on-site holdings, members of the
College community have access to a huge
array of databases and online resources.
Additionally, Evergreen is a partner in the Orbis
Cascade Alliance and community members
thus have easy access to 9.2 million titles
representing 28.7 million items.

xi. Requirement 14. Physical and
Technological Infrastructure
The institution provides the physical and technological infrastructure necessary to achieve its
mission and core themes.
Evergreen has a solid foundation of physical
and technological infrastructure to support
its mission. Its 1,000-acre forested campus in
Olympia is employed for teaching and learning
in a wide variety of ways. The campus core has
an array of academic buildings, many of which
have been specifically designed and/or modified physically and technologically to serve the
distinctive Evergreen curriculum. The Olympia
campus includes a multi-faceted library facility,
a student union, a range of student housing
options, a physical plant focused on energy
and operational efficiency, a recreation center,
an organic farm, science laboratories, a
waterfront beach, art studios, media facilities,
music practice rooms, and computing facilities.
The Tacoma program is located in the Hilltop
neighborhood in a College-owned building
that includes classrooms, offices, a science lab
and instructional technology.

xii. Requirement 15: Academic Freedom
The institution maintains an atmosphere in
which intellectual freedom and independence
exist. Faculty and students are free to examine

and test all knowledge appropriate to their discipline or area of major study as judged by the
academic/educational community in general.
Academic freedom is central to the mission
of The Evergreen State College. The commitment to academic freedom can be seen in
Article 3 of the Faculty Collective Bargaining
Agreement between the College and the
United Faculty of Evergreen and in the
Social Contract.

xiii. Requirement 16: Admissions
The institution publishes its student admission
policy which specifies the characteristics and
qualifications appropriate for its programs,
and it adheres to that policy in its admissions
procedures and practices.
Evergreen publishes its admission policy which
clearly states the requirements for admission.
The College’s admissions department scrupulously adheres to all policies and procedures
when making admission decisions.

xiv. Requirement 17: Public Information
The institution publishes in a catalog and/or
on a website current and accurate information
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regarding: its mission and core themes; admission requirements and procedures; grading
policy; information on academic programs
and courses; names, titles and academic
credentials of administrators and faculty; rules
and regulations for student conduct; rights
and responsibilities of students; tuition, fees,
and other program costs; refund policies and
procedures; opportunities and requirements
for financial aid; and the academic calendar.
The College publishes an annual catalog and
maintains an updated website, both of which
provide comprehensive information about the
institution’s mission, requirements for admission and graduation, regulations concerning
student conduct, all fee and refund policies,
financial aid opportunities, the academic
calendar, and the names, titles and academic
credentials of administrators and faculty.

xv. Requirement 18: Financial Resources
The institution demonstrates financial stability
with sufficient cash flow and, as appropriate,
reserves to support its programs and services.
Financial planning reflects available funds,
realistic development of financial resources,
and appropriate risk management to ensure
short-term solvency and long-term financial
sustainability.
Evergreen has a solid financial base, with a
budget that reflects the College’s strategic
plan, sound business and accounting practices,
a long-standing record of clean audits, and
substantial reserves to help meet contingencies. Approximately one-half of the College’s
operating revenue comes from the state of
Washington; the balance comes from tuition.
Outside of the base operating budget, grants
and philanthropic gifts contribute to the
College’s mission. Auxiliary enterprises (e.g.,
housing, dining, parking, bookstore, conference services, etc.) are regularly reviewed for
financial stability and fit with mission. Over several years, the College built a healthy balance
of unobligated reserves and is now using those
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resources judiciously to advance the College’s
strategic goals.

xvi. Requirement 19:
Financial Accountability
For each year of operation, the institution
undergoes an external financial audit, in a reasonable timeframe, by professionally qualified
personnel in accordance with generally accepted auditing standards. Results from the audit,
including findings and management letter
recommendations, are considered in a timely,
appropriate, and comprehensive manner by
the administration and governing board.
The College is audited annually by the
Washington State Auditor’s Office in accordance with generally accepted auditing standards. Results of the audits are presented to
Evergreen’s Board of Trustees audit committee,
as well as the full board.

xvii. Requirement 20: Disclosure
The institution accurately discloses to the
Commission all information the Commission
may require to carry out its evaluation and
accreditation functions.
The Evergreen State College accurately
discloses to the Northwest Commission of
Colleges and Universities all information required by the Commission for it to carry out its
evaluation and accreditation functions.

xviii. Requirement 21: Relationship with
the Accreditation Commission
The institution accepts the standards and
related policies of the Commission and agrees
to comply with these standards and policies as
currently stated or as modified in accordance
with Commission policy. Further, the institution
agrees that the Commission may, at its discretion, make known the nature of any action,
positive or negative, regarding the institution’s
status with the Commission to any agency
or members of the public requesting such
information.
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The Evergreen State College accepts the standards and related policies of the Commission
and agrees to comply with these standards and
policies as currently stated or as modified in
accordance with Commission policy. Evergreen
also agrees that the Commission may, at its
discretion, make known the nature of any
action, positive or negative, regarding the
institution’s status with the Commission to any
agency or members of the public requesting
such information.

b. Standard 2.A Governance
2.A.1
The institution demonstrates an effective and
widely understood system of governance with
clearly defined authority, roles, and responsibilities. Its decision-making structures and
processes make provision for the consideration
of the views of faculty, staff, administrators, and
students on matters in which they have a direct
and reasonable interest.
Evergreen’s organization chart illustrates the
College’s governing system (please note
that this chart reflects the governing system
through the 2017-18 academic year). The
Board of Trustees—which is appointed by the
governor, confirmed by the state senate, and
given broad statutory power to operate the
College (see RCW 28B.40.120)—is located at
the top of the chart. Through a series of documented policies and delegations discussed
below, the board has focused its attention on
strategic leadership and policy. Its policies
describe in detail how the board delegates to
the president (and through the president to the
faculty and staff of the College) the day-to-day
responsibility for operating the College (see
Board of Trustees Policies).
Immediately below the Board of Trustees, the
president and senior administration carry out
the administrative work as described in the
section entitled Leadership and Administration
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below. The responsibility for academic governance, including designing and delivering
the curriculum, is located in the structures
described in the Faculty Handbook (See
Faculty Handbook, Section 2.200, Academic
Organization): the provost, deans, Faculty
Agenda Committee, and the faculty as
a whole.
Mirroring the College’s pedagogical commitment to collaborative, interdisciplinary
learning, the College’s governance practices
promote collaboration across divisional boundaries and across stakeholder groups (faculty,
staff, alumni, and students). The disappearing
task force (DTF) is a primary example of such a
practice. DTFs consider major policy questions,
both academic and administrative, without
creating permanent bureaucracies. The Board
of Trustees, the president, vice presidents and
the Faculty Agenda Committee may charge
DTFs—which include faculty, staff, and often
students and other stakeholders—to address
specific issues, opportunities, or problems.
Members are chosen with the goal of including
a diverse representation of interested participants. Faculty appointments to DTFs require
approval of the Agenda Committee. The
Geoduck Student Union is asked to appoint
student representatives.
In addition to the College’s DTFs, a number
of broad-based standing committees exist to
attend to ongoing planning and coordination.
These include the Space and Land Use Group
(SLUG), various budget planning groups,
the Enrollment Coordinating Committee,
the Strategic Enrollment Group, the Health
and Safety Committee, the Faculty Agenda
Committee, the Faculty Advisory Panel on the
College Budget, the Standing Committee on
the Curriculum, and the Sustainability Council.
In addition, a Faculty Hiring DTF and subcommittees represent major, generally annual,
efforts on the part of the faculty, students,
and staff.
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including the impact of collective bargaining
agreements, legislative actions, and external
mandates.
In keeping with the accreditation standards
and process adopted in 2010, the College’s
engagement with the Commission’s standards
is continuous. The new iterative accreditation
approach allows the College to address and
reflect these types of changes in a more
timely fashion.

i. Governing Board
2.A.4

The principle of faculty participation in
governance is built into the Faculty Collective
Bargaining Agreement with the United Faculty
of Evergreen, and the weekly academic calendar identifies specific governance time, during
which no classes are scheduled, to facilitate
broad faculty, staff, and student participation in governance. Major academic policy
recommendations involve consultation with the
deans, Agenda Committee, faculty as a whole,
and/or the faculty union as appropriate.
A list of active DTFs as well as previous DTFs
and standing committees is available on the
College’s website.

2.A.2
In a multi-unit governance system, the division
of authority and responsibility between the
system and the institution is clearly delineated.
System policies, regulations, and procedures
concerning the institution are clearly defined
and equitably administered.
Not applicable.

2.A.3
The institution monitors its compliance with
the Commission’s Standards for Accreditation,

The institution has a functioning governing board consisting of at least five voting
members, a majority of whom have no
contractual, employment, or financial interest
in the institution. If the institution is governed
by a hierarchical structure of multiple boards,
the roles, responsibilities, and authority of each
board—as they relate to the institution—are
clearly defined, widely communicated, and
broadly understood.
Evergreen’s eight-member Board of Trustees is
appointed by the governor and confirmed by
the state senate. Seven of the board members
serve staggered six-year terms. The eighth
member, a student, serves a one-year term.
The student trustee is a voting member of the
board, appointed by the governor from a list
of nominees provided by the Geoduck Student
Union. The state law establishing the College
gives the board broad authority to operate
the College.

2.A.5
The board acts only as a committee of the
whole; no member or subcommittee acts on
the board’s behalf except by formal delegation
of authority by the board as a whole.
The board’s policies state that official inquiries
and concerns are referred to the chair, who
serves as the spokesperson (see Statement of
Board Process). The board chair is obligated to
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inform the other members of such correspondence in a timely manner. Individual board
members are required to make clear when they
are speaking as individuals and when they are
stating board positions.
The state’s Open Public Meetings law governs
the operation of the Board of Trustees (see
Open Public Meetings Act). The committees
of the board (executive, audit, and nominating)
make recommendations, but do not take final
action on any matter. The board takes final
action and conducts other official business as
a committee of the whole in meetings that are
publicly announced in advance and open to
the public.

2.A.6
The board establishes, reviews regularly, revises as necessary, and exercises broad oversight
of institutional policies, including those regarding its own organization and operation.
The board’s delegation of authority makes
clear those policies over which the board itself
maintains direct oversight and those for which
oversight is delegated to the president or,
through the president, to the faculty and staff
of the College.
The board works to maintain continuity in
major policies while revising and updating
policy statements as needed. Policies updated
in recent years include the policy of public
comment at board meetings. The board’s
by-laws were most recently updated in
September 2012.

2.A.7
The board selects and evaluates regularly a
chief executive officer who is accountable for
the operation of the institution. It delegates
authority and responsibility to the CEO to implement and administer board-approved policies related to the operation of the institution.
In accordance with board policy, the trustees
hire and annually evaluate the performance
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of the president (see Presidential Evaluation
Policy). The board conducted a presidential
search in 2014-15 that resulted in hiring the
College’s sixth president, Dr. George Bridges.
The board meets in executive session at least
annually to review the president’s self-evaluation and public commentary and to discuss
its own assessment. After meeting with the
president in executive session, the board then
acts in open public meeting to formally state
its assessment of the president’s performance.

2.A.8
The board regularly evaluates its performance
to ensure its duties and responsibilities are
fulfilled in an effective and efficient manner.
Board policy requires an annual review and revision of its own long-term goals and priorities
(see Statement of Board Process). The regular
cycle of meetings includes an annual retreat
for self-evaluation and goal setting, quarterly
financial reports, and biennial review and approval of budget requests and allocations.

ii. Leadership and Management
2.A.9
The institution has an effective system of
leadership, staffed by qualified administrators,
with appropriate levels of responsibility and
accountability, who are charged with planning,
organizing, and managing the institution and
assessing its achievements and effectiveness.
In May 2018, President Bridges announced his
intention to re-organize and consolidate functions at the senior leadership level. At this writing, the senior leadership team is fully formed,
and the configuration of mid-level leadership is
underway with plans to complete the changes
by fall 2018. The goal of this reorganization is
to focus administrative resources on areas vital
to student access and success while preserving
leadership’s ability to collaborate across functional areas.
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The College’s senior leadership team includes
the president, the provost and vice president
for student and academic life, the vice
president for finance and operations, the vice
president for advancement, the vice president
for college relations, the vice president for
Indigenous arts and education, the vice president/vice provost for equity and inclusion, and
the chief enrollment officer. This group meets
weekly or more often as needed.
Job descriptions are established and reviewed,
primarily in times of personnel transition or
organizational change, to reflect the responsibilities and qualifications necessary for key
leadership roles. The selection and evaluation
processes for the president and vice presidents demonstrate the qualifications of the
College administration to lead and manage
the institution. College policy requires exempt
professional staff members to be evaluated
annually. The vice presidents each distribute
annual evaluations that report the performance
of the divisions for which they are responsible
and invite input from the campus.

2.A.10
The institution employs an appropriately
qualified chief executive officer with full-time
responsibility to the institution. The chief executive officer may serve as an ex officio member
of the governing board, but may not serve as
its chair.
The president is the chief executive officer
of the College with full-time responsibility to
the institution. The president’s curriculum vita
amply speaks to his qualifications. He is an ex
officio member of the Board of Trustees.
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institution’s mission and accomplishment of its
core theme objectives.
Cross-divisional collaboration is a hallmark of
administration at Evergreen. The senior leadership team meets weekly to support ongoing
planning and collaboration across divisions.
Meetings within administrative divisions
routinely include staff representing other divisions. For instance, the director of residential
and dining services, located in academic and
student life, routinely attends the Directors’
meeting in finance and operations. The dean
for budget and space co-chairs the space and
land use group. The dean for the library, the
budget dean, and the associate vice president
for computing and computing and communications meet to discuss cross-divisional
technology issues. Since 2016 the College has
instituted monthly campus leadership group
meetings for managers and supervisors from
across the College to learn about and discuss
College initiatives and issues.
The College has traditionally used retreats to
promote broad communication and cooperation. These include an annual retreat for
the senior leadership, the academic deans’
retreat, an academic retreat in early September
before the school year begins, as well as many
other retreats and meetings within all administrative units.

iii. Academics – Policies and Procedures
2.A.12

2.A.11

Academic policies—including those related to
teaching, service, scholarship, research, and
artistic creation—are clearly communicated to
students and faculty and to administrators and
staff with responsibilities related to these areas.

The institution employs a sufficient number of
qualified administrators who provide effective
leadership and management for the institution’s major support and operational functions
and work collaboratively across institutional
functions and units to foster fulfillment of the

Student responsibilities regarding their
academic and artistic work at the College and
their community responsibilities are described
in the Social Contract, the Code of Student
Rights and Responsibilities, and in course
descriptions, covenants, and syllabi. All these
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“

I transferred to Evergreen to study
environmental science. Then that
led me to science education, which
led me to health science education,
which is how I found public health.
Which is actually just environmental
science, plus nursing, plus health
education. So I could do it all as
one thing.

”

– Maria Miller ’17

policies are available on the College’s website
and are addressed in student orientation activities and materials.
There are two documents, both publicly available on the College’s website, that delineate
the responsibilities of faculty members regarding teaching, service, scholarship, research,
and artistic creation. Those documents are the
Faculty Handbook and the Faculty Collective
Bargaining Agreement between the College
and the United Faculty of Evergreen.
Applicable policies are shared with staff in orientation training and other follow-up training
during their tenure. While the academic deans
and the registrar are the central authorities for
the communication of institutional academic
policy, the program secretaries who provide
administrative and secretarial support to the
faculty play an important role in disseminating
and explaining academic policies to individual
faculty and students.

2.A.13
Policies regarding access to and use of library
and information resources—regardless of
format, location, and delivery method—are
documented, published, and enforced.
Specific policies that address access to and use
of resources in the library proper, electronic
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resources, computing resources, and electronic
media equipment loan are documented, published, and enforced. All access and use policies are posted on the library website. They
include general policies, the reserves policy,
copyright policies, media services access policy, media rates, media loan policies, archives
policy and others. Evergreen’s circulation
policy is also established in the Washington
Administrative Code.
These documents describe services, access,
due dates, fines, and collection policies.
Fines and fees are processed through finance
and administration and the cashier’s office in
accordance with College financial practices
and policies.

2.A.14
The institution develops, publishes widely, and
follows an effective and clearly stated transfer-of-credit policy that maintains the integrity
of its programs while facilitating efficient
mobility of students between institutions in
completing their educational programs.
Evergreen has a generous policy of accepting
credit from other accredited institutions.
Credential evaluators in the office of admissions review all transcripts received from
previous institutions for transferable credit
according to policy. The College may award an
applicant a maximum of 135 total quarter-hour
credits for undergraduate work. Up to ninety
(90) quarter-hour credits of lower-division
work may be a part of that maximum total.
An applicant may receive a maximum of 15
quarter-hour credits for certificated learning as
part of his or her lower-division transfer credit
award. Because Evergreen students build their
own academic pathways, all transferred credit
will count toward the bachelor’s degree.
The College’s transfer credit policies are published online.

The Evergreen State College
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iv. Students – Policies and Procedures

2.A.16

2.A.15

The institution adopts and adheres to admission and placement policies that guide the
enrollment of students in courses and programs
through an evaluation of prerequisite knowledge, skills, and abilities to assure a reasonable
probability of student success at a level commensurate with the institution’s expectations. Its
policy regarding continuation in and termination from its educational programs—including
its appeals process and readmission policy—are
clearly defined, widely published, and administered in a fair and timely manner.

Policies and procedures regarding students’
rights and responsibilities—including academic
honesty, appeals, grievances, and accommodations for persons with disabilities—are clearly
stated, readily available, and administered in a
fair and consistent manner.
Evergreen’s primary policies and procedures
regarding student rights and responsibilities
are found in the Social Contract and Code of
Student Rights and Responsibilities. Based
upon a review of best practices and broad
campus input, the Code went through a comprehensive revision and was updated in winter
2012 and again in 2017. It provides clearly
defined procedures that afford fair and consistent administration of complaints including
accommodations for people with disabilities,
a right to appeal, and a right to request reconsideration of a Hearing Board decision. The
Code addresses academic honesty as do class
covenants and syllabi. The Social Contract is a
values statement that explicitly articulates the
expectations for all members of the campus
learning community.
The policies are shared with students during
orientation programs, via residential life
communications, via an email communication
from, and through presentations to coordinated studies programs and faculty meetings.
References are found in the academic catalog
and the full policies are on the college website.
Student rights and responsibilities are also
articulated in various other College policies
(e.g., discrimination, medical leave of absence,
etc.) and may be found in the Policies and
Procedures index and the Academic Policies
page on the College website.
Rights, responsibilities, and procedures for
accommodations for persons with disabilities
are delineated on the Access Services website.

Admission policies
The College has established admission
requirements for freshmen, transfer, international, nontraditional, returning, and graduate
students and those requirements guide the
enrollment of students at Evergreen.
Qualifications for admission along with the
process and deadlines for undergraduates are
specifically outlined in the academic catalog
and on the college website. Admission for
undergraduates is governed by a set of state
standards developed by the higher education
community through the Washington Student
Achievement Council. These standards focus
on a set of core course requirements, college
academic distribution requirements (CADRS),
minimum high school GPA, and submission
of standardized test scores (either SAT or
ACT). Each applicant undergoes a review
process consistent with statewide minimum
admissions standards for freshmen, transfer,
returning, and nontraditional students. In
addition to their application, transcripts,
and test scores, students are encouraged to
submit an Application Statement addressing
their previous academic and/or professional/
personal experiences. Applicants may also
schedule an admissions interview with a
member of the Admissions staff.
Graduate program qualifications for admission
vary and are cited below.
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• Master of Public Administration.
Qualifications, processes, and deadlines for
admission are specifically outlined on the
program’s website.
• Master of Environmental Studies
• Master in Teaching
Application instructions
All entering students are advised of their curricular options in the printed academic catalog
and online. New entering students are required
to participate in an Academic Advising
Planning Workshop. Prerequisites for individual
coordinated studies programs and courses are
listed with the program description.
Faculty members assess student skills and
knowledge in the context of student work within coordinated studies programs. They often
advise students about the correspondence of
their interest or abilities with the requirements
of future coordinated studies programs.
Graduate program administrators also advise
students and provide them with information
about program prerequisites and expectations.
Academic Standing Policy
Evergreen monitors the academic standing of
each student. In accordance with the Academic
Standing policy published in the printed
academic catalog and online, students who are
not making satisfactory academic progress are
informed of their standing at the College and
advised accordingly.
Faculty evaluation of student achievement
occurs at the end of coordinated studies
programs, contracts, courses, and internships.
A student in danger of receiving less than
full credit is notified in writing at mid-quarter
by the faculty or contract sponsor. A student
making unsatisfactory academic progress will
receive an academic warning and may be
required to take a leave of absence.
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Appeals and Readmission Policy
The Amending Student Records policy, which
can be found on the College website and in
the printed academic catalog, articulates a
process through which a student who believes
a faculty evaluation is in error can seek to have
the evaluation amended.
The Academic Standing policy stipulates that
a waiver of required leave can be granted only
by the academic dean responsible for academic standing, upon the student’s presentation of
evidence of extenuating circumstances.

2.A.17
The institution maintains and publishes policies
that clearly state its relationship to co-curricular
activities and the roles and responsibilities of
students and the institution for those activities,
including student publications and other student media, if offered.
Evergreen maintains and makes available
policies that clarify its relationship to cocurricular offerings.
The constitutions of Evergreen’s student
government organizations—the Geoduck
Student Union and the residence hall
association called the Greener Organization—
articulate the relationship between these
groups and the institution.
The Student Activities Fee Allocation Board
allocates student fees in accordance with the
relevant sections of the Revised Code
of Washington.
The Student Activities Covenant articulates
the relationship between recognized student
organizations and the College, including the
roles and responsibilities of students and the
institution for those activities. The College
also has a policy that defines how recognized
student organizations are disciplined and is
currently working to update that policy.
The College requires all student organizations
to register annually. Their leaders are required
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to attend training on policies, procedures,
event planning, and proper use of student
activity fees. They also sign a covenant that
describes the roles and responsibilities of a
student group coordinator and attests that the
group will abide by the College’s nondiscrimination policy.
The College provides an advisor for club sports
and outdoor recreation activities to ensure that
these programs are offered in accordance with
College policies.
Evergreen sponsors seven intercollegiate
athletic teams: men’s and women’s soccer,
basketball, and cross country, and women’s
volleyball. As a member institution of the
National Association of Intercollegiate Athletics
(NAIA), Evergreen adheres to the Association’s
governing rules.
The Student Communications Media policy is
posted on the College’s website. It describes
the relationship between the College and
various student media, and spells out the
responsibilities of student media organizations
such as The Cooper Point Journal, the student
newspaper. KAOS-FM, the campus radio
station, is governed by the FCC and is also
included under the umbrella of the Student
Communications Media policy. In addition, all
aspiring radio programmers are required to
attend a six-week training course and pass a
proficiency test before being allowed to host
their own radio program.
The Center for Community-Based Learning
and Action (CCBLA), one of the College’s five
public service centers, offers co-curricular volunteer opportunities to students. Student volunteer opportunities are announced through
the Community Opportunities Database
(CODA) which is co-managed by student
employment, academic advising, career development, and the CCBLA. The announcements
indicate the call for volunteers as differentiated
from credit-bearing internships or compensated employment.
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v. Human Resources
2.A.18
The institution maintains and publishes its
human resources policies and procedures
and regularly reviews them to ensure they are
consistent, fair, and equitably applied to its
employees and students.
Evergreen publishes, regularly reviews, and equitably applies its human resource policies to
employees and students. The Human Resource
Services website provides access to many of
these documents and resources. As a public
institution, the College also follows relevant
personnel policies for employees of the state
of Washington.
Many employment policies for faculty, classified, and some exempt employees are subject
to collective bargaining and can be found in
the respective collective bargaining agreements, and in the Faculty Handbook.
Staff position descriptions are uniform in
presentation, clear in assignments and expectations, and updated when vacancies occur
and/or during performance reviews.
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The College complies with federal and state
affirmative action and nondiscrimination
laws and is an equal opportunity employer,
as is stated on all College employment recruitment materials.

2.A.19
Employees are apprised of their conditions of
employment, work assignments, rights
and responsibilities, and criteria and procedures for evaluation, retention, promotion,
and termination.
Classified and exempt employees are notified
of their conditions of employment, work
assignments, and rights and responsibilities
via: (1) the job posting; (2) appointment letter;
(3) position description; (4) new employee
orientation; (5) the performance review process
(see Evaluation policy); (6) College policies (see
Employment Policies); and (7) the collective
bargaining agreement (CBA), if applicable (see
union contracts).
Temporary/hourly and student employees are
notified of their conditions of employment,
work assignments, and rights and responsibilities via: (1) position description, if applicable;
(2) College policies (see Employment Policies);
and (3) the collective bargaining agreement
(CBA), if applicable (see union contracts).
Policies, procedures, and criteria for classified
and exempt employee evaluation, retention,
promotion, and/or termination are published,
accessible, and periodically reviewed during
policy review processes and/or collective bargaining negotiations.
The CBA for faculty covers faculty conditions
of employment, rights and responsibilities, and
criteria and procedures for evaluation, retention, promotion, and termination.

2.A.20
The institution ensures the security and
appropriate confidentiality of human
resources records.
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Both hard-copy personnel files and the
electronic Banner Human Resources/Payroll
system are secure, with limited access. The
data custodian for human resource data is the
associate vice president for human resources.
The data custodian for payroll records is the
payroll and benefits manager. Banner security
includes password protection that limits access
to authorized personnel.
Human resource services maintains the official
personnel files for classified and exempt
employees, spanning their entire tenure at
the College. Supervisors maintain temporary
files used to develop annual evaluations. Each
supervisor is responsible for the maintenance
and proper handling of these records.
Employment authorization and benefit files for
temporary/hourly and student employees are
kept in the payroll office. In addition, human
resource services maintains the medical files
(separate from the personnel file) for all faculty
and for classified and exempt employees.
Employees may examine their own personnel
file in the presence of a human resource
service staff member during business hours.
Written authorization from the employee is
required before any representative of the
employee is granted access to review the
employee’s file. When documents in the personnel file are the subject of a public disclosure
request, the College provides the employee
with a copy of the request in advance of the
documentation release date. The official personnel files for faculty are maintained by the
office of the provost as directed in the faculty
CBA, article 19.
Worker compensation insurance is provided
through the Washington Department of Labor
and Industries, which maintains the worker
compensation claim files. On campus, worker
compensation records are securely maintained
in human resource services. Employees may
view their L&I claim files electronically through
the L&I secure access website.
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vi. Institutional Integrity
2.A.21
The institution represents itself clearly, accurately, and consistently through its announcements, statements, and publications. It communicates its academic intentions, programs,
and services to students and to the public and
demonstrates that its academic programs can
be completed in a timely fashion. It regularly
reviews its publications to assure integrity in all
representations about its mission, programs,
and services.
Evergreen’s distinctive approach to curriculum
planning requires regular review and revision
of the College’s catalogs and other materials.
The printed catalog is augmented by an online
version updated through a content management database.
The College represents itself to prospective
students through the office of admissions in
collaboration with marketing and communications. As described above, Evergreen ensures
that the College catalog and other materials
used to explain the College are accurate, upto-date, and developed in consultation with
the faculty and academic administrators
where appropriate. The College is a member
of the National Association for College
Admission Counseling (NACAC) and abides
by the Statement of Principles of Good
Practice (SPGP).

2.A.22
The institution advocates, subscribes to, and
exemplifies high ethical standards in managing
and operating the institution, including its
dealings with the public, the Commission, and
external organizations, and in the fair and equitable treatment of students, faculty, administrators, staff, and other constituencies. It ensures
complaints and grievances are addressed in a
fair and timely manner.
As a public institution, Evergreen has a
framework for institutional integrity that begins
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with applicable state laws: the Ethics in Public
Service Act, the Open Public Meetings Act,
and the Public Records Act. These laws in turn
are implemented in College policies (see the
Ethics Policy and the Whistle Blower Policy).
The College promotes the fair and equitable
treatment of students, faculty, administrators,
staff, and other constituencies through adherence with policies and procedures (primarily
related to student affairs, human resource
services, and collective bargaining agreements, as noted in sections 2.A. 15 and 2.A.18
respectively), including consistent and timely
response to grievances.

“

The interdisciplinary curriculum
fits very well with how I learn. I’m
finding that I’m growing socially
as well as mentally with my
education—and that I picked the
right place.

”

– Douglas Nelson ’20

2.A.23
The institution adheres to a clearly defined policy that prohibits conflict of interest on the part
of members of the governing board, administration, faculty, and staff. Even when supported
by or affiliated with social, political, corporate,
or religious organizations, the institution has
education as its primary purpose and operates
as an academic institution with appropriate
autonomy. If it requires its constituencies to
conform to specific codes of conduct or seeks
to instill specific beliefs or world views, it gives
clear prior notice of such codes and/or policies
in its publications.
Trustees, administrators, faculty, and staff are
bound by the state of Washington’s Ethics in
Public Service Act, which defines conflicts of
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interest and provides a system for reporting,
investigating, and addressing possible cases of
conflict of interest. The College’s implementation of the state ethics law is further elaborated
in the College’s ethics policy.
At least once every three years, staff members
are required to attend policy training that
covers the state ethics law and College ethics
policies. Article 21 of the Faculty Collective
Bargaining Agreement addresses ethical
expectations of faculty.
Faculty and staff working on federally funded
grants are required to disclose significant financial interests to the provost for determination
of potential conflicts of interest as described in
the relevant policy.
State law requires College trustees and the
president to file annual personal financial disclosure forms with the state’s Public Disclosure
Commission.

2.A.24
The institution maintains clearly defined
policies with respect to ownership, copyright,
control, compensation, and revenue derived
from the creation and production of intellectual
property.
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available for public review the self-studies
prepared as part of the accreditation process
and evaluation committee reports.

2.A.26
If the institution enters into contractual agreements with external entities for products or
services performed on its behalf, the scope
of work for those products or services—with
clearly defined roles and responsibilities—is
stipulated in a written and approved agreement that contains provisions to maintain the
integrity of the institution. In such cases, the
institution ensures the scope of the agreement
is consistent with the mission and goals of the
institution, adheres to institutional policies
and procedures, and complies with the
Commission’s Standards for Accreditation.
The College adheres to the purchasing and
contracting rules of the state of Washington,
including the specific policies relating to client
services and competitive contracting. The
College has a well-defined process for review,
approval, and management of contracts.

vii. Academic Freedom –
Policies and Procedures
2.A.27

The College’s Patents and Copyrights Policy
defines interests and describes the distribution
of income from College-assisted individual and
externally sponsored efforts. The ownership of
course materials posted online for public access
is specifically addressed in the faculty CBA.

The institution publishes and adheres to
policies, approved by its governing board,
regarding academic freedom and responsibility
that protect its constituencies from inappropriate internal and external influences, pressures,
and harassment.

2.A.25

Faculty are accorded academic freedom to
pursue scholarship, research, and artistic
creation consistent with the institution’s
mission and goals (see Article 3 of the Faculty
Collective Bargaining Agreement.)

The institution accurately represents its current
accreditation status and avoids speculation on
future accreditation actions or status. It uses
the terms “Accreditation” and “Candidacy”
(and related terms) only when such status is
conferred by an accrediting agency recognized
by the U.S. Department of Education.
As a public institution, Evergreen makes

The Social Contract includes a strong statement regarding academic freedom for the
entire campus community (faculty, staff, and
students). Students receive an introduction to
the Social Contract in orientation programs.
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Staff members receive the information in new
employee orientation materials.

2.A.28
Within the context of its mission, core themes,
and values, the institution defines and actively
promotes an environment that supports independent thought in the pursuit and dissemination of knowledge. It affirms the freedom
of faculty, staff, administrators, and students
to share their scholarship and reasoned conclusions with others. While the institution and
individuals within the institution may hold to a
particular personal, social, or religious philosophy, its constituencies are intellectually free to
examine thought, reason, and perspectives of
truth. Moreover, they allow others the freedom
to do the same.
Both the Social Contract and the faculty
CBA strongly communicate the College’s
commitment to academic freedom and to a
campus that supports diverse perspectives.
The Social Contract pertains to the entire
campus community. This commitment is further
supported in three of the College’s four Core
Themes (Integrated Interdisciplinary Learning;
the Individual Engaged in Community; and
Diversity and Equity) and their associated
objectives. These core themes have their
roots in the College’s Five Foci and the Six
Expectations of an Evergreen Graduate.
As the site of free discourse and the expression
of divergent views, the curriculum is the most
fundamental expression of Evergreen’s commitment to the free pursuit and dissemination
of knowledge. The structures and processes
Evergreen uses to construct and deliver its
curriculum reflect a deep and continuing
commitment to interdisciplinary inquiry, which
includes the interaction of different divisions
of knowledge, academic disciplines, scholarly
methodologies, and ideological frameworks.
Students share in the same guarantee of academic freedom as do other members of
the College.
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2.A.29
Individuals with teaching responsibilities present
scholarship fairly, accurately, and objectively.
Derivative scholarship acknowledges the source
of intellectual property, and personal views,
beliefs, and opinions are identified as such.
The CBA with the United Faculty of Evergreen
commits all faculty members “to abide by
the Social Contract … and the Statement of
Professional Ethics as adopted by the AAUP
…” in their teaching and scholarship. The
Social Contract specifically notes, “Honesty is
an essential condition of learning, teaching, or
working. It includes the presentation of one’s
own work in one’s own name, the necessity
to claim only those honors earned, and the
recognition of one’s own biases and prejudices.” The Statement on Ethics reinforces the
commitments to intellectual honesty and the
“obligation to exercise critical self-discipline
and judgment in using, extending, and transmitting knowledge.”
In accordance with the College’s policy on
patents and copyrights, faculty members
are expected to accurately attribute and cite
source information in their scholarly work.

2.A.30
The institution has clearly defined policies,
approved by its governing board, regarding
oversight and management of financial
resources—including financial planning, board
approval and monitoring of operating and
capital budgets, reserves, investments, fundraising, cash management, debt management,
and transfers and borrowings between funds.
The Board of Trustees’ policies, especially the
Delegation of Authority, provide a high-level
framework for financial planning, management,
and oversight of the College’s financial resources. On a biennial basis, the Board reviews
and approves operating and capital budget
requests to the legislature that outline the
College’s financial priorities. When legislative
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budget allocations are established, the Board
reviews and approves a two-year spending
plan which includes all funds. The Board
reviews quarterly reports comparing budgeted
to actual expenditures for both operating and
capital accounts. Deviations from the approved
spending plans require additional board authorization. In recent years, such action has largely
been the result of mid-biennium legislative
budget reductions.
Below the board level, an array of College
policies governs the financial management
activities of the president, vice presidents, and
other key staff with responsibility for financial
management. See, for instance, the College’s
policies on the budget process, indirect costs,
establishing miscellaneous fees, college investments, college endowments, as well as other
related policies.
The College has a clearly defined Fundraising
Policy that governs the solicitation and management of charitable resources.

c. Standard 2.B
Human Resources
2.B.1
The institution employs a sufficient number of
qualified personnel to maintain its support and
operations functions. Criteria, qualifications,
and procedures for selection of personnel are
clearly and publicly stated. Job descriptions
accurately reflect duties, responsibilities, and
authority of the position.
The College strives to maintain staff levels
consistent with the mission, services, and
obligations of the institution and the safety and
well-being of staff, faculty, and students. As of
October 2017, Evergreen employed approximately 224 exempt employees, 301 classified
employees, and 99 non-student hourly employees to serve the needs of the students and
the College.
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Human resource services partners with
appointing authorities to recruit a diverse
staff. Using staff job descriptions to specify
the minimum and/or desired qualifications
and knowledge, skills, and abilities needed to
perform the essential functions of the position,
human resource services posts and advertises
staff positions. Search committees are formed
for each staff recruitment and receive a briefing
from human resource services that includes
discussion of the staff recruitment process,
applicable policies and rules, and best-practice
approaches to conduct fair recruitments.
Qualified applicants are forwarded from human
resource services to the search committee
members who review each application and
conduct interviews. Search committees provide
strengths and weaknesses to the appointing
authority who conducts reference checks and
identifies the finalist. Once employed, exempt
and classified employees receive a new
employee orientation from human resource
services and direction on day-to-day duties
and responsibilities from their supervisor.

2.B.2
Administrators and staff are evaluated regularly
with regard to performance of work duties and
responsibilities.
College policies and applicable collective
bargaining agreements (CBAs) governing
administrators and staff stipulate annual evaluations, which include both written and verbal performance feedback. Evaluations are based on
performance expectations and specific duties.
It is common to solicit evaluative feedback from
students, faculty, and staff who may have knowledge of the work of the staff being evaluated.

2.B.3
The institution provides faculty, staff,
administrators, and other employees with
appropriate opportunities and support for
professional growth and development to
enhance their effectiveness in fulfilling their
roles, duties, and responsibilities.
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For exempt and classified employees, supervisors are responsible for managing professional
development funds from budget allocations
and ensuring that employees have adequate
training to enhance their professional skills
and abilities. Human resource services offers
several staff development options per year and
assists departments in setting up local staff development workshops. The Washington State
Department of Enterprise Services offers state
employees many annual courses in both live
and e-learning formats. In addition, e-learning
opportunities are available to Evergreen employees for free through Lynda.com, a website
featuring technology tutorials provided by
Evergreen alumna Lynda Weinman (’76). Staff
members are also eligible to participate in
Evergreen academic offerings at a substantially
discounted price and may be eligible for up
to four hours a week of paid leave to attend
those offerings.
Human resource services offers required training which staff take every three years. As of
2018-19, the training is now required of faculty
as well. This training covers Ethics in Public
Service, the Public Records Act, Appropriate
Use of Information Technology, Information
Technology Security, and Non-Discrimination
Policy and Procedures.
There are many opportunities and resources
to support faculty scholarship, artistic work,
professional travel, participation in professional
organizations, and other activities related to
research and creative activity.

2.B.4
Consistent with its mission, core themes,
programs, services, and characteristics, the
institution employs appropriately qualified
faculty sufficient in number to achieve its
educational objectives, establish and oversee
academic policies, and assure the integrity and
continuity of its academic programs, wherever
offered and however delivered.
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The qualifications for each teaching position
are determined by the College’s best judgment
of required academic background and relevant
experience. Discussions of these qualities
occur among the hiring committees, the deans,
and the provost. The review and selection process for hiring new faculty members is involved
and in-depth, thus assuring that the College
will attract high-quality and diverse faculty
members who are well suited for the engaged
and collegial nature of teaching and learning
at Evergreen.
As a definition of sufficient numbers of faculty,
the CBA with the United Faculty of Evergreen
states that the College’s undergraduate curriculum will be staffed at a ratio of 25 students
per faculty member for each course or coordinated studies program. The CBA states that
the College’s graduate offerings will be staffed
at a ratio of 15 students per faculty member
in recognition of the additional amount of
student work expected in graduate programs.

2.B.5
Faculty responsibilities and workloads are commensurate with the institution’s expectations
for teaching, service, scholarship, research,
and/or artistic creation.
Evergreen’s pedagogical model prizes collaborative work among faculty and with students.
In other words, faculty co-teaching in programs
are viewed as both experts and co-learners.
For example, when a chemist and a ceramics
artist co-teach, they are learning from each
other alongside students even as they are
sharing their deep knowledge of science
and art. Teaching and learning in this fashion
requires significantly more preparation time
than teaching individual courses. In recognition
of this fact, the College community believes
that meaningful scholarly work occurs as a part
of the delivery of Evergreen’s interdisciplinary
curriculum as well as in traditional formats such
as the monograph, the article, the conference
paper, and the performance. The College thus
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folds its expectations for faculty scholarly and
artistic endeavors fully into its expectations for
high-quality teaching. To ensure ample time
for these activities, the College has worked diligently to streamline the service expectations
placed on individual faculty members and has
allotted specific governance hours to accommodate institutional obligations.

2.B.6
All faculty are evaluated in a regular, systematic, substantive, and collegial manner at least
once within every five-year period of service.
The evaluation process specifies the timeline
and criteria by which faculty are evaluated;
utilizes multiple indices of effectiveness, each
of which is directly related to the faculty member’s roles and responsibilities, including evidence of teaching effectiveness for faculty with
teaching responsibilities; contains a provision
to address concerns that may emerge between
regularly scheduled evaluations; and provides
for administrative access to all primary evaluation data. Where areas for improvement are
identified, the institution works with the faculty
member to develop and implement a plan to
address identified areas of concern.
Professional responsibilities and evaluation
processes for faculty are spelled out in the
Faculty Collective Bargaining Agreement
between the College and the United Faculty
of Evergreen (Articles 6, 9, and 10). These
articles clearly describe the nature and timing
of evaluations and process steps for faculty on
term, continuing (akin to tenure), and adjunct
contracts. The evaluations involve multiple
indices, including classroom visits, review of
the faculty member’s portfolio, review of work
in relation to contractual responsibilities, and
formal evaluations from teaching partners
and students. For term and adjunct faculty,
there are also provisions to address concerns
on the regular evaluation cycle as well as in
interim periods, including requirements for
specific development plans. Deans and the
provost have access to all primary evaluation
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data for these faculty members. Continuing
faculty are reviewed on a five-year cycle by a
panel that includes fellow faculty and a dean.
When they are under review, faculty provide a
portfolio of their work, a retrospective five-year
self-evaluation, and a prospective three- to
five-year teaching and learning plan. The
discussion typically addresses how the faculty
member has met and will continue to meet
the professional responsibilities found in the
collective bargaining agreement (CBA). It may
also include discussion of the faculty member’s
best work, descriptions of and suggestions
for improvement of the faculty member’s least
successful work, and encouragement for and
suggestions about the faculty member’s plan
for self-directed professional development or
plans for future teaching. Concerns that arise
between evaluation cycles are addressed on
a case by case basis following due process as
outlined in the CBA.

d. Standard 2.C
Education Resources
2.C.1
The institution provides programs, wherever
offered and however delivered, with appropriate content and rigor that are consistent with
its mission; culminate in achievement of clearly
identified student learning outcomes; and lead
to collegiate-level degrees or certificates with
designators consistent with program content in
recognized fields of study.
Evergreen’s learning-centered mission statement describes the curriculum in all the degree
programs offered (B.A., B.S., MES, MiT, MPA):
Mission Statement: As an innovative
public liberal arts college, Evergreen
emphasizes collaborative, interdisciplinary learning across significant differences. Evergreen’s academic community
engages students in defining and
thinking critically about their learning.
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Evergreen supports and benefits from
local and global commitment to
social justice, diversity, environmental
stewardship, and service in the
public interest.
This mission reflects closely the Five Foci of an
Evergreen Education, a set of beliefs articulated through the College’s self-study in 1989.
The Foci serve as core educational values and
fundamental academic principles that shape
Evergreen’s innovative liberal arts curriculum
and pedagogical practices. The Foci delineate
a perspective on the academic rigor to which
the College aspires, in keeping with its role as
an innovative public liberal arts college.
The Five Foci of an Evergreen Education:
1.
2.
3.
4.
5.

Interdisciplinary Study
Collaborative Learning
Learning Across Significant Differences
Personal Engagement
Linking Theory with Practical
Applications

Each of these principles has had substantial impact on the form and content of the curriculum
in all degree programs at the undergraduate
and graduate levels.
A firm commitment to interdisciplinary study
means the curriculum is planned to integrate
multiple disciplines, institutional and personnel capacities, and pedagogical methods.
Discipline-based departments tend to struggle
to produce such a curriculum.
Collaborative learning as a teaching practice
focuses on both process and content. Learning
communities begin with collective agreements
among faculty (individually or in teams) and
students about their shared inquiry and require
sufficient time for students to learn about and
assume responsibility for their learning as
individuals and group members. Shared work
in seminars develops theoretical understanding
and shared projects facilitate collaborative
capacities for practical and creative work.
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Narrative evaluations replace competitive
grades as each student’s development contributes to the learning of the group.
In collaboration, learning across differences
occurs. Differences here are understood to include everything from varied disciplinary tools
and perspectives to deep societal differences
stemming from historical and contemporary
experiences, beliefs, privileges, and inequities.
Teaching and learning from one another—in
teaching teams, within the learning communities, and across deep cultural divides—is a core
practice supporting the mission of service in
the public interest. Further, difference enriches
learning environments where intellectual
self-reflection about personal perspectives and
individual learning can flourish.
A commitment to personal engagement
means that students are given the authority
and support to make their own decisions
about which inquiries to pursue. Students’
commitment to self-determined inquiry must
be informed by good advising and curricular
structures which assure, to the degree possible, that the full array of disciplinary capacities
represented by the liberal arts will be part of
their inquiries. The requirement that students
write iterative Academic Statements and the
substantial effort to create strong advising and
support for that self-reflective writing process
are institutional commitments make personal
engagement central to successful learning.
Linking theory and practice is supported by a
curriculum organized to encourage substantial
time committed to pursuit of an inquiry via
multiple methodologies. The Evergreen curriculum is structured to enable integration of theoretical and practical approaches to learning.
Full- and half-time programs organized around
themes and taught over one, two, or three
quarters provide students the opportunity
to explore theoretical knowledge and then
to apply their learning to relevant situations.
Internships, community service, significant
intellectual and creative projects, field studies,
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and exploration of hands-on applications
follow from theoretical study. This connection
is facilitated by practices such as multi-quarter
programs; broad access to equipment, labs,
and studios; internship and individual learning
contracts; and study abroad and teaching
assistant opportunities.
Degree Programs and Learning Outcomes
In keeping with the commitment to interdisciplinary approaches, the institution offers two
broad undergraduate degrees, the bachelor
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of arts and the bachelor of science, as well as
three master’s degrees. Each degree program
has clearly identified student learning outcomes articulated in the Six Expectations of an
Evergreen Graduate which are fully described
in sections 2.C.2 and 2.C.4. Each master’s
program has additional program-specific outcomes for the degrees offered as described in
sub-section 2.C.12.
The following tables summarize the degrees
offered in recognized fields of study: (See chart
18 below and 19 on the next page)

Degree
Program

Field of Study
CIP Code

Learning Outcomes

Bachelor of Arts

24.0101: Liberal
Arts and Sciences

Six Expectations of an Evergreen Graduate
(see 2.C.2 for detail)

Bachelor of Science

Master in Teaching

30.0101: Multi/
Interdisciplinary
Studies: Biological
and Physical
Sciences
13.1206:
Teacher Education,
Multiple Levels

Six Expectations of an Evergreen Graduate
(see 2.C.2 for detail) and 48 upper-division science credits.

Program outcomes are available on their program website:
When you graduate, you should be able to function as a
beginning teacher in the following ways:
1. Create a classroom environment of respect and rapport.
2. Reflect on planning and teaching—through insights
gained from analyzing one’s own cultural encapsulation—
to improve student learning.
3. Understand the importance of multicultural and anti-bias
advocacy for all students.
4. Realize the value of democratic actions and decisionmaking with students and professional colleagues.
5. Organize, teach, and evaluate lessons that reflect state and
national educational reform expectations, including the
integration of math, sustainability, and the arts across the
curriculum.
6. Design and implement engaging, student- centered,
thematically based instructional experiences.
7. Work with different-sized groups of students.
8. Demonstrate a positive impact on students’ learning.

18
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Degree
Program

Field of Study
CIP Code

Master of
Environmental Studies

03.0103:
Environmental
Studies

Students in the MES program will:
• Investigate the interdisciplinary understanding of contemporary problems associated with the environment.
• Gain experience in understanding and writing about
the scientific texts in the major fields of environmental
studies.
• Acquire research methodologies including qualitative and
quantitative ways of understanding environmental data.
• Develop expertise in one of three program themes:
Climate and Energy, Community
Sustainability, or Ecology.
• Engage in individual and group research
activities leading to logical conclusions.

Master of Public
Administration

44.0401:
Public
Administration

MPA students, faculty, and staff create learning
communities to explore and implement socially just,
democratic public service.
Students are expected to develop competence in a series
of core concepts:
• The foundations of public administration.
• The economic and political context of the public sector.
• Concepts of democratic governance.
• Policy, finance, and budgeting.
• Additional practical knowledge and skills needed to run
an organization in the public, nonprofit, or tribal sectors.
• Analytical concepts and techniques, including research
methods and the application of analytical techniques in
administration (e.g., policy analysis, performance measurement, program evaluation, etc.).
The program also requires a capstone course in which students reflect on their work in the program, integrate experiences by looking at their work holistically, and demonstrate
what they have learned in the program through a demonstration project (usually with an applied focus, working with an
agency, tribe, nonprofit organization, or other organization
doing public work).

Master of Education

Learning Outcomes

The Master of Education program remains suspended.
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2.C.2
The institution identifies and publishes expected course, program, and degree learning outcomes. Expected student learning outcomes
for courses, wherever offered and however
delivered, are provided in written form to
enrolled students.
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Foci shape the interdisciplinary design and
approach of the academic program overall,
while the Six Expectations define the expected
outcomes that these pedagogical principles
aim to generate.
The Six Expectations of an Evergreen Graduate
are to:

Course and coordinated studies program
expectations and learning outcomes are addressed in the academic catalog and program
syllabi. Syllabi are made available to students
at quarterly academic fairs and are posted on
program and course webpages. A DTF is being
charged for fall 2018 to give recommendations
for more consistent best practices for syllabi
and covenants, especially regarding learning
outcomes, credit equivalencies, and guidelines
for student success. The DTF will also recommend improvements for online dissemination
of syllabi for enrolled students.

• articulate and assume responsibility for your
own work;

The Six Expectations of an Evergreen
Graduate and the Five Foci define learning
outcomes for the interdisciplinary undergraduate degree programs. By approving expectations of graduates rather than requirements to
graduate, the institution ensures that students
take responsibility for their own work and that
their own authentic engagement will ultimately
determine their success. The Six Expectations
now appear prominently in College materials
including print and online catalogs and will
often appear in conjunction with or integrated
with statements of course-specific learning outcomes published in syllabi or class covenants.

• demonstrate depth, breadth, and synthesis
of learning and the ability to reflect on
personal and social significance of learning
as a culmination of his or her education.

The Six Expectations of an Evergreen
Graduate
The expectations are understood to be
aspirations, not subject-matter requirements
or mandatory skill sets associated with specific disciplines or fields of study. Thus, while
students may strive to meet these goals, the
requirement in fact falls on faculty to make sure
that curriculum offers appropriate, relevant
opportunities to achieve the expectations. The

• participate collaboratively and responsibly
in our diverse society;
• communicate creatively and effectively;
• demonstrate integrative, independent,
critical thinking;
• apply qualitative, quantitative, and creative
modes of inquiry appropriately to practical
and theoretical problems across disciplines;
and

Graduate Programs
For a clear articulation of criteria used to
evaluate graduate theses and other graduate
degree requirements, see:
• MES Thesis Handbook
• MiT Student Teaching Handbook
Section One: Student Teaching
Guidelines
Section Two: Assessment Guide
• MPA Program Requirements and Course
Information
MPA Program Overview
MPA Course and Schedule Information
MPA Student Handbook
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2.C.3
Credit and degrees, wherever offered and
however delivered, are based on documented
student achievement and awarded in a manner
consistent with institutional policies that reflect
generally accepted learning outcomes, norms,
or equivalencies in higher education.
The evaluation of student learning and the
award of credit for that learning are the
responsibility of faculty teaching coordinated
studies programs and courses. Most of the
curriculum is organized into these structures,
which are designed to enable interdisciplinary
study as well as the other foci. Coordinated
studies programs can represent full-time
or half-time commitments for students and
faculty; teaching teams made up of multiple
faculty members or faculty teaching solo; credit
awards of up to 16 credits per quarter; and
extension in time over as many as three consecutive quarters. Individual faculty members
or faculty teaching teams determine criteria for
evaluating student performance and achievement within coordinated studies programs.
Academic standards for quality of work and
student performance are typically articulated
in syllabi and covenants and applied through
ongoing assessment and feedback over the
span of the course or program. Final assessments are documented in individual written
Evaluations of Student Achievement, which
become a permanent part of each student’s
Evergreen transcript.
Narrative Evaluation
In the early days of the College and in subsequent faculty studies over the years, the
institutional decision to reject standardized
grading encouraged careful, shared thinking
about evaluation. Narrative evaluation of
student work eliminates the competition and
comparisons associated with grading and
creates a learning community which fosters
cooperation and mutual support. Since students come from different backgrounds, have
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different capacities, and possess individual
aspirations, they are encouraged to pursue
the work of the learning community for their
own ends. Narrative evaluations focus on the
students’ intrinsic motivation for learning and
help to foster a “growth mind-set,” rather than
just achieving a grade. They also highlight
students’ differential learning styles, assets,
achievements, and areas for growth and serve
to engage students deeply in their learning
process.
The faculty evaluation of student achievement
reflects the faculty’s responsibility for making
decisions about awarding credit, and for
identifying credit equivalencies. It identifies the
strengths and capabilities of the student and
locates his or her work within the context of
the coordinated studies program’s themes and
the student’s aspirations.
Evergreen’s credit system differentiates
between quantity and quality. The quantity
of a student’s academic work is recognized
by an award of credit based on satisfactory
completion of a coordinated studies program,
contract, or specific course requirements. The
quality of a student’s work is expressed in
written evaluations by the faculty and by the
student. At the end of each quarter, students
meet individually with faculty to discuss their
accomplishments and look ahead to their next
academic plans. Two perspectives on the student’s learning are brought to the discussion:
that of the student and that of the faculty
member.
As part of an Evaluation of Student
Achievement, faculty provide course equivalencies that articulate the credit awarded for
academic work represented in that evaluation.
Equivalencies are a required piece of the
formal transcript and are intended to correlate
with generally accepted discipline and fieldbased equivalencies in higher education.
These equivalencies are particularly important
for students opting to engage in graduate
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Overall coherence for breadth, depth,
and synthesis
At Evergreen, students have a great deal of
autonomy in determining their s through the
curriculum. While the structure of the College’s
curriculum provides a series of Paths of Study
that students may follow in pursuing their
education, there are no credit requirements for
graduation beyond the accumulation of 180
quarter-hours (with the exception of upper-division science requirements for the bachelor of
science degree).

study or thinking about transferring to another
undergraduate institution.
Student narrative evaluations offer a critical
response to the educational experience and
often provide the rationale that links one educational experience to the next. The capacity
for students to provide their own accounts
of their learning in the transcript evaluation
speaks to the College’s commitment to taking
students and their educational experiences
seriously. For further reflection on the narrative
evaluation process, please see the Narrative
Evaluation Guide 2004.
See section 2.C.4 for discussion of the
Academic Statement Initiative, intended to
substantially increase both the presence and
substance of student voice in the Evergreen
transcript.

2.C.4
Degree programs, wherever offered and
however delivered, demonstrate a coherent
design with appropriate breadth, depth, sequencing of courses, and synthesis of learning.
Admission and graduation requirements are
clearly defined and widely published.

Choices are not entirely unconstrained.
Prerequisites and the nature of the programs
offered in a particular year shape the range of
students’ choices, with the underlying understanding that in many cases program flexibility
will enable students to identify and pursue
their own work in the programs that
are offered.
In some areas of the curriculum, established
curricular Paths of Study provide developmental steps. However, general coherence in the
undergraduate curriculum is achieved primarily
through the design of coordinated studies
programs intended to address breadth, depth,
sequencing, and synthesis of learning as well
as the other learning outcomes included in the
Six Expectations.
Coordinated studies programs
At most institutions, the curriculum consists of
a number of courses which function like building blocks used to create a discipline-based
trajectory of study and to fulfill predetermined general education requirements. At
Evergreen, coordination is largely established
within larger, unified curricular units known as
coordinated studies programs. Such programs
are, in most cases, multi-faculty half- or fulltime commitments, often lasting two or three
quarters and organized around a theme or
body of knowledge that draws simultaneously
from several academic disciplines. In some
parts of the curriculum, advanced work and the

The Evergreen State College

developmental structures to achieve depth are
provided within year-long coordinated studies
programs. Compared to traditional academic
schedules involving multiple independent
classes, half- or full-time programs offer a high
degree of coherent, planned learning within a
single offering. Coordinated studies programs
often center on a specific theme or set of questions that invite exploration from two or more
disciplinary points of view, or they may be
linked conceptually around method or subject
matter and taught in a collaborative fashion
that promotes more complex understanding.
Single-faculty coordinated studies programs
are similar in that they represent half- or fulltime work, can last more than one quarter, and
often treat their topics thematically as well as
through more than one discipline. These often-more-focused programs can help fill gaps
in a student’s academic agenda, allow students
to try a new field of study, or facilitate intensive
in-depth study.

“

I’m interested in integrating social
justice and climate justice into the
work that general practitioners
do to support communities.
Ideally, I would like to be a doctor
who is part of a health collective
that integrates health work
into community organizing and
environmentalism.

”

– Arianne Aquino ’17

While individual coordinated studies
programs are deliberately structured with an
eye toward breadth, depth, and synthesis,
renewed attention to the expectation that
students articulate their pathways in Academic
Statements (see Synthesis of Learning: The
Academic Statement and Advising below) will
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increase the emphasis on synthesis throughout
students’ entire academic experience.
Administrative Oversight
Administrative oversight is necessary as a layer
of additional assurance that breadth, depth,
and sequencing are reasonably represented
in the College’s offerings and that student
demand is understood and taken
into consideration.
Faculty engage in structured curriculum planning as discussed in 2.C.5 below. Additionally,
the curriculum deans track seats, disciplinary
coverage, educational level, and student
demand quarter by quarter. Some last-minute
adjustments are usually made to assure that
offerings match current demand.
Individual Study
In addition to choosing specific coordinated
studies programs that best fit their individual
goals, students may also design and pursue
independent study with the support of appropriate faculty via individual learning contracts.
This open invitation to students to design their
own work, particularly for advanced students
who want to pursue in-depth opportunities,
has been a central feature of the student
experience since the founding of the College.
Contracts also help bridge mismatches between a particular student’s academic interests
and the current curriculum and provide options
for more specialized study when appropriate.
Curriculum design strategies that encourage
students with similar interests to enroll in
loosely affiliated study groups called Student
Originated Study or “Undergraduate Research
in …” increase the collaboration and support
such students experience as they pursue their
individual interests.
Synthesis of Learning: The Academic
Statement and Advising
Evergreen undergraduates are responsible
for designing their own pathways through the
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curriculum to earn their degrees, and they do
not earn formal majors. Thus, it is particularly
important that students make thoughtful choices and are able to articulate their understanding of their choices in order to communicate
both academic content and the level of their
accomplishments. Faculty advising plays a
critical role in supporting this work.
Strong faculty/student advising relationships
are the natural outgrowth of sustained collaborations that emerge in coordinated studies
programs. Many faculty members who first
meet a student in an introductory or intermediate coordinated studies program will continue
to advise that student in subsequent years as
he or she pursues advanced work. All faculty
members also do advising during the narrative
evaluation and evaluation conference process.
In November 2011 the faculty passed a resolution that requires students to write a synthetic
Academic Statement for their transcript. The
requirement became College policy beginning
with the entering class of fall 2013. The goal of
the statement is to support student reflection,
self-evaluation, and decision-making about
academic plans throughout their careers at
Evergreen, and to develop a final synthetic
statement about their entire college education.
Students revise their Academic Statements
each year and submit them to an electronic
portfolio. The final statement appears in each
student’s transcript, clarifying for external audiences the path each student created to earn
his or her liberal arts degree.
Additionally, in fall 2011, the College adopted
several approaches to support the new graduation requirement:
•

a new academic orientation model;

•

a new faculty-wide requirement to
dedicate six hours in all fall-quarter
coordinated studies programs to liberal
arts advising and Academic Statement
support;
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•

College-wide academic mentoring days
in winter and spring quarter;

•

a standing committee called the Mentor
Council to coordinate resources for
faculty; and

•

administrative structures to support
annual revision and submission of draft
Academic Statements.

There is further discussion of advising in section 2.D.10.
Admission and Degree Requirements
As described earlier under the discussion of
learning outcomes in 2.C.1, the College offers
two degree programs at the undergraduate
level: the bachelor of arts and the bachelor of
science. The bachelor of arts degree requires
the successful completion of 180 quarter-hours
of college-level work. The bachelor of science
degree requires 180 quarter-hours of work,
including 72 credits in mathematics, natural
science, or computer science, 48 of which must
be upper-division science credit. A combined
bachelor of arts/bachelor of science degree
requires at least 225 quarter-hours of credit, 90
of which must be earned at Evergreen.
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Degree requirements, as shown in the table
below and the web links that follow, are clearly
defined and widely published. (See chart 20)
The following links further elaborate admissions and degree requirements:
• Requirements for Admission
• Requirements for Graduation

2.C.5
Faculty, through well-defined structures and
processes with clearly defined authority and
responsibilities, exercise a major role in the design, approval, implementation, and revision of
the curriculum, and have an active role in the
selection of new faculty. Faculty with teaching
responsibilities take collective responsibility for
fostering and assessing student achievement
of clearly identified learning outcomes.
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The undergraduate curriculum at Evergreen
is a complex mixture of regularly repeating
offerings, irregularly repeating offerings, and
one-time efforts. The curriculum is revised annually. Planning in any given year is designed
to develop a catalog for two years hence.
Thus, in the 2018-19 academic year, faculty will
be designing the curriculum for the 2020-22
academic year. The current Paths of Study
initiative aims to plan over five years.
The curriculum deans and the Standing
Committee on the Curriculum have general
administrative oversight and review of the
entire curriculum. The academic commitments of individual faculty and their work in
coordinated studies programs are monitored
by planning units and Paths of Study. On the
Olympia campus, offerings are currently organized and coordinated through eight planning

Degree
Program

Required
Credits

Additional Degree Criteria

Bachelor of Arts

180

Academic Statement

Yes:
Degree
Requirements

Bachelor of Science

180

72 credits in natural science, mathematics,
or computer sciences, including 48 upperdivision, Academic Statement

Yes:
Degree
Requirements

Dual Bachelor of Arts/
Bachelor of Science

225

72 credits in natural science, mathematics,
or computer sciences, including 48 upperdivision, Academic Statement

Yes:
Degree
Requirements

Master in Teaching

96

Required core curriculum; two full quarters
of student teaching; professional portfolio;
state of Washington Teacher Performance
Assessment

Yes:
Guidebook
webpage

Master of
Environmental Studies

72

32 credits of required core curriculum and
16 thesis credits

Yes: in
MES student
handbook

Master of Public
Administration

60

36 credits of required core curriculum,
including 6 credits of capstone experience

Yes: in program
overview

20

Published
on website?
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units (Consciousness Studies; Critical and
Creative Practices; Culture, Text and Language;
Environmental Studies; Expressive Arts;
Native Programs; Scientific Inquiry; and
Sustainability and Justice). The curriculum is
planned primarily by the faculty through these
planning units, with planning unit coordinators
and curriculum deans functioning as coordinators of that process. Together they review
teaching plans, identify gaps and staffing
needs, and review catalog copy related to the
proposed curriculum.
Following recommendations from the Standing
Committee on the Curriculum in 2017, the
College is engaging in a process of redesigning curricular structures to include more prominent Paths of Study, the purpose of which is to
help bring clarity and coherence to academic
areas so that students can move more purposefully from breadth to depth. Once the
Paths of Study curriculum is established, faculty
members will make commitments to teaching
in these programs and courses over a five-year
planning window. Collections of Paths of Study
groups will coordinate broader interdisciplinary
curricula under the umbrella of a Curricular
Area Team as described later in this document.
The Evening and Weekend Studies (EWS)
curriculum offers half-time coordinated studies
programs and stand-alone classes and is
planned on a one-year cycle. This structure
allows the curriculum to adapt more quickly to
the changing needs of adult learners. The EWS
dean and the continuing faculty in the area
jointly coordinate planning for the area.
Planning in the graduate programs is completed by their respective faculty and directors
who are members of that faculty, as described
in sections 2.C.12-15.
Over time, the general shape of the curriculum
is determined by the composition of the
faculty, which is influenced by hiring priorities.
At Evergreen, faculty members are involved in
designating hiring priorities, defining positions,
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and making recommendations on specific candidates. Faculty members at Evergreen play a
major role in both curriculum development and
faculty hiring.

2.C.6
Faculty with teaching responsibilities, in partnership with library and information resources
personnel, ensure that the use of library and
information resources is integrated into the
learning process.
The curriculum at Evergreen includes repeating programs with predictable library and
information resource needs, and one-time
coordinated studies or courses requiring highly
flexible library support. In coordinated studies
programs and individual learning contracts,
the curriculum often places an emphasis on
student research and substantial creative,
inquiry-based, and community-based projects.
Library and information services, including
media services and instruction, must respond
rapidly on demand to the changing curriculum
as well as to individual student projects and
courses of study. This requires services and
instruction which are broadly conceived, yet
closely connected to the work of individual
faculty and students. Library faculty members
have strong formal and informal connections
with the teaching faculty, the curriculum, and
the academic administration to assure responsiveness in collections, services, and instruction
appropriate to a highly changeable curriculum.
An extensive library and information resources
instructional program focuses on developing
instruction appropriate for the specific content, pedagogy, and level of each individual
coordinated studies program. Standard 2.E.
details the complex intersection of academic
planning and library and information resources
instruction at the College.

2.C.7
Credit for prior experiential learning, if
granted, is: (a) guided by approved policies
and procedures; (b) awarded only at the
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undergraduate level to enrolled students; (c)
limited to a maximum of 25% of the credits
needed for a degree; (d) awarded only for
documented student achievement equivalent
to expected learning achievement for courses
within the institution’s regular curricular offerings; and (e) granted only upon the recommendation of appropriately qualified teaching
faculty. Credit granted for prior experiential
learning is so identified on students’ transcripts
and may not duplicate other credit awarded
to the student in fulfillment of degree requirements. The institution makes no assurances
regarding the number of credits to be awarded
prior to the completion of the institution’s
review process.
Prior Learning from Experience
As of this writing, Evergreen works with about
30 undergraduate students a year to support
the process of composing and submitting a
portfolio that documents college-level learning
gained from life experience. Students who
enter the Prior Learning from Experience (PLE)
program must meet certain conditions and sign
a covenant that explains the conditions of the
program and the restrictions on the credit that
may be granted. The process of writing the
PLE document is supported by a writing course
in which a student may earn between 12 and
20 credits. The faculty member teaching this
course helps each student identify the areas in
which PLE credit may be granted and checks
that requested credit does not duplicate credit
already on the student’s transcript. A student
may earn up to 30 additional credits for learning demonstrated in the PLE document.
The document is evaluated by a member
of the faculty who has been selected by an
academic dean on the basis of the faculty
member’s familiarity with the areas of study
discussed in the document. Occasionally a
team of faculty members contributes to the
evaluation and award of credit for a single
PLE document.
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Students indicate the maximum number of
credits they seek for their documents, but
the final determination of credit awarded is
the responsibility of the faculty members who
evaluate the document.
The title for the credit earned for the PLE
document is designated in the transcript as
“PLE Documentation” with specific credit
equivalencies and credit amounts listed under
that title.

2.C.8
The final judgment in accepting transfer credit
is the responsibility of the receiving institution.
Transfer credit is accepted according to procedures which provide adequate safeguards
to ensure high academic quality, relevance to
the students’ programs, and integrity of the
receiving institution’s degrees. In accepting
transfer credit, the receiving institution ensures
that the credit accepted is appropriate for its
programs and comparable in nature, content,
academic quality, and level to credit it offers.
Where patterns of student enrollment between
institutions are identified, the institution
develops articulation agreements between the
institutions.
To obtain a bachelor’s degree from Evergreen,
students need to complete 180 quarter-hour
credits. They may transfer a maximum of 135
quarter-hour credits from other institutions
of which up to 90 quarter-hour credits may
consist of lower-division work. Forty-five of a
student’s last 90 quarter-hour credits must be
completed at Evergreen in order to earn the
bachelor’s degree.
Evergreen has negotiated many articulation
agreements with community and technical
colleges in Washington. These agreements
are quite attractive to transfer students,
especially now that many students earning
technical degrees from a Washington
Community or Technical College can receive
a total of 90 credits through the Upside-Down
degree program.
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The policy for evaluating transfer credit
varies depending on the kind of institution
from which students transfer and the type of
coursework involved. Transfer credits can be
evaluated in one of the following ways:
• Course-by-course evaluation
• Block of 90 credits: Awarding a block of
90 transferable credits for a Direct Transfer
Degree
• Upside-Down transfer option: Awarding 90
credits after 32 credits earned at Evergreen
• Evaluation of nontraditional credit

i. Undergraduate Programs
2.C.9
The General Education component of undergraduate programs (if offered) demonstrates an
integrated course of study that helps students
develop the breadth and depth of intellect to
become more effective learners and to prepare
them for a productive life of work, citizenship,
and personal fulfillment. Baccalaureate degree
programs and transfer associate degree
programs include a recognizable core of general education that represents an integration
of basic knowledge and methodology of
the humanities and fine arts, mathematical
and natural sciences, and social sciences.
Applied undergraduate degree and certificate
programs of thirty (30) semester credits or
forty-five (45) quarter credits in length contain
a recognizable core of related instruction or
general education with identified outcomes in
the areas of communication, computation, and
human relations that align with and support
program goals or intended outcomes.
General Education at Evergreen is articulated
through the Six Expectations of an Evergreen
Graduate. By adopting “expectations” as opposed to distribution requirements, Evergreen
remains true to its fundamental philosophy
of giving students the freedom and responsibility to determine their own course of study.
Evergreen believes that these expectations
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are not a series of requirements to be checked
off early in a student’s career, but rather an
ongoing process of working toward learning
outcomes over the course of a student’s entire
educational experience. In a context where students are responsible for their own academic
choices, the faculty and the curriculum must
provide ample opportunities for students to
encounter breadth, depth, and interdisciplinary
synthesis, and to reflect on the choices they
make. Various college structures and practices
support these goals, and faculty and staff
habitually encourage students to think carefully
and intentionally about the aims and meaning
of their college education.
Evergreen’s academic practices, structures,
and expectations create a series of contexts
within which the connections between disciplines is seen as a necessary part of a general
education. Students are encouraged at the
beginning, intermediate, and advanced levels
to undertake studies that contribute to breadth
as well as depth. Mechanisms that encourage
integration of knowledge and experience
include full-time and part-time coordinated
studies programs, problem-centered thematic
inquiry, interdisciplinary work, seminars as a
locus for learning, workshops and other interactive small group practices, self-determined
projects within and outside the coordinated
studies program structure, and opportunities
for community-based learning. Through these
prevailing practices, students find opportunities for breadth and depth in their studies
as well as a high level of integration and
synthesis. In addition to coordinated studies
programs, many students also enroll in courses
(usually four credits in a narrower subject area,
such as foreign language, art technique, writing, mathematics, philosophy, etc.) to enhance
the breadth and/or depth of their work.
Opportunities for Breadth
To identify the various disciplines and divisional
areas included in interdisciplinary coordinated
studies programs, faculty members complete
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and/or the arts, 81% included social sciences,
and 77% included mathematics and/or natural
sciences. Opportunities for students to achieve
breadth in their studies are widely distributed
across coordinated studies programs at all
levels of study.

an End-of-Program Review. The following chart
shows the distribution of the broad divisional
areas of the liberal arts included in coordinated
studies programs for the past five years. (See
chart 21 below)
In any given academic year, students can
choose from about 180-200 different coordinated studies programs. The End-of-Program
Review illustrates that about 80% of programs
will expose students to humanities and about
75% will include social sciences. Students
will encounter the arts and quantitative reasoning in about 60% of programs. In most of
the past five years, over half included natural/
physical sciences.
Coordinated studies programs allow students
to explore problems through multiple disciplines and modes of inquiry. Using the specific
parameters of standard 2.C.9 to explore the
entire End-of-Program Review dataset for the
five-year period, 90% of all coordinated studies
programs included work in the humanities

The End-of-Program Review also provides a
more nuanced view of the extent to which
various divisions of the liberal arts are incorporated into the slate of coordinated studies
programs each year. For each divisional area
represented in these programs, faculty report
whether the area was included a little bit (limited attention to this area, e.g.,guest speaker,
occasional workshop, or seminar,) moderately
(regular area of study, multiple class activities,
credits may have been awarded), or extensively
(a primary area of study, credits awarded,
substantial ongoing emphasis). Over the past
eight-year accreditation cycle, 26% to 36% of
coordinated studies programs were broadly
interdivisional in that they included moderate

Presence of Divisional Areas in Coordinated Study Programs
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to extensive work in at least three of the five
divisional areas (art, humanities, math/quantitative reasoning, natural/physical sciences,
and social sciences). The largest category of
programs are those with moderate to extensive
emphasis across two divisional areas; these
programs account for over 40% of programs
offered each year. Only one-quarter of programs focus on disciplines within the bounds
of a single division. For more in-depth data see
the Interdivisional Trends Report. (See chart 22
below)
Team-teaching and sustained inquiry over multiple quarters contribute to coordinated studies
program work that promotes integration and
synthesis of learning across a broad range
of fields. Over the eight-year accreditation
cycle, half of all programs were team-taught
and almost half were multi-quarter continuing
programs. In recent years, the proportion
of single-quarter programs has grown more
quickly, due in part, to a curricular initiative
for first-year students designed to increase

opportunities for breadth and improve student
choice by offering single-quarter, team-taught
programs more than once during the year.
With single-quarter programs providing more
opportunities for students to seek breadth
in their studies, the burden on individual
programs to be broadly interdivisional is somewhat lessened. Since 2013, every fall-quarter
program includes time for reflection, synthesis,
and academic planning which helps students
make connections across their programs, thus
highlights breadth and contributing to integrative learning. For more information please
see the Program, Quarters and Faculty Report.
(See charts 23 and 24 on the next page)
While coordinated studies programs are the
most common undergraduate offering at
Evergreen, other curricular modes contribute
to students’ opportunities to obtain breadth,
depth, and synthesis. In AY 2016-17, 83% of
annual average undergraduate student FTE
was generated through full-time and part-time
coordinated studies programs. In addition,
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Distribution of Coordinated Study Programs
by Number of Faculty
2009-10 to 2016-17
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courses offered for two or four credits in a
more specific subject area accounted for 12%
of undergraduate FTE. A few students enroll
only in courses, but most often they add courses to other academic work to add breadth or
depth to their studies. As is the case with coordinated studies programs, courses are offered
in a variety of divisional areas as illustrated in
the following chart. (See chart 25 below)
Opportunities for Depth
As mentioned in the previous section, almost
half of Evergreen’s coordinated studies
programs continue for more than one quarter.
Multi-quarter programs allow students to build
a learning community over time and deepen
their learning through sustained inquiry over
time. In such programs, the learning community might move from introductory work in
the first quarter to intermediate work in
later quarters.
While some coordinated studies programs are
designed exclusively for beginning, intermediate, or advanced students, many serve learners
who possess multiple levels of familiarity and
sophistication with the material. In many such
programs, the syllabi and academic work are
designed to engage students with differing
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levels of experience and/or provide opportunities for them to move from different starting
points into greater depth in their field of study.
(Regardless of class standing, students with
previous knowledge, study, and experience
in other fields may still be beginners in a new
field of study.) For coordinated studies programs that included each divisional area, the
following chart shows the proportion of those
programs that offered intermediate and/or
advanced work in that divisional area, thus providing opportunities for students to develop
competency and deepen their experience in a
particular field of study beyond the introductory level. See the Level of Instruction Report for
more information.
In addition to the opportunities for depth
of learning available in coordinated studies
programs, in the sciences advanced work
is available through work with faculty in
Undergraduate Research in Scientific Inquiry
or Undergraduate Research in Environmental
Studies. These opportunities are another significant way that students deepen and advance
their work in the sciences. Approximately
50 students participate in these opportunities each year. The College’s Summer
Undergraduate Research Fellowship (SURF)

Undergraduate Headcount in Courses by Division AY 16-17
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program offers annual funding for 18-20 students to engage in paid research with faculty
during the summer. (See chart 26 below)
Other forms of advanced work are available
through student-designed individual learning
contracts. In AY 2016-17, 5% of undergraduate
FTE was generated through such individualized
work. Results of the 2016 Alumni Survey of
the class of 2015 reveal that 68% of Evergreen
alumni participated in contracts or other
individual work with faculty, and 40% participated in internships. Independent learning
enrollments increase as the year progresses
and students seek deeper learning experiences
by means of applied projects, research, and
fieldwork. (See chart 27, 28 and 29 on the
next page)
Synthesis and Integrative Learning
The evidence presented thus far shows
that opportunities for students to develop
breadth and depth are widely distributed
in the structured curriculum and through
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individual learning contracts. A key strength of
Evergreen’s approach to teaching and learning
lies in opportunities for students to integrate
knowledge. Coordinated studies programs,
multi-quarter sustained inquiry, team-teaching,
interdisciplinary curricula, critical reflection
practices, and opportunities for students to
apply their learning in ways that are meaningful
to them, all result in learning environments
conducive to integrative learning.
Results from the National Survey of Student
Engagement (NSSE) highlight the frequency
with which Evergreen students integrate knowledge across sources of information, experiences, and perspectives. Relative to other Council
of Public Liberal Arts Colleges (COPLAC) and
the national pool of institutions participating
in NSSE 2016, Evergreen first-year students
and seniors were significantly higher on the
reflective and integrative learning engagement
indicator (p<.01).

Availability of Intermediate and/or Advanced Work in Programs
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Reflective and Integrative Learning Engagement Indicator Items from the National Survey of
Student Engagement (NSSE) (See chart 30 below)
TESC
TESC SomeNever times

NSSE 2016

TESC
Often

TESC
Very
Often

COPLAC* National**
Very
Very
Often
Often

Connected ideas from
your courses to your prior
experiences and
knowledge

First-year

0%

13%

39%

48%

30%

31%

Senior

1%

5%

23%

71%

53%

52%

Combined ideas
from different
courses when completing
assignments

First-year

9%

34%

27%

31%

17%

18%

Senior

5%

16%

29%

51%

33%

32%

Included diverse
perspectives (political,
religious, racial/ethnic),
in course discussions
or assignments

First-year

7%

22%

35%

36%

18%

18%

Senior

4%

20%

30%

46%

26%

24%

Examined the strengths
and weaknesses of
your own views on
a topic or issue

First-year

6%

20%

38%

37%

19%

20%

Senior

1%

14%

37%

48%

27%

26%

Tried to better understand
someone else’s views
by imagining how an
issue looks from his
or her perspective

First-year

4%

17%

38%

41%

25%

25%

Senior

2%

14%

39%

45%

31%

30%

Learned something
that changed the way
you understand an
issue or concept

First-year

3%

15%

46%

36%

22%

23%

Senior

0%

12%

39%

48%

30%

29%

Connected your learning
to societal problems
or issues

First-year

6%

17%

31%

47%

18%

18%

Senior

3%

16%

30%

51%

31%

28%

30

* COPLAC: the other 21 participating Council of Public Liberal Arts Colleges. ** National: all 865 participating U.S. four-year colleges and universities
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Developing Effective Learners
Evergreen coursework cultivates habits of mind
that help students become effective learners
and thinkers able to engage meaningfully with
people, ideas, problems, and experiences.
When NSSE asked how much students’ coursework emphasized various mental activities,
Evergreen had significantly higher ratings on
the Higher-Order Learning engagement indicator than students at other COPLAC schools
and the national pool of institutions (p<.01).
The 2016 Alumni Survey (class of 2015) provides further evidence that Evergreen’s curriculum is developing effective learners prepared
for a productive life of work, citizenship, and

personal fulfillment. Alumni rated Evergreen’s
contribution to their academic and personal
growth in a series of 26 specific domains of
learning; the items they rated highest relate
closely to attributes of effective learners and
citizens. The domains are presented with the
percentage of alumni who were “mostly” or
“very” satisfied with Evergreen’s contribution
to their growth—the two highest ratings on a
five-point scale:
• Interdisciplinary thinking (88%)
• Critically analyzing information (86%)
• Learning independently (85%)
• Synthesizing information and ideas from
many sources (84%)

Higher-Order Learning Engagement Indicator Items from National Survey of Student
Engagement (NSSE) (See chart 31 below)

NSSE 2016

TESC
Very
Little

TESC
Some

TESC
Quite
a bit

TESC
Very
much

COPLAC* National**
Very
Very
much
much

Analyzing an idea,
experience or line
of reasoning in
depth by examining
its parts

First-year

6%

8%

40%

45%

25%

29%

Senior

3%

10%

35%

52%

36%

36%

Forming a new idea or
understanding from
various pieces of
information

First-year

1%

15%

39%

45%

23%

26%

Senior

2%

10%

40%

49%

32%

31%

Evaluating a point
of view, decision or
information source

First-year

2%

11%

42%

45%

24%

27%

Senior

3%

18%

35%

44%

32%

31%

Applying facts,
theories, or
methods to practical
problems or in
new situations

First-year

3%

23%

49%

25%

24%

28%

Senior

3%

20%

34%

43%

35%

37%

31

* COPLAC: the other 21 participating Council of Public Liberal Arts Colleges. ** National: all 865 participating U.S. four-year colleges and universities
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• Understanding different philosophies and
cultures (84%)

articulate and assume responsibility for their
own work; central among the foci is personal
engagement. In both these articulations, the
student is understood to be the central actor in
an Evergreen education.

• Reading for academic purposes (82%)
• Defining and solving problems (82%)
• Understanding the interaction of society and
the environment (82%)
• Participating in class discussions (81%)
• Knowledge in broad range of subjects (80%)
• Functioning as a responsible member of a
diverse community (79%)
• Recognizing your responsibilities, rights,
and privileges (78%)
(See chart 32 below)
Structures to Support Student
Decision-making
The individual student is at the center of
Evergreen’s Five Foci of Learning and Six
Expectations of an Evergreen Graduate. The
first of the expectations is for students to

Catalog descriptions for each coordinated
studies program and course provide a descriptive overview of the key questions and content
that the program will explore. Faculty indicate
fields of study addressed in the program and
suggest the types of further study and careers
for which the offering prepares students. The
key terms associated with fields of study can
be used by students to filter the online catalog
to identify opportunities that align with their
academic goals. Students can also follow up
with faculty via email, office hours, or academic
fairs to gain further detail and advice regarding
offerings or to seek sponsorship for independent study.
Faculty advise their currently enrolled students
about their academic work in both informal

Mean Satisfaction Ratings of Well-Being
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and formal settings. Many students continue
to seek advising from former faculty mentors,
which illustrates the fact that the academic
culture is designed to foster long-lasting mentoring relationships. Professional advising staff
are also available for scheduled and drop-in
appointments and via email through academic
and career advising and several specialized
support service offices targeted at specific
student populations.
In recent years, however, the College recognized that not all students have received
systematic advising through these channels.
Assertive students had ample opportunities to
seek advice on their academic pathways, but
in the absence of distribution requirements
there was a clear need for the College to be
more systematic in its approach to advising.
Since 2013 the College has implemented the
Academic Statement Initiative and its associated support structures, which are intended
to increase the number of opportunities for
all students to reflect on their work and think
intentionally about their trajectory through
the curriculum. Every new student is expected
to participate in Orientation, where students
engage in thinking about their academic paths
and write an orientation essay to help form
their ideas. Each fall quarter, students in fulltime coordinated studies programs work with
faculty on their Academic Statements, discussing and refining their academic trajectories.
Each winter and spring quarter the Olympia
campus hosts All-Campus Mentoring Days,
which are conference-style events in which
students can learn about curricular options
and get individual help with their Academic
Statements. Starting in fall 2018, all new firsttime first-year and transfer students will be
assigned an academic advisor.
See Standard 2.C.4 for further discussion of
student advising and the Academic Statement
Initiative.
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2.C.10
The institution demonstrates that the General
Education components of its baccalaureate degree programs (if offered) have identifiable and
assessable learning outcomes that are stated in
relation to the institution’s mission and learning
outcomes for those programs.
General education outcomes at Evergreen
are articulated in the Six Expectations of an
Evergreen Graduate.
The expectations are framed as learning outcomes and are well aligned with the College’s
mission (see Standard 2.C.4). These identified
outcomes are assessed through a multi-faceted
strategy, including a periodic assessment of
students’ narrative transcripts (using a coding
key developed by the faculty and staff during a
previous transcript review workshop), and other
supplemental indicators obtained through
regular surveys of faculty, students, and alumni.
Focus groups, interviews, evaluation of student
work, analysis of administrative data about the
curriculum and students’ use of it, and specialized additional surveys are also used to assess
student learning experiences and outcomes.
During the first few years of the Academic
Statement, the College held a writing contest
and asked students some questions about
their experiences writing their statements
before submitting them. The results were
promising. The College’s next periodic assessment of narrative transcripts in summer 2018
will provide the first opportunity for systematic
assessment of how the Academic Statement
Initiative is shaping student learning outcomes.
In addition, new sources of evidence will
become available to support assessment of
student learning as a result of this initiative.
For example, an electronic document portfolio
will provide another set of artifacts, such as
draft Academic Statements and/or student
academic planning documents, for assessing
student progress toward the College’s stated
expectations of graduates.
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82

Year Seven Self-Evaluation Report 2018

capacities; knowledge of the literature of the
field; and ongoing student engagement in
research, scholarship, creative expression, and/
or appropriate high-level professional practice.
Evergreen currently offers three graduate
programs: a Master of Public Administration
(MPA); a Master in Teaching (MiT); and a
Master of Environmental Studies (MES). Within
the MPA program, the College supports public
policy, public and nonprofit administration, and
tribal governance concentrations. The MiT program supports certification at the elementary,
middle, and high school levels in a wide variety
of disciplines. The MES program includes
coursework in both natural and social sciences,
and a research thesis.

2.C.11
The related instruction components of applied
degree and certificate programs (if offered)
have identifiable and assessable learning
outcomes that align with and support program goals or intended outcomes. Related
instruction components may be embedded
within program curricula or taught in blocks
of specialized instruction, but each approach
must have clearly identified content and be
taught or monitored by teaching faculty who
are appropriately qualified in those areas.
Not applicable to Evergreen.

ii. Graduate Programs
2.C.12
Graduate programs are consistent with the
institution’s mission; are in keeping with the
expectations of their respective disciplines
and professions; and are described through
nomenclature that is appropriate to the levels
of graduate and professional degrees offered.
They differ from undergraduate programs by
requiring greater depth of study and increased
demands on student intellectual or creative

These programs actively support Evergreen’s
mission as a public interdisciplinary liberal
arts college. In the professional areas that the
programs cover, faculty have created interdisciplinary pedagogies that stress theoretical and
applied work, teaching across significant differences, and individual and collaborative effort.
Each of the programs has found creative ways
to include coverage of important disciplinary
and professional subject matter while incorporating innovations in pedagogy. The graduate
programs have been developed to respond to
the clear need for professional administrators
in Washington generally and in the Olympia
area in particular, public school teachers in
Washington generally and the Puget Sound region in particular, and environmental specialists
locally, nationally, and internationally.
Although graduate program pedagogies
mirror those in the undergraduate curriculum,
expectations for student learning are significantly greater, particularly in terms of extended
exploration of literature in the field and further
participation in research related to professional
issues, challenges, and innovations. In recognition of this fact, the student/faculty ratio is
significantly reduced to 15 to 1 rather than 25
to 1. Additionally, full-time faculty loads are 10
credits per quarter rather than 16 for MES and
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MPA. Each of the graduate programs identifies
expectations and degree requirements on their
respective websites—MiT, MPA, MES—and in
their handbooks—MiT, MPA, MES.

2.C.13
Graduate admission and retention policies
ensure that student qualifications and
expectations are compatible with the
institution’s mission and the program’s
requirements. Transfer of credit is evaluated
according to clearly defined policies by
faculty with a major commitment to graduate
education or by a representative body of
faculty responsible for the degree program at
the receiving institution.
MPA, MiT, and MES faculty and staff meet
regularly to address issues of strategy and
policy within their respective programs. Each
graduate program administers its own recruitment, application, and admissions process with
record-keeping assistance from the graduate
admissions office. The admissions policies
and procedures for each program—MiT,
MPA, MES—are fully outlined in appropriate
handbooks and bulletins, and online. Actual
admissions standards and decisions are made
by an admissions committee for each graduate
program. While the MiT program does not
accept transfer credit, MPA accepts up to 12
graduate transfer credits, and MES accepts up
to 8 graduate transfer credits.

2.C.14
Graduate credit may be granted for internships, field experiences, and clinical practices
that are an integral part of the graduate
degree program. Credit toward graduate
degrees may not be granted for experiential
learning that occurred prior to matriculation
into the graduate degree program. Unless the
institution structures the graduate learning experience, monitors that learning, and assesses
learning achievements, graduate credit is not
granted for learning experiences external to
the students’ formal graduate programs.
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Students in all three graduate programs are
able to enroll in internships, field experiences,
and/or clinical practices under the supervision
of graduate faculty. MES and MPA students
may design their own projects through
individual learning contracts as well. MiT
students are required to participate in a weekly
practicum assignment during their first year
in the program and two student teaching
internships during their second year. The two
student teaching internship placements are at
different grade levels and in different schools,
providing a well-rounded exposure to teaching
in subject endorsement areas with a variety of
public school students. Students are placed in
classrooms where cooperating teachers have
been identified by school districts as appropriate mentors for the teacher candidates.
One of each student’s teaching placements is
generally in a diverse, urban setting.
In each graduate program, graduate faculty
members supervise, evaluate, and grant credit
for all internships, field experiences, clinical
practice, and individual learning contracts.
Evergreen’s graduate programs do not grant
credit for experiential learning that occurred
prior to matriculation in the program.

2.C.15
Graduate programs intended to prepare
students for research, professional
practice, scholarship, or artistic creation are
characterized by a high level of expertise,
originality, and critical analysis. Programs
intended to prepare students for artistic
creation are directed toward developing
personal expressions of original concepts,
interpretations, imagination, thoughts, or
feelings. Graduate programs intended to
prepare students for research or scholarship
are directed toward advancing the frontiers
of knowledge by constructing and/or revising
theories and creating or applying knowledge.
Graduate programs intended to prepare
students for professional practice are directed
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toward developing high levels of knowledge
and performance skills directly related to
effective practice within the profession.
Evergreen’s graduate programs are designed
primarily to permit students to develop knowledge and performance skills directly related
to effective practice within the professions of
public administration, teaching, and environmental policy, science, and advocacy.
The Master of Public Administration
Program (MPA)
Evergreen’s Master of Public Administration
program was founded to meet the needs of
the many government workers residing and
working in Olympia, Washington, the state
capital. In 2019, the program will expand to
include a cohort at Evergreen Tacoma. There is
a strong focus on putting theory into practice
and many classroom assignments are applied
in communities, agencies, and organizations.
The course of study in all MPA concentrations
requires 60 quarter-hours of academic work (for
more detail, see the MPA program overview).
All students participate in 36 quarter-hours of
core courses taught over two years which cover
the foundational knowledge of an Evergreen
MPA. Core programs are team-taught in interdisciplinary or inter-field learning communities.
Students complete the program by participating in a six credit-hour capstone experience
(included in the 36 quarter-hours) which, in
addition to reflection and integration, includes
developing a demonstration project that puts
theory and experience to work on an applied
problem or situation. The remaining 24 quarter-hours are fulfilled through a combination
of concentration courses, electives, individual
learning contracts, and/or internships.
There are three concentrations through which
students can study beyond the core classes:
public and nonprofit administration, public
policy, and tribal governance. The requirements for each concentration are noted in the
program overview.
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The Master in Teaching (MiT) Program
The MiT program is a nationally recognized,
state-accredited teacher preparation program.
Participants earn a master’s degree of 96 credits and teaching certification while obtaining
the critical understanding and skills needed
to teach in today’s diverse public schools. The
program’s structure, content, expectations, and
outcomes are clearly outlined in the program
catalog and website, and have been approved regularly by the Professional Educator
Standards Board (and the state of Washington’s
Board of Education prior to 2005) since the
program’s inception.
MiT is a two-year cohort-based program that
matriculates up to 40 candidates each fall. Year
one of each cohort is devoted to coursework
on the essential knowledge and skills for
teaching, including foundations of education,
learning theories, educational research, assessment, curriculum development, strategies
for working with diverse learners, classroom
management, school law, and content area
pedagogies. Candidates spend one day a
week observing and participating in curriculum
development and guided teaching in regional
schools. During year two, students complete
two full-time student teaching quarters in fall
and again in spring. Winter quarter is devoted
to reflection on teaching and learning, the
development of a Professional Growth Plan,
and professional development related to job
searches. MiT’s job placement rate, which consistently exceeds state averages, suggests that
principals and hiring committees are pleased
with the knowledge and skills that Evergreen
graduates bring to public schools.
Given the challenges of attracting adult learners to a two-year full-time graduate program,
the MiT faculty is working to repackage the
curriculum to create a 12-month path to teacher certification, with a second-year induction
program that would support new teachers in
their first year of teaching as well as lead to the
master’s degree.
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The Master of Environmental Studies
(MES) Program
Evergreen’s Master of Environmental Studies
program integrates the study of the biological,
physical, and social sciences with public policy.
The program aims to produce graduates who
combine an interdisciplinary understanding of
the social and natural sciences with the skills
and wisdom to intelligently and effectively
address environmental problems. The program
is centered on highly participatory evening
classes that accommodate full- or part-time
students. Alumni are employed in the public,
private, and nonprofit sectors; some continue
their graduate study in related Ph.D. programs.
The MES curriculum consists of three closely
integrated components: four required core
programs, electives that provide more specialized training in academic disciplines or
practical skills, and a research thesis. Students
are also encouraged to undertake internship
and independent learning activities.
An MES degree requires 72 quarter-hours of
credit, including 32 credits of core work, 16
credits of thesis, and 24 credits of electives.
Students enrolled full time (12 quarter-hours)
can complete all degree requirements in
six quarters.
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institutional body, monitored through established procedures with clearly defined roles
and responsibilities, and assessed with regard
to student achievement. Faculty representing
the disciplines and fields of work are appropriately involved in the planning and evaluation
of the institution’s continuing education and
special learning activities.
Not applicable.

2.C.18
The granting of credit or Continuing Education
Units (CEUs) for continuing education courses
and special learning activities is: (a) guided by
generally accepted norms; (b) based on institutional mission and policy; (c) consistent across
the institution, wherever offered and however
delivered; (d) appropriate to the objectives
of the course; and (e) determined by student
achievement of identified learning outcomes.
Not applicable.

2.C.19
The institution maintains records which
describe the number of courses and nature
of learning provided through non-credit
instruction.
Not applicable.

iii. Continuing Education
2.C.16
Credit and non-credit continuing education
programs and other special programs are compatible with the institution’s mission and goals.
Not applicable.

2.C.17
The institution maintains direct and sole
responsibility for the academic quality of all
aspects of its continuing education and special
learning programs and courses. Continuing
education and/or special learning activities,
programs, or courses offered for academic credit are approved by the appropriate

e. Standard 2.D Student
Support Resources
2.D.1
Consistent with the nature of its educational
programs and methods of delivery, the institution creates effective learning environments
with appropriate programs and services to
support student learning needs.
Evergreen provides a number of specific
programs and services to support student
learning needs appropriate to the distinctive
pedagogy and structure of the College. All
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staff and particularly those working in the
programs below help students understand
Evergreen’s approach to learning by
communicating the College’s expectations,
and help students learn how to take best
advantage of its academic opportunities.
The staff in the Writing Center and
Quantitative and Symbolic Reasoning Center
(QuaSR) offer direct support to students
individually and in academic programs. The
writing center was recently assessed by an
outside consultant; the results are available
here, and next steps are being determined.
QuaSR produces a report of its usage, which is
available here.
The Center for Community-Based Learning
and Action (CCBLA) supports partnerships
between community organizations and
coordinated studies programs, students, and
faculty. The CCBLA aims to meet mutually
agreed-upon community needs to strengthen
and enhance student learning by means of
hands-on engagement.
Academic Advising, First Peoples’ Advising
Services, and TRiO Student Success provide
guidance and support to students as they
navigate the curriculum and work toward
satisfactory academic progress. First peoples’
advising serves students of color with targeted
academic and cultural programming. TRiO
student success is a federally funded TRiO
program serving students through academic
and college-readiness initiatives. Eligible
students are first-generation, low-income, and/
or those with a documented physical or learning disability. Sixty-five percent of Evergreen
undergraduates are TRiO-eligible, although
the program only has the capacity to serve a
portion of them.
Access Services for Students with Disabilities
coordinates all services to reasonably accommodate the almost 12% of Evergreen students
with documented disabilities. Access Services
supports these students by activities such as
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e-text production and managing an assistive
technology lab.
The Veterans Council is a committee of
representative faculty and staff that focuses on
identifying and meeting the support needs of
veterans, a growing student population given
Evergreen’s proximity to the largest military
base on the West Coast (Joint Base LewisMcCord). The Council has a mission to provide
The Evergreen State College administration
with recommendations and guidance on programs and written policies concerning services
provided to active-duty military, veterans, and
their dependents. The council also acts as a
liaison between faculty, staff, and students
on matters concerning policies and services
directed toward the campus’ military population and makes recommendations on forming,
sustaining, and expanding programs to serve
this community. Evergreen currently enrolls
about 200 veterans (5% of the student body);
an additional 90 military dependents use VA
benefits to fund their Evergreen education.
International Programs and Services works
primarily with enrolled students engaged in
study abroad to support their learning, while
also serving a small international student population at Evergreen (currently 22 students).
Academic and Career Advising and the
Student Employment Office support all
students who wish to explore employment,
internships, graduate study, or professional
interests.
Student Conduct Officers work with students
in the conduct system in such a way as to reinforce students’ primary purpose for being at
the College. The emphasis is on using conduct
violations as educational opportunities whenever possible and to help students continue to
make academic progress.
The Student Wellness Services provides basic
health and counseling services, education, sexual assault prevention and support, and referrals to appropriate providers in the community.
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The Center’s goal is to help students stay
healthy and maintain a sense of well-being
in order to support learning. Student affairs
staff are alert to the issues that create crises
and emergencies for students. The College
supports a student in crisis by assigning a case
coordinator who can act as a resource, help
the student understand his or her rights
and responsibilities, and assist in navigating
the crisis.
While some services and programs serve
targeted populations, student affairs staff and
faculty work with all students individually
and via group programs to help them take
responsibility for their education. Staff members provide students with support in the
following areas:
• Promoting successful transitions to the
College and achievement of educational
objectives;
• Navigating and making choices among
curricular options from quarter to quarter
and year to year;
• Understanding how to take responsibility for
their education in a college with no majors
and no requirements and a comparatively
fluid curriculum;
• Developing a sense of personal agency;
• Successfully navigating the stages of
developmental learning;
• Creating and sustaining community in
academic programs, through residential life
programs, and other social avenues;
• Negotiating difficult times in their academic
and social lives by creating and maintaining
systems to support financial, recordkeeping, and health/safety needs; and
• Developing leadership opportunities with
their peers and connecting curricular with
co-curricular learning.
Student affairs demonstrates a longstanding
commitment to collaboration, especially with
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academics. Examples of collaboration include
support for the Academic Statement in academic advising, student affairs membership
on the Standing Committee on the Curriculum
and the First-Year Experience Work Group,
annual faculty rotation into the office of academic advising, inclusion of an academic dean
on the Student CARE team (which identifies
students at risk and recommends appropriate
follow-up and support), and a variety of additional collaborations addressing student issues.
This history of collaboration will help foster a
smooth transition as we create the new student
and academic life division.

2.D.2
The institution makes adequate provision for
the safety and security of its students and
their property at all locations where it offers
programs and services. Crime statistics,
campus security policies, and other disclosures
required under federal and state regulations
are made available in accordance with those
regulations.
Police Services serves the Olympia campus
with 10 commissioned officers—the director,
two sergeants, and seven officers—and one
communications supervisor who also provides
administrative support. It also includes parking
operations (five staff) and the dispatch communication center (five staff). Police services is
available 24 hours a day, seven days a week,
and strives to create and maintain a sense
of community safety awareness among staff,
faculty, and students. The department also
maintains cooperative relationships with local
law enforcement agencies.
To maintain recognition as a police department
with full powers of arrest, officers are required
to have a minimum of 24 hours of annual
training to include maintaining certain qualifications and certifications. The vice president
for student affairs and staff from marketing
and communications post security bulletins in
every building on campus, notify members of
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the campus community via email and on the
College website, use campus public address
systems to communicate critical information,
or use the College’s e2Campus emergency
notification system (to which all members of
the campus are encouraged to subscribe)
to distribute information via text message,
email, and voice mail. Evergreen’s Emergency
Response Coordinator works in partnership
with Police Services and other College personnel to maintain and enhance the College’s
emergency response protocol.
In compliance with federal law, Uniform Crime
Reporting Statistics, and Clery reporting requirements, crimes are reported annually and
can be viewed on the Police Services website.
The majority of criminal activities on
Evergreen’s campus are property crimes such
as theft and vandalism. At the start of each
fall quarter, the College presents Uniform
Crime Statistics and safety tips to all new
students and their family members during
student orientation.
Evergreen’s Tacoma facility is within the
jurisdiction of the city of Tacoma. The Tacoma
police respond to any reports of crimes that
occur at this location. If needed, the Tacoma
program community would follow the City
of Tacoma Comprehensive Emergency
Management Plan (CEMP) for disasters or
related emergencies.
Most classes in the Native Pathways Program
are held at regional reservations. Safety and
security are the responsibility of the tribe hosting the class. When these students meet on
Evergreen’s Olympia campus, campus safety
and security policies and practices apply.

2.D.3
Consistent with its mission, core themes,
and characteristics, the institution recruits
and admits students with the potential to
benefit from its educational offerings. It
orients students to ensure they understand
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the requirements related to their programs of
study and receive timely, useful, and accurate
information and advising about relevant
academic requirements, including graduation
and transfer policies.
Recruitment and Admission
The demographic profile of Evergreen’s
students can be viewed online. This profile
reflects that 81% of students are Washington
residents, 30% are students of color, 30% are
first-generation, and 49% are below the federal
poverty level. In fall 2017 the College enrolled
521 new first-time first-year and 592 new
transfer students.

“

During orientation week I was still a
little unsure about Evergreen. Then
I went for a walk in the woods and
found this beach and this tree. I
thought: ‘Okay. I love it here.’ I fell
in love with the campus, the woods
and Olympia.

”

– Jae Townsend ’19

No single college is the right fit for every
student. Evergreen’s unique, interdisciplinary
approach to learning necessitates a commitment to thoroughly explain the College and
its distinctive characteristics in recruitment
materials and personal communications with
prospective students. The result is a substantial
pattern of self-selection; some students decide
that Evergreen is not the right fit for them and
do not apply. Therefore, Evergreen’s applicant
pool is more likely to include individuals for
whom Evergreen is their top and only choice,
or one of a smaller list of schools to which they
applied (e.g., nearly 45% of first-time, first-year
students and 72% of transfer students applied
only to Evergreen according to the New
Student Survey), and the acceptance rate is
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proportionally higher than might otherwise be
indicated by test scores or entering GPAs.
Given the diversity of Evergreen’s student
population, if a student who does not meet
minimal state standards for admission can
demonstrate potential for success in his or
her application essay, the College will grant
conditional admission. These students receive
targeted outreach and support from academic
advising to help them meet academic
expectations and succeed at Evergreen.
Orientation
The orientation program engages all facets
of the College to help new students settle
into life on campus and begin their academic
careers. The new student orientation program
is divided into two parts.
First, the Family and Friends Weekend provides an opportunity for family and friends
to participate in new students’ transition to
Evergreen. The program includes workshops
showcasing student services and academic
offerings. Weekend activities also provide opportunities for family and friends to understand
how the College and curriculum work and what
will be expected of students both academically
and socially.
New student orientation runs for five days with
an emphasis on a personalized experience for
students and a positive climate of support.
Program offerings are both curricular and
co-curricular, exposing students to a rich array
of institutional resources. Several required
programs include sessions on alcohol and drug
use, self-care and personal safety, navigating
healthy relationships, the sexual misconduct
policy, learning across significant differences,
and academic planning.
Since 2011-12, the College has included a new
student convocation with guest keynote speaker(s) and launched a common reading for all
new students in conjunction with piloting the
Academic Statement. Faculty work directly with
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students, teaching them about the structure of
a liberal arts education, Evergreen’s approach
to learning, and the practice of seminar.
Faculty also help students to reflect on and
write about their academic goals, experiences,
and learning (as discussed in Standard 2.C.4).
Along with the above-mentioned programs,
site-specific orientation activities take place
in the Tacoma program and in the Native
Pathways Program.
Evergreen’s MPA, MiT, and MES programs
each conduct a one-day fall orientation for
new graduate students. In brief, the orientation
introduces students to each other, to the
different program elements and people,
and to the campus in general. The agenda
includes faculty and staff introductions,
presentations by staff about essential program
information for each degree, presentations by
representatives of key campus departments
(e.g., registration and financial aid), extended
student introductions and group activities, an
activity to introduce students to the critical
Evergreen concept of learning communities,
an alumni panel, and a campus tour. Students
also receive a packet of College resource
information for their program including the
student handbook.
Requirements
Undergraduate graduation requirements are
clearly set forth in the College catalog and
described on the College website.
Each of the three graduate programs provides
specific information regarding graduation
requirements online and in their catalogs.
• Master of Environment Studies
•

Program Overview

• Master of Public Administration
•

Program Overview
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• Master in Teaching
•

Program Overview

•

Guidebook (pages 11-14)

•

Catalog (page 9)

See Standard 2.C.15 for a more detailed explanation of Evergreen’s graduate programs.
The Transfer Credit Policy provides clarity
about prior credit that will transfer and count
toward receipt of a bachelor’s degree from
Evergreen. See also Standard 2.C.8.

2.D.4
In the event of program elimination or significant change in requirements, the institution
makes appropriate arrangements to ensure
that students enrolled in the program have an
opportunity to complete their program in a
timely manner with a minimum of disruption.
At the undergraduate level, since the College
offers only the bachelor of arts, bachelor of
science, or dual bachelor of arts/bachelor of
science, there are no specific programs to
cancel. Changes in graduation requirements
(e.g., the addition of the Academic Statement
requirement in 2013) are communicated
to current and prospective students well in
advance in the print and online catalogs and
on the graduation application page of the
College website.
When a program is eliminated at the graduate
level, the College identifies all students
currently enrolled to determine status, academic needs, and timeframes for program
completion. Those students are contacted to
discuss their options and trajectory for completion. This was the path the College followed
when it discontinued its Master of Education
program (as distinct from the Master in
Teaching program) and the combined Master
of Environmental Studies/Master of Public
Administration pathway.

Year Seven Self-Evaluation Report 2018

90

2.D.5
The institution publishes in a catalog, or
provides in a manner reasonably available
to students and other stakeholders, current
and accurate information that includes: (a)
institutional mission and core themes; (b)
entrance requirements and procedures; (c)
grading policy; (d) information on academic
programs and courses, including degree
and program completion requirements,
expected learning outcomes, required
course sequences, and projected timelines to
completion based on normal student progress
and the frequency of course offerings; (e)
names, titles, degrees held, and conferring
institutions for administrators and full-time
faculty; (f) rules, regulations for conduct, rights,
and responsibilities; (g) tuition, fees, and
other program costs; (h) refund policies and
procedures for students who withdraw from
enrollment; (i) opportunities and requirements
for financial aid; and (j) academic calendar.
The College publishes a catalog annually
describing the items listed above. A print version of Evergreen’s catalog is available, and a
PDF of the publication is available online. The
College’s online catalog, which primarily provides course and coordinated studies program
information, is updated regularly and includes
the most current academic offerings. Plans
are currently underway to move away from
a comprehensive print catalog and toward a
curriculum guide with sample programs and a
web-based catalog. Transition to this structure
is expected in 2018-19.
1. Institutional mission and core themes
The College’s mission is provided online
and in the printed catalog. The mission
and core themes are also available in the
Standard One accreditation report on the
provost’s website.
2. Entrance requirements and procedures
Undergraduate admission requirements are
found online and in the printed catalog.
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Graduate admission requirements are
available online and in the program catalogs
for the Master of Public Administration,
Master in Teaching, and Master of
Environmental Studies.
3. Grading policy
At Evergreen, a student’s learning and
academic progress is assessed in narrative
evaluations rather than grades. Students will
receive multiple evaluations from faculty,
as well as write their own self-evaluations,
which will contribute to their overall
transcript. Information about the College’s
evaluation approach is available online and
in admissions materials.
For a clear articulation of criteria used
to evaluate graduate theses and degree
requirements, see:
•

MES Thesis Handbook

•

MiT Student Teaching Handbook

•

MPA Student Handbook

4. Information on academic programs and
courses, including degree and program
completion requirements, expected learning
outcomes, required course sequences, and
projected timelines to completion based on
normal student progress and the frequency
of course offerings.
The College’s catalog provides detailed
coordinated studies program and course
descriptions. Coordinated studies program
and course syllabi and covenants provide
additional detail regarding outcomes and
expectations.
Each of the three graduate program
handbooks addresses specific information
regarding graduation requirements:
•

MES Thesis Handbook

•

MiT Student Teaching Handbook

•

MPA Student Handbook
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5. Critical Courses:
Since each student’s pathway through
the Evergreen curriculum is intended to
be individualized, there are no degree
requirements and no “critical” required
courses, with the exception of the bachelor
of science in which case commitments are
made to ensure that adequate upper-level
science offerings exist each quarter.
Graduate programs clearly articulate
requirements and plan the curricula to
ensure access to sequenced learning
opportunities.
6. Names, titles, degrees held, and conferring
institutions for administrators and fulltime faculty
The online Faculty Directory provides the
name, title, degrees held, and conferring
institutions for all faculty members. The
printed catalog provides this information for
faculty, the president and vice presidents,
but not other administrators at lower levels
of the organization’s structure.
7. Rules, regulations for conduct, rights,
and responsibilities
See Standard 2.A.15
Evergreen’s primary policies and
procedures regarding students’ rights and
responsibilities are found in the Code of
Student Rights and Responsibilities. The
code addresses academic honesty and
provides clearly defined procedures that
afford fair and consistent administration
including a right to appeal and to request
reconsideration of a Hearing Board decision.
The Social Contract is a values statement
which explicitly states the responsibility 		
each member of the community holds in
fostering the College’s learning community.
8. Tuition, fees, and other program costs
Cost of attendance includes tuition and
fees. This information can be found in the
printed catalog and online.
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9. Refund policies and procedures for
students who withdraw from enrollment
Refund policies are available in the printed
catalog and online each quarter (including
return of funds policy for financial aid).
10. Opportunities and requirements for
financial aid
11. Financial aid opportunities and
requirements are communicated on the
College’s financial aid website. The College
also provides information on scholarships
and tuition awards online.
12. Academic calendar
The academic calendar is published in the
printed catalog and online. To increase
visibility, it is also incorporated into the
overall campus events calendar.
2.D.6
Publications describing educational programs
include accurate information on:
a) National and/or state legal eligibility requirements for licensure or entry into an occupation
or profession for which education and training
are offered
This is applicable for students and graduates
of the Master in Teaching (MiT). Accurate
information is provided online and in the MiT
Guidebook.
b) Descriptions of unique requirements for employment and advancement in the occupation
or profession
This is applicable for students and graduates
of the Master in Teaching (MiT) program and
accurate information is provided online and in
the MiT Guidebook.

2.D.7
The institution adopts and adheres to policies
and procedures regarding the secure retention
of student records, including provision for reliable and retrievable backup of those records,
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regardless of their form. The institution
publishes and follows established policies for
confidentiality and release of student records.
To maintain a secure environment, the records
of admissions and student progress for currently enrolled students are stored in a fireproof
vault in the registration and records office
to which only authorized staff have access.
Admissions files are stored in the office of
admissions until the tenth day of the quarter,
when they are removed from admissions and
stored in registration and records. With the
transition to imaged records, registration staff
has access to academic records through an imaging application which is password-protected.
Access is based on the role of the individual
employee. Other areas of the College have
copies of student records. Program secretaries
keep copies of student evaluations for two
years and faculty members also keep copies of
student evaluations for their own portfolios.
Records for students who have left the College
and for those who have graduated (inactive)
have been microfilmed and are now scanned
on an ongoing basis. The College keeps a
copy of the microfilm on campus and another
copy is stored with the state archivist off
campus. The imaging system is fully backed
up on a nightly basis using Computing and
Communications standards.
Only authorized personnel have access to the
student data system. Specified employees are
granted access privileges through the assignment of a password. In addition, some offices
have “view only” privileges, but are not able
to make changes in the system. The system
has a built-in audit trail that documents when
a staff member alters the data in the system,
recording the time and date and the staff
member’s name. This same process applies to
all other offices throughout the College such
as admissions, financial aid, student accounts,
and cashier.
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Evergreen complies with the Family
Educational Rights and Privacy Act (FERPA).
Student affairs employees are required to
attend FERPA training every three years and
new student affairs employees receive this
training as part of their orientation to the
College. Employees in other divisions attend
this training depending on their role. Anyone
who seeks access to the student records system must read and sign a FERPA statement of
understanding. Faculty must read and agree to
the conditions of FERPA before they can access
online student directory information. Copies of
Evergreen’s policies pertaining to the confidentiality of records are made available to students
in the office of registration and records in print,
and are available on the FERPA webpage as
well as through the Evergreen single sign-on
portal to student electronic services.
In the event of a disaster, the microfilmed and
imaged records as well as the data maintained
by registration and records could be recovered
easily based on the disaster recovery plan established by computing and communications.

2.D.8
The institution provides an effective and
accountable program of financial aid consistent with its mission, student needs, and
institutional resources. Information regarding
the categories of financial assistance (such as
scholarships, grants, and loans) is published
and made available to prospective and enrolled students.
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To meet this deadline, students are required
to have their complete Free Application for
Student Aid (FAFSA) received and accepted by
the federal processor and be admitted to the
College by a particular date (February 1 for fall
quarter). Students who do not meet this deadline are awarded by their FAFSA completion
date. All students who complete a FAFSA are
reviewed for eligibility.
The need-based, gift equity packaging policy
was established to provide a distribution of
awards to students in a fair manner. According
to the current packaging policy, students can
receive up to a specific percentage of their
financial aid with need-based gift aid which
includes the Pell Grant, State Need Grant,
Federal Supplemental Educational Opportunity
Grant, Evergreen Need Grant for graduates
and undergraduates, and State Tuition Waiver.
The remaining percentage is awarded through
self-help, which consists of the expected family
contribution (EFC), loans, work study, and
other scholarship or gift aid.
The chief enrollment officer administers the
College’s undergraduate scholarship and
tuition award programs. The undergraduate
scholarships are posted on the College’s
website. Reminders are sent to active and prospective students throughout the application
period, and workshops are conducted throughout the academic year.

2.D.9

Students can access both financial aid and
scholarship information on the College’s
website.

Students receiving financial assistance are
informed of any repayment obligations. The
institution regularly monitors its student loan
programs and the institution’s loan default rate.

The financial aid office’s packaging policy
ensures that student awards are consistent with
the College’s goals, the needs of students, and
the utilization of institutional resources in a fair
and equitable manner consistent with state and
federal regulations. Using a priority deadline,
limited funds are awarded to students who
have a commitment to attending the College.

Federal direct student loan information is
available online. All students who are first-time
borrowers are required to complete federal
loan entrance counseling. This process informs
students of the terms and conditions of
borrowing. After they complete loan entrance
counseling, they can then make the choice
of completing their Master Promissory Note
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to receive the loan. Students who graduate,
withdraw, or drop below half-time enrollment
are notified that they must complete loan exit
counseling, including a review of repayment
obligations and options. Students who are
not able to complete the online process can
schedule an appointment with financial aid
to receive loan exit counseling instructions
and materials.
The loan default rate is monitored annually. In
2014, Evergreen’s three-year loan default rate
was 7.5%.

2.D.10
The institution designs, maintains, and
evaluates a systematic and effective program
of academic advisement to support student
development and success. Personnel responsible for advising students are knowledgeable
of the curriculum, program requirements, and
graduation requirements and are adequately
prepared to successfully fulfill their responsibilities. Advising requirements and responsibilities
are defined, published, and made available to
students.
Both professional advising staff and faculty provide academic advising to Evergreen students.
This section focuses on advising and support
from professional staff. For more information
on the faculty’s role in advising, see Standard
2.C.4 Synthesis of Learning: The Academic
Statement and Advising and 2.C.9 Structures
to Support Student Decision-making.
Student Academic and Support
Services (SASS)
SASS provides support for students through
the offices of academic and career advising,
access services, first peoples’ advising services,
and TRiO student success. These departments
are central to Evergreen’s academic and student development mission, providing students
with guidance and support for academic planning throughout their studies at the College.
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SASS staff members have several overarching
themes in their work: collaboration with faculty
and others, active assistance to students
who are new to the College or experiencing
difficulties, and support of student internships
to enrich learning. SASS staff collaborate with
coordinated studies programs, Residential
and Dining Services, and other student affairs
units to facilitate student learning and success.
Personnel responsible for advising students
are knowledgeable about the curriculum,
coordinated studies program requirements,
and graduation requirements and, through
orientation and continuing education, are
adequately prepared to successfully fulfill
their responsibilities.
SASS staff members actively seek to assist students who are experiencing academic or personal difficulties, paying particular attention to
first-year students, new transfer students, those
admitted conditionally, and those wait-listed
for their coordinated studies program of
choice. Seventy-nine percent of undergraduate alumni used the services of the academic
advising office during their time at Evergreen;
and seventy two percent of those who did reported they were satisfied or very satisfied with
that experience (see the Evergreen One-Year
Alumni Survey.)
Communication of Advising Requirements
The College informs all new students prior
to enrollment about the expectation to
participate in new student orientation, which
includes advising elements. This and other
information related to advising is available
online. Information related to the Academic
Statement Initiative has been incorporated into all relevant College materials and
communications.
New students are introduced to the Academic
Statement requirement during new student
orientation. There is annual follow-up in fall
quarter academic programs, where faculty
work with students to develop their Academic
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Statements. Registration and records regularly
communicates with students regarding
deadlines for Academic Statement submission.

governance. The College has evidenced a
long-standing commitment to involving students in decision-making.

One of the elements of the Academic
Statement Initiative requires faculty and
students to commit time in their fall programs
to academic planning and critical reflection on
their academic pathway and learning. Current
students report an 84% satisfaction rate with
the academic planning and advising they
receive from faculty (see Student Experience
Survey Responses). In the fourth year of implementation of the Academic Statement and
its related initiatives, 95% of faculty teaching
in fall quarter programs included academic
planning and Academic Statement support in
their programs; furthermore, 84% of faculty
teaching in winter and spring quarter programs
also did so (see Work on Academic Statement
and Advising).

As stated in Section 2.A.17, Evergreen’s co-curricular programs are governed appropriately.
Evergreen also maintains and makes available
policies that clarify its relationship to co-curricular offerings.

A five-year review of the Academic Statement
Initiative and its effectiveness as an advising
and planning document will be conducted
during the 2018-19 academic year.

2.D.11
Co-curricular activities are consistent with the
institution’s mission, core themes, programs,
and services and are governed appropriately.
Due to the nature of Evergreen’s curriculum,
many student engagement opportunities
emerge through coordinated studies programs. The wider spectrum of co-curricular activities is a vibrant and essential component of
Evergreen students’ education. Opportunities
include involvement in student government,
College standing and ad hoc committees, residential life, recognized student organizations,
recreation programs, intercollegiate athletics,
and student media.
The Evergreen Social Contract, the College
mission statement, and the mission statement
of the division of student affairs all speak to
campus wide participation in institutional

Each program is also aligned with the College
mission, core themes, and services. Student
government, residential life, recreation,
athletics, and student activities offer opportunities for integrated interdisciplinary learning
and foster engagement in the community.
Involvement in the co-curriculum also frequently engages students with environmental
stewardship, social justice, diversity, and
equity. For example, student organizations are
often focused on these issues, events feature
these issues, outdoor program opportunities
intersect with environmental stewardship (an
element tied to social justice and equity), and
allocation of student fees or discussion of
college issues in student government require
attention to diversity and equity.

2.D.12
If the institution operates auxiliary services
(such as student housing, food service, and
bookstore), they support the institution’s
mission, contribute to the intellectual climate
of the campus community, and enhance the
quality of the learning environment. Students,
faculty, staff, and administrators have opportunities for input regarding these services.
The College operates a number of auxiliary
services including student housing, food
service, bookstore, duplicating services, and
conference services.
Residential and Dining Services (RAD) is a
financially self-sustaining service that consists
of residential dining, residential facilities, residential IT, and residential life with staff responsible for providing a student-centered living/
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learning environment which is purposeful, just,
and sustainable for resident and non-resident
students. In 2017-18, 850 students resided on
campus in facilities ranging from traditional
high-rise to townhouse-style apartments and
stand-alone duplex (modular) units. With rare
exceptions, this capacity has been adequate to
fulfill student demand over the past 10 years
and remains so today.
The residential life program plays a significant
role in enhancing the learning environment.
The residential staff is trained to encourage
learning and living skills. Examples of their
work include student groups that help students
build support systems, educational/cultural
programs that enlighten students and provide
them with skills, policy enforcement that
creates quiet and safe areas to study and live,
mediations where students learn to be responsible for themselves and to others, and liaisons
with other offices such as student conduct,
police services, and the counseling center.
The Greener Organization (GO) is the student
governance group for the residential community. Leadership is elected by the community to
provide input on departmental policy changes,
offer social and educational programming,
hear appeals of financial charges, manage
a community free store, and coordinate the
rental of mini-refrigerators.
New first-year students live in first-year halls
that promote opportunities for students to
connect with each other and for residential
life staff to focus on connecting students to
academic support services. Returning students
and new transfer students typically live in
apartments and duplex units. Additionally,
the College offers several residential theme
options including sustainability (which often
partners with institutional or academic project
work), substance-free, reduced allergen, quiet,
or gender-neutral areas. Residential life assists
all residents with Living-Learning Agreements,
living documents that specify how residents
want their space used.
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The selection and training of residential
life staff emphasizes the living and learning
environment. Training includes community
development, diversity, academic success,
student development, referral skills, and
awareness of College and community
resources. In addition to student resident
assistants living and working with residents,
residential and dining services employs about
100 students who provide maintenance and
custodial services. This rigorous student
employee program ensures that residents will
likely be interacting with student staff who help
guide the work of the department and who
also receive appropriate training.
Dining Services are provided at four campus
locations, serving varied tastes and budgets. In
addition, student fees subsidize The Flaming
Eggplant Café which is a student-run café
providing locally available, organically grown
food. All venues meet county and state health
and safety standards.
Dining services invites user suggestions and
comments, which are posted and answered in
visible dining locations, and conducts online
satisfaction surveys. It also participates in the
National Association of College and University
Food Services Operating Performance
Benchmarking Survey. This information and
the satisfaction surveys conducted by the provider have led to more student-centered meal
plans, changes in hours of operation, improved
menu selections, and a more financially sound
food service.
The Food Advisory Committee includes faculty,
staff, and students and is chaired by the
director of RAD. The committee meets with
the head chef and manager of the food service
provider to address the day-to-day operation
of campus dining services.
The Strategic Food Committee is charged with
examining the food service organization on
campus, addressing the business side of food
service, and considering future directions for
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campus dining. The committee is comprised of
faculty, staff, and students and is chaired by the
director of RAD.
The Costantino Recreation Center (CRC) offers
fee-based memberships to Evergreen faculty
and staff, as well as to community members.
Evergreen students have access to the CRC
and to intercollegiate athletic events via
payment of the services and activities fee. The
CRC is staffed by full- and part-time professional staff, as well as by part-time student employees. The primary goal of the department
is to actively engage the campus and wider
community and provide a safe, healthy, and
inviting environment for recreation.
The College operates a bookstore called the
Greener Store located in the College Activities
Building. The store’s mission is to support the
educational needs of students, faculty, and
staff and contribute to the academic and social
environment. The bookstore provides a large
variety of goods and services including new
and used books, book rentals, educational and
office supplies, clothing, gifts, snacks, and fax
services. Due to the distance from the campus
to any retail businesses, the Greener Store
carries a larger selection of sundry items than
most college bookstores.
The Copy Center, located inside the Greener
Store, provides a full array of services to
students, faculty, and staff including black-and
white and color copying, laminating, binding,
drilling, folding, and cutting. This unit also provides copiers to 35 locations across campus.
Conference Services provides housing, food
services, and other campus space and services
to external groups. This makes effective use
of College resources when they are not in use
for academic purposes. Conferences provide
additional revenue to several campus units and
introduce Evergreen to a wide variety of visitors. All conferences complement the College’s
educational, research, recruitment, and/or
community service objectives.
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2.D.13
Intercollegiate athletic and other co-curricular
programs (if offered) and related financial
operations are consistent with the institution’s
mission and conducted with appropriate
institutional oversight. Admission requirements
and procedures, academic standards, degree
requirements, and financial aid awards for
students participating in co-curricular programs
are consistent with those for other students.
Intercollegiate athletics, recreation programs,
student activities, and residential life programs
are consistent with Evergreen’s mission and are
conducted with appropriate oversight.
Athletics is funded with tuition revenue and
revenue generated by sport camps, gate
receipts, fundraising, and facility rentals. The
Recreation program is funded with student and
activity fees, and revenue from program fees
and equipment rentals.
Program and financial operations are
managed by the director of recreation and
athletics with additional oversight by the vice
president for student affairs. The CRC works
directly with an advisory board in developing
programming, marketing, memberships, and
prioritizing projects and associated resources.
In addition, athletics maintains a faculty
athletics representative (FAR), which is a faculty
governance assignment, to liaise with athletics.
The representative serves as a resource for
Athletics and student athletes on academicrelated issues and as a resource for faculty
on athletics-related issues. This liaison role is
intended to enhance the functions of each area
and their working relationship, as well as to
serve as a guide when questions or concerns
arise. On a more formal level, the FAR serves
as the final authority on eligibility-related
matters. Intercollegiate athletics staff also work
with a Student Athlete Advisory Committee
on initiatives and processes that address the
welfare of student athletes and campus and
community engagement.
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Evergreen has been scrupulous in following
the proportionality method of ensuring equity
between women’s and men’s teams in its
intercollegiate programming. Since enrollment
typically runs 52-55% female, Evergreen provides at least 55% of the potential roster slots
on its teams to women’s sports and allocates
at least 55% of available scholarship funds to
female athletes. At any given academic year’s
end, these numbers may be slightly different
depending upon recruitment success of various
coaches, but Evergreen’s Equity in Athletics
Disclosure Act (EADA) reports consistently
reflect a commitment to gender equity, both in
participation and budgeting.
Evergreen’s student-athlete policies make
clear that it is the student’s responsibility to
arrange to make up class work and homework
missed because of a competition and/or travel.
Further, student athletes are informed that,
in every case, class time may not be missed
for practice or other team events not directly
related to formal competition.
The institution’s requirements and procedures
for all students, particularly with regard to academic standards, are no different for athletes
than for other students.

2.D.14
The institution maintains an effective identity
verification process for students enrolled in
distance education courses and programs
to establish that the student enrolled in the
distance education course or program is
the same person whose achievements are
evaluated and credentialed. The institution
ensures the identity verification process for
distance education students protects student
privacy and that students are informed, in
writing at the time of enrollment, of current
and projected charges associated with the
identity verification process.
Evergreen does not offer distance education.
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f. Standard 2.E Library and
Information Resources
2.E.1
Consistent with its mission and core themes,
the institution holds or provides access to library and information resources with an appropriate level of currency, depth, and breadth to
support the institution’s mission, core themes,
programs, and services, wherever offered and
however delivered.
Evergreen’s mission emphasizes interdisciplinary, collaborative learning and student engagement via a curriculum that is highly flexible and
fluid. New coordinated studies programs are
planned annually by faculty teams and individual faculty. Some repeat while others vary
from year to year; graduate programs offer a
predictable core curriculum and support highly
varied graduate student research topics. With
the additional challenge of individual study
options designed by the students themselves,
the result is an academic environment in which
many of the demands upon the library are
unpredictable.
To function effectively in an environment where
there are few formal processes to sequence
student learning in information literacy and
research skills, it is necessary that strong, informal collaborative relationships exist between
the library faculty who develop collections and
instructional support and teaching faculty who
are planning curriculum. Given the institutional
culture of team teaching and coordinated
studies programs that are often full-time and
multi-quarter, an emphasis on team planning
is central and makes room for librarians and
teaching faculty together to determine needed
resources to support specific learning objectives and research instruction.
Evergreen’s approach to library faculty status
reinforces these connections through interactions between library faculty and teaching
faculty in governance committees, faculty
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meetings, and curriculum planning and other
retreats. Further, library faculty are contractually
required to teach in the curriculum with other
faculty on a routine basis and thus take part in
College-wide curriculum planning practices.
These strong connections are further supported by the role of the library dean as a member
of the team of academic deans who meet
weekly with the provost. The library dean also
meets routinely with the academic budget
decision-makers as well as with the academic
dean for budget and space and the director
of computing and communications. Active
connections between library faculty and staff
and the teaching faculty and academic and
other administrators inform the allocation of
resources and the design of services within the
Library and Media Services.
As a member of the Orbis-Cascade Alliance,
Evergreen’s library provides access not only
to the 317,000 physical monograph titles and
112,00 media items in the College’s collection,
but also to a combined collection of 39 Pacific
Northwest colleges and universities that is estimated to share at least nine million titles and
perhaps twice that number. These are available
to Evergreen students, staff and faculty typically within three business days. Membership
in this consortium also provides access to
digital formats otherwise unavailable to the
campus, including more than 150,000 e-books
and, increasingly, digitized special collections.
Evergreen enjoys favorable consortium pricing
on some periodicals, and dedicates local
resources to subscribe to databases and serials
that support research across the curriculum.
Subscriptions and purchases are funded from
a variety of sources including book fines and
fees, indirect costs received from research
grants, sales of outdated and donated material, tuition, and state support. Contraction
in the latter category has placed increasing
emphasis on the former categories. The library
continues to create collections appropriate to
the graduate programs and to the liberal arts.
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E-books and e-journals offer good coverage
across the disciplines and increase speed of
access, particularly for students and programs
located outside the Olympia area. Graduate
programs with capstone or thesis projects are
supported substantially through instruction, access to field-specific journals, and consortium
borrowing options.
Challenges for the Library include rapidly
increasing costs for core science journals,
and the need to develop both expertise and
platforms to sustain initiatives related to digital
resources. Support for digital formats and
consortium partnerships have been funded
from soft dollars, and these have come
under pressure with the diminishment of state
funded support.

2.E.2
Planning for library and information resources
is guided by data that include feedback
from affected users and appropriate library
and information resources faculty, staff,
and administrators.
Instructional and overall planning for Library
and Media Services relies on extensive
collaboration between library faculty and
teaching faculty. A wide variety of channels
for user input and feedback complement this
strong collaboration.
User requests for individual monographic titles
are encouraged and can generally be honored.
The Resource Selection Committee, made up
of library faculty area specialists and acquisitions managers, evaluates ongoing financial
commitments to subscriptions and databases
(journals, video streaming, reference sources,
and e-books) primarily through use statistics
such as cost-per-use with complementary
knowledge of curricular trends and emphases.
Circulation and online use statistics inform
comparisons of profile-based purchasing versus firm-order purchasing.
Library staff members compare patron requests
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for materials held by consortium members
with use of the local collections in areas where
questions arise about expenditures. Gate
counts and demand for various kinds of library
spaces help drive decisions on hours of operation, levels of service, and allocation of space.
Library and media services administration uses
ACRL and IPEDS statistics to evaluate trends
and compare performance with peer institutions. Library and media services also conducts
user satisfaction surveys. The College’s office
of institutional research and assessment conducts regular surveys of current students and
alumni. These surveys cover use of and satisfaction with College resources including library
and media services. The alumni survey queries
the effectiveness of particular areas of development or skills such as research or information
technology. End-of-Program Reviews solicit
information annually from faculty regarding the
extent to which information technology literacy
and media literacy are taught in coordinated
studies programs College-wide. All these data
sources, when combined with strong, direct
collaborations with faculty, provide rich guidance for library and media services planning.

2.E.3
Consistent with its mission and core themes,
the institution provides appropriate instruction
and support for students, faculty, staff, administrators, and others (as appropriate) to enhance
their efficiency and effectiveness in obtaining,
evaluating, and using library and information
resources that support its programs and services, wherever offered and however delivered.
General support for individuals utilizing library
and information resources is provided through
research and circulation help desks in the library as well as through online instructions and
help request forms. Other than one-on-one
assistance, all library and information resources
instruction is developed and provided based
on the specific requirements and focus of
individual coordinated studies programs and
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faculty. The College employs a liaison model
which assigns a library faculty member to each
coordinated studies program to respond to
needs in a customized way. The library liaisons
and the coordinator of instructional media
solicit instructional requests from teaching
faculty as they plan their coordinated studies
programs. Library faculty participate in curriculum planning retreats and curriculum planning
unit meetings and constantly stay in touch with
the curriculum planning process.
Librarians and media staff design instruction to
meet the time commitment, level of sophistication, project types, content, and pedagogical
methods of the faculty member, faculty team,
and coordinated studies program. Instruction
may be as minor as a one-hour introduction or
as substantial as weekly sessions developing
an array of increasingly sophisticated skills
over many weeks of each quarter. In some
cases, library faculty liaisons commit to an
in-depth association with a coordinated studies
program, attending most substantive allprogram meetings, joining the faculty team’s
weekly seminar and planning sessions, and
otherwise acting as an additional member of
the teaching team.
Both library faculty and media instructional
staff will often provide substantive advice to
faculty about how to develop and scaffold
effective research projects or media productions. In every case, the collaborative work
between library faculty or media staff and the
teaching faculty drives the effectiveness and
appropriateness of the instruction designed for
that program.
The collaborative, instruction-focused model
works well for off-campus programs, since
library faculty can travel to program sites.
Online research resources and the effectiveness of online borrowing and mail delivery systems make materials available to off-site students almost as easily as for Olympia campus
students. Collaborative planning for research
projects and instruction is the most important

The Evergreen State College

method for assuring that off-campus students
have the opportunity to develop research skills
comparable to Olympia students.

2.E.4
The institution regularly and systematically
evaluates the quality, adequacy, utilization, and
security of library and information resources
and services, including those provided through
cooperative arrangements, wherever offered
and however delivered.
As discussed in section 2.E.2 above, library
administration and the library faculty who develop collections and provide instruction have
rich usage data and strong collegial relationships from which they develop the knowledge
base for designing and delivering services and
support. Security of the physical collections,
supported via a security strip system, is evaluated through the review of lost and missing
items which are assessed annually for replace-

“

I’m in Macroeconomics, Money
and Crisis. We’re examining our
economy through an international
lens. There’s a social justice aspect,
too. The economy isn’t as free as we
believe. There are many dimensions
to the levels of opportunities
people have.

”

– Micah Cawthorne ’19

ment. While evaluation of specific services and
collections occurs continually as questions of
resource allocation arise, the library faculty
also evaluate their work and its effectiveness
as an aspect of the library and media services
via annual self- and collegial evaluations. This
provides the opportunity for reflection and
conversation which generates agendas for the
future. Usage trends and similar assessment
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data are shared with the entire library and
media services staff for discussion at retreats
or all-staff meetings where future directions are
brainstormed and fine-tuned.

g. Standard 2.F
Financial Resources
2.F.1
The institution demonstrates financial stability with sufficient cash flow and reserves to
support its programs and services. Financial
planning reflects available funds, realistic
development of financial resources, and appropriate risk management to ensure short-term
solvency and anticipate long-term obligations,
including payment of future liabilities.
As noted in the Preface (Section 5.a.ii), the
state policy on tuition and institutional funds
has changed considerably over the reporting
period. Enrollment levels have also varied significantly from year to year. Throughout this period, the College has been able to maintain an
operating reserve balance equivalent to more
than 10% of the operating budget. During that
same period, the College has carried forward
more than $16 million in institutional operating
reserve, or more than 28% of the operating
budget. This flexibility has allowed the College
to meet unforeseen demands and plan strategically. The College continues to seek new
revenue streams consistent with its mission.
The College’s resources are sufficient to
meet its debt service requirements without
negatively impacting operations. A five-year
projection of future debt service requirements
is maintained and included in the notes to
the annual financial statements. The state of
Washington’s office of financial management
establishes the standards and guidelines
for cash management and investments.
The College’s investment policies provide
additional guidelines. The College investment
committee monitors investments.
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The College’s planning process centers on
realistic revenue projections supported by
enrollment projections and tuition. In each
biennial cycle, planning includes two-year
revenue projections, analysis of appropriate
reserves, and consideration of current and
future obligations. This deliberate planning
process ensures that Evergreen operates within
available resources each biennium.
The Risk Management Division (RMD) of the
Washington State Department of Enterprise
Services administers the state’s Self-Insurance
Liability Program. This program investigates,
processes, and adjudicates tort and sundry
claims filed against the College. However,
there are certain exposures that are excluded
from the Self-Insurance Liability Program. In
addition to the budgeted reserve, the College
maintains a variety of additional policies purchased through the RMD addressing athletics,
child care, student malpractice, and student
internships in order to ensure short-term
solvency. The College maintains insurance
policies for property damage for buildings with
long term debt and has also has also adopted
miscellaneous policies for coverage related to
fine art and employee dishonesty.
Additionally, the Board of Trustees designated
an emergency reserve with a current balance
of $3.7 million that, with board approval, could
be used to mitigate risk, if necessary.

2.F.2
Resource planning and development include
realistic budgeting, enrollment management,
and responsible projections of grants, donations, and other non-tuition revenue sources.
The operating budget cycle for Evergreen is
both annual and biennial in nature. The state
of Washington provides operating resources
to the College through a biennial legislative
appropriations process with annual supplemental appropriations in the second year of each
biennium. The legislature delegates authority for resident graduate and non-resident
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undergraduate and graduate student tuition
rates to Evergreen’s Board of Trustees. State
appropriations and student tuition are the
major sources of funding for Evergreen’s
operating budget. Other resources include
dedicated local funds, service funds, auxiliary
funds, scholarship and fellowship funds, and
sponsored research funds. All major funds are
budgeted based on projected revenues and
historical/projected expenditures. Units are not
allowed to over-expend their budgets without
appropriate approval.
Enrollment projections and tuition revenue
estimates are based upon current history,
market trends, and student demand. The vice
presidents created the Strategic Enrollment
Management Group in 2007 to consider ways
to create a stronger and enriched pool of qualified student applicants through an improved
enrollment planning process. This group
integrates recruitment, marketing, admissions,
curriculum planning, faculty hiring, tuition pricing, retention, financial aid, and government
relations efforts in one planning effort.
The College has not traditionally relied on
donations or private fundraising (through
The Evergreen State College Foundation) to
support operational funding. Most capital
expenditures are supported through the legislatively appropriated capital budget (though
targeted grants have helped to support
facilities projects for energy efficiency, seismic
retrofits, and special purpose projects such as
the Indigenous arts campus). While Evergreen
continues to build its fundraising capacity,
College operational and capital budgeting and
planning do not rely on a predicted level of
private fundraising.
The chief enrollment officer updates enrollment projections periodically based on inquiries, applications, and yield. The senior leadership group proposes budget policy based on
these projections. Spending plans are subject
to approval by the Board of Trustees. Once approved, the senior leadership group manages
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spending within the board-approved plan.
In the most recent biennium, a sharp drop in
enrollment mid-biennium required an operating budget reduction of 10.6%. The reduction
was achieved in part through a re-organization
of senior leadership lines and through shifting
limited expenses onto capital or dedicated
fee accounts where possible and appropriate.
Academic offerings for the 2018-19 year
were adjusted to reflect lower anticipated
enrollment while meeting commitments to
students, largely through the non-renewal of
adjunct teaching contracts and redeployment
of the remaining adjunct and regular faculty.
When the plan for academic offerings was set,
staff lines were trimmed in ways that reflected
the academic plan and minimized the impact
on support for that plan. At the time of this
writing, areas are reviewing and adjusting
workflows to accommodate these reductions.

2.F.3
The institution clearly defines and follows its
policies, guidelines, and processes for financial
planning and budget development that
include appropriate opportunities for participation by its constituencies.
In the spring of each odd-numbered year when
the state legislature is approaching its final
budget policy framework, Evergreen’s internal
allocation process begins.
The chief budget officer anticipates changes
to base funding levels such as state budget
reductions or enhancements, enrollment
growth, and tuition or fee increases to establish an overall revenue policy framework.
The senior leadership group discusses the
implications of the anticipated revenue policy
framework with the deans and directors to
determine the budget themes that need to be
addressed in the College’s allocation process.
Normally, priorities will be consistent with
those themes included in the biennial budget
request and may also include other priorities
that have emerged since the budget request
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was developed. At this stage, the president
decides if any contingency strategies, such
as budget reductions or internal reallocation
planning, may be necessary.
The vice presidents are responsible for reviewing all budget decisions and modifications.
The divisional budget coordinators, the
chief budget officer, and the associate vice
president for business services will provide the
necessary staff support for the vice presidents
in this regard.
The vice presidents are responsible for 360-degree consultation while they are formulating an
overall budget implementation strategy recommendation to the president. The chief budget
officer is responsible for core coordination
activities and posting budget planning material
on the College website. Marketing and communications also supports budget processes
with communication tools and messages as
required.
The vice presidents conduct divisional and
campus-wide budget discussions to provide
information about the College’s most pressing
needs and how those needs translate into budget priorities. The vice presidents consult with
the faculty budget advisory committee and the
campus community. In the mid-biennium reduction described above (Section 2.F.2), early
in the process the group held four well-attended campus-wide budget forums as well as
special forums for the Geoduck Student Union
and the campus leadership group. Occasional
updates were provided by email and additional
forums were held as plans were finalized.
The president is responsible for presenting
a recommended budget to the Board of
Trustees for its approval. The president’s proposal highlights any changes to the previous
board-approved budget policy. The president
also identifies modifications to the course of
action recommended by the vice presidents.
The College publishes the president’s biennial
operating budget, the capital budget requests,
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and other budget-related information online,
including information that was developed
to inform the campus community about the
various budget processes.

2.F.4
The institution ensures timely and accurate
financial information through its use of an
appropriate accounting system that follows
generally accepted accounting principles and
through its reliance on an effective system of
internal controls.
The College’s business and finance functions
are charged with management of an appropriate system of accounting and financial
reporting, oversight and management of the
operating and capital budgets, supervision of
the operation and maintenance of the physical
plant, procurement of supplies and equipment,
control of inventories, contract administration, and receipt, custody, and disbursement
of funds. The accounting system follows the
generally accepted accounting principles for
colleges and universities. The College uses the
Ellucian’s Banner financial system which is designed for accurate processing of transactions
through the integration of the related Banner
modules that support the operating ledger.
The operating ledger and general ledger transactions also reside in an operational data store
that facilitates the generation of multiple levels
of financial reports used for management
review, tracking, and analysis of operations,
assets, and liabilities. The use of Banner and
the College’s internal controls and established
procedures ensure timely and accurate financial information to College staff.
The internal audit function is performed by
the Internal Auditor, a certified government
auditing professional, who reports directly
to the board and the president. The internal
auditor develops a comprehensive, risk-based
audit plan and has full access to all College
financial records and transactions. The Internal
Auditor meets regularly with the Board of
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Trustees’ audit committee to discuss the results
of internal audits. The auditor also meets regularly with the vice president for finance and
operations and the associate vice president
for business services to discuss the results of
audits and recommended corrections.

2.F.5
Capital budgets reflect the institution’s mission
and core theme objectives and relate to its
plans for physical facilities and acquisition of
equipment. Long-range capital plans support
the institution’s mission and goals and reflect
projections of the total cost of ownership,
equipment, furnishing, and operation of new
or renovated facilities. Debt for capital outlay
purposes is periodically reviewed, carefully
controlled, and justified, so as not to create an
unreasonable drain on resources available for
educational purposes.
The capital budget reflects the institution’s
mission and facilitates interdisciplinary teaching
and learning. The campus master plan,
which is housed on the facilities webpage,
documents and plans for required changes
in College facilities over a 15-year planning
cycle. The purpose of the campus master
plan is to establish priorities consistent with
Evergreen’s strategic plan to guide campus
development and provide a concept plan for
future development.
In support of this 15-year plan, the College
updates a 10-year capital plan every two years.
The current 10-year plan covers 2017-2027.
Specific projects that meet long-term priorities
are presented to the state in the 10-year
capital planning document. This document
outlines requests for projects in their preplanning, design, and construction stages.
Each biennium, the College requests capital
funds to meet the next step in the 10-year
plan and the campus master plan. This process
allows for changes to meet short-term needs
and respond to the rapidly changing education
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market, while not losing sight of long-term
overriding goals and direction.

2.F.6
The institution defines the financial relationship
between its general operations and its auxiliary
enterprises, including any use of general operations funds to support auxiliary enterprises
or the use of funds from auxiliary services to
support general operations.
Evergreen clearly separates the educational
and general operations from its auxiliary enterprises. The auxiliaries are financially separate
in the accounting system and residential and
dining services has an annual independent
financial statement audit conducted by the
Washington State Auditor’s Office.
The auxiliaries are expected to be self-supporting entities primarily providing services to individuals in the institutional community, rather
than departments of the College. The activities
of these auxiliary enterprises contribute and
directly relate to the goals and mission of the
College. All operating costs are paid from
income earned; no state appropriated funds
are allocated to cover the operating costs of
these auxiliaries. In rare cases College reserves
have been used to support auxiliaries on a
short-term basis.
The College has the legal authority to issue
revenue bonds with the debt service supported by student fees or revenues in the auxiliary
units. The operating budgets of the College
rely on some support from auxiliary enterprises
as a form of budget supplementation. The
general operations of the campus charge the
auxiliaries for services provided in support of
auxiliary enterprises.

2.F.7
For each year of operation, the institution
undergoes an external financial audit, in a reasonable timeframe, by professionally qualified
personnel in accordance with generally accepted auditing standards. Results from the audit,
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including findings and management letter
recommendations, are considered in a timely,
appropriate, and comprehensive manner by
the administration and the governing board.
The Washington State Auditor’s Office
conducts audits of the College’s financial statements annually and performs compliance audits every other year evaluating the College’s
use of public resources in accordance with
state laws and regulations. The audits are conducted in accordance with generally accepted
auditing principles, and all College funds are
subject to the audit, including financial aid and
other specific programs. The audits are a combined process covering both federal and state
funds. Since 2005, the audited financial statements have been available to the public online.
Prior to 2005, printed financial statements were
available upon request. The College takes
recommendations from the state auditor and
the internal auditor very seriously and strives
to correct any items of concern. Results from
the State Auditor’s Office are reviewed by the
Board of Trustees’ audit committee. Audited
financial statements are reviewed by the audit
committee, accepted by the full board, and
published in a statewide audit report.

2.F.8
All institutional fundraising activities are conducted in a professional and ethical manner
and comply with governmental requirements.
If the institution has a relationship with a
fundraising organization that bears its name
and whose major purpose is to raise funds to
support its mission, the institution has a written
agreement that clearly defines its relationship
with that organization.
Fundraising activities occur through The
Evergreen State College Foundation
(Foundation). The Foundation is a wholly separate not-for-profit 501(c)(3) organization whose
sole purpose is to generate private support for
the benefit of The Evergreen State College.
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The Foundation is audited annually by an
independent certified public accounting firm
to ensure compliance with all pertinent accounting rules and regulations, and to confirm
that the organization is adhering to all internal
policies and state and federal rules and regulations. Results of the audit are provided in a
timely manner to both the Foundation Board
of Governors and Evergreen’s president and
Board of Trustees.
The College has a written agreement with The
Evergreen State College Foundation that clearly defines its relationship with the Foundation.
The College’s fundraising policy is designed
to “ensure that staff, faculty, students and
volunteers who seek outside funding or other
forms of gifts for The Evergreen State College
whether under the auspices of The Evergreen
State College (College) or The Evergreen State
College Foundation (Foundation) are aligned
with the College’s strategic plan, endeavor to
meet the most critical needs of the institution,
and abide by all applicable laws, rules, policies
and standards of ethical behavior.” Related
procedures and activities—including orientations, periodic training, and memberships
and participation in professional organizations
that provide guidance on ethical and legal
matters related to fundraising (Council for
Advancement of Fundraising Professionals,
Association of Fundraising Professionals)—support compliance with the policy.

h. Standard 2.G Physical and
Technological Infrastructure
2.G.1
Consistent with its mission, core themes, and
characteristics, the institution creates and
maintains physical facilities that are accessible,
safe, secure, and sufficient in quantity and
quality to ensure healthful learning and working environments that support the institution’s
mission, programs, and services.
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Evergreen’s facilities in Olympia and Tacoma
play an important role in meeting the
educational, social, and support needs of
students. The buildings and grounds provide
an accessible, comfortable, engaging, and safe
environment for students to learn, live, work,
and play.
To serve students well and be competitive
in the academic market, the College must
continually plan, update, and improve facilities
where students learn and live. Physical access
and technology needs that support learning
are key elements in maintaining and renovating
physical facilities.
While many buildings on the main Olympia
campus were built in the early 1970s, over the
past two biennia (2013-15 and 2015-17) the
state of Washington has invested more than
$47.5 million to renovate the Lecture Hall and
maintain and repair the rest of the academic
buildings.
Some recent examples include:
•

Completion of the Lecture Hall,
renamed Purce Hall, renovation (2016)

•

Replacement of the gym and office roofs
at the Costantino Recreation Center
(2016)

•

Major roof repairs at the library and
Seminar 2 (2015-16)

•

Replacement of failing brick pavers at
Red Square

•

Renovation of Lab 2 second floor (201314) and Lab 1 basement (2015-16)

•

Utility tunnel flood repairs (2016, state
emergency funds of $1.5M)

In the past few years, the College has become
more acutely aware of the need to address
campus infrastructure. Focus intensified on
infrastructure in February 2016, when a fire
main sheared at a penetration through a
concrete wall in the basement of one of the
Lab buildings, subsequently causing over
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129,000 gallons of water to flood the utility
tunnel and much of the HVAC, electrical, and
IT equipment and infrastructure housed in the
tunnel. The College designated $400,000 of
its capital budget for 2015-17 toward these
repairs supplemented by $1.5M in emergency
funds from the state.
In spring 2016, one of the primary feeders on
the campus switchgear blew, taking out power
to the entire campus along with the main utility
meter. This highlighted the age of the electrical
switchgear, installed in 1967, parts for which
have become obsolete. A funding request to
replace this switchgear has been submitted to
the state legislature.
Evergreen’s Facilities Services unit is committed to environmentally sustainable design and
construction processes for all capital projects.
Major capital projects follow Leadership in
Engineering and Environmental Design (LEED)
criteria. The College has received incentives
from the local utility provider, Puget Sound
Energy, for various energy conservation and
alternative energy projects. One such incentive
has contributed toward upgrading most
fluorescent lamps to LED lamps. The College
is now facing the need for major infrastructure
upgrades related to the campus power system,
network infrastructure, fire alarm system, and
access control system.

2.G.2
The institution adopts, publishes, reviews regularly, and adheres to policies and procedures
regarding the safe use, storage, and disposal
of hazardous or toxic materials.
Consistent with Evergreen’s goal of creating
and sustaining a safe campus, the College’s
environmental health and safety (EHS) coordinator reviews use of any hazardous or toxic
material to determine if less toxic options
are available. Local and regional regulatory
agencies closely monitor activities associated
with the handling and disposal of hazardous

Year Seven Self-Evaluation Report 2018

107

materials. Evergreen routinely works in close
communication with these agencies to meet
their requirements and respond to their concerns. The EHS coordinator provides an annual
report on hazardous waste disposal for the
Washington State Department of Ecology. The
College contracts with professional consultants
as necessary to assist in the handling, use, and
disposal of hazardous and toxic materials and
waste products. The EHS coordinator proactively provides training in these processes, or
contracts training to certified consultants. The
coordinator also works with staff to ensure that
appropriate procedures are developed for
the use of any potentially harmful product or
material and then monitors these procedures
to ensure that College staff follows them.

2.G.3
The institution develops, implements, and
reviews regularly a master plan for its physical
development that is consistent with its mission,
core themes, and long-range educational and
financial plans.
Calculated planning of the physical campus is
critical for Evergreen to meet its strategic goals
and core themes. This is accomplished by a
systematic planning process that focuses on
College facilities and infrastructure and how
they support the academic mission. The campus master plan, which is housed on the facilities webpage, provides a road map for future
improvement and additions to the campus.
As projects are completed and new strategic
goals are formulated, the plan is updated and
reaffirmed.
While the plan defines the course for College
facilities, it is a flexible document that allows
the College to respond to changes in the
academic needs of students and faculty. For
this reason, the plan is updated regularly. The
College expects to update the existing plan in
2018-19, with a specific focus on campus infrastructure. The Space and Land Use Group reviews the current plan as projects are proposed

The Evergreen State College

to ensure that they are within the parameters
established in the plan.
As noted above, major infrastructure upgrades
are critical to the mission of the College. Now
50 years old, the College infrastructure has
reached the end of its life cycle; parts are
obsolete and the infrastructure is challenging
to maintain. The maintenance and operation
of existing facilities is also important to meet
College goals. Facilities services keeps the
quality of the buildings and grounds high
throughout their life cycle. They use a computerized maintenance work order system
and periodic facility assessments to document
and gather information on maintenance and
operations. These data allow Evergreen to
identify conditions in specific buildings and
track the deferred maintenance of facilities
and building systems. With this information,
available resources can be focused on critical
improvements and upgrades that extend
the life cycle of building spaces and major
building systems.

2.G.4
Equipment is sufficient in quantity and quality
and managed appropriately to support
institutional functions and fulfillment of the
institution’s mission, accomplishment of
core theme objectives, and achievement of
goals or intended outcomes of its programs
and services.
The College continually plans, updates,
and improves facilities and equipment for
students, staff, and faculty in support of the
College mission.
Over the past several years the College has
renovated several of its major facilities (see
Standard 2.G.1). Modernized equipment
includes the HVAC equipment, plumbing
fixtures and systems, interior and exterior
lighting systems, door hardware, electrical
distribution systems, elevators, fire protection
systems and equipment, waste and storm

Year Seven Self-Evaluation Report 2018

108

drain maintenance and repair, roofing systems,
hydraulic loop heating and cooling systems,
information technology infrastructure, and an
energy management control system.
Examples of recent equipment upgrades are
the Lecture Hall renovation which included
$870,000 for equipment and furnishings,
Lab 2 second floor renovation with $265,825
in furnishings and equipment, and the Lab
1 basement renovation with $314,650. The
science lab projects included scientific equipment that helped the science program meet
current standards of the curriculum. Continued
state funding and College planning for wise
investment of those funds will allow the faculty
to ensure that the equipment used reasonably
anticipates the equipment graduates will encounter in the workforce and elsewhere once
they leave the College.

i. Technological Infrastructure
2.G.5
Consistent with its mission, core themes, and
characteristics, the institution has appropriate
and adequate technology systems and
infrastructure to support its management and
operational functions, academic programs,
and support services, wherever offered and
however delivered.
Evergreen has consistently provided appropriate and adequate technology systems and
infrastructure to support its management and
operational functions, academic programs, and
support services wherever offered and however
delivered. The institution operates a $6.4 million, modern, and industry-current data center
and infrastructure that support the Olympia
campus and Tacoma program. This includes all
of the physical equipment, wiring, and software
necessary to support a network that is secure,
fully compliant with state policies, and connected to the Washington state K-20 network.
Because Evergreen has a commissioned police
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force, the College also has secure connections
to law enforcement networks.
The network environment includes over 700
wireless access points and 14,000 wired ports
throughout all of the College’s buildings. Over
the last four years, state capital funding has
enabled improvement of this infrastructure,
including the re-engineering and replacement
of the aging telephone system (PBX). The new
system will lead to future improvements, including voice over IP (VoIP). In 2016, hardware
that operates the core administrative system,
Banner, was replaced and improved. The new
hardware, combined with an updated and
improved virtual server and storage environment, is faster, redundant, backed up on-premises, and capable of running administrative
platforms for several years to come.
The College operates 12 distinct computer
labs and technology spaces in support of students and the curriculum. These spaces range
from general computing classrooms in Olympia
and Tacoma to scientific data collection and
analysis labs, analytical instrumentation, digital
video editing suites, a digital photography lab,
and a language lab. Many of these labs have
late-night access for students engaged
in advanced work, and scheduled computer
lab access for any academic program that
requests it.
In addition, there is a mobile Chromebook
lab that can be scheduled and delivered to
classrooms on request, and the College is
developing a dedicated networking lab in
support of the computer science curriculum.
The Library circulates Chromebooks for use
within the library, so that users without access
to personal computers do have access to
e-books, e-journals, databases, and digitized
special collections.
The College also operates 110 classrooms
equipped with current AV technology for
general instruction. In general, these rooms
include video projection, sound reinforcement,
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AV players, and user control and input panels.
Twelve of these spaces are lecture hall rooms
which include lecterns with a full suite of AV
technologies (surround sound, document
cameras, built-in computers, etc.). In addition,
the College provides a broad range of media
technology instruction spaces including a full
television production studio/control room/
master control facility, four audio production
studios, four electronic music studios, four video editing suites, two 2D animation suites, and
two audio mix-down suites. In order to achieve
efficiencies in video and audio production
support of major events, the television master
control facility is networked to the major
lecture hall and public presentation venues.
Located within the library and supporting
media instruction across the curriculum, media
loan circulates 7,000 items and provides
competency-based instruction for digital media
equipment, including photography, video,
audio, and projection.
With regard to academic systems, the College
has continued to make significant strides in
both learning management systems used by
students and administrative systems used by
faculty and staff. The Canvas learning management system has been fully adopted and
continues to expand and integrate innovative
applications that reduce administrative burden
and enhance teaching and learning. To this
end, the College has heavily invested in
upgrading the Evaluation Processing System
(EPS) into a new version called the Online
Academic Records System (OARS), which supported the implementation of the Academic
Statement Initiative. A mature and fully implemented curriculum management database is
used by faculty to plan and manage curricular
offerings and resources. The independent
learning contract system used by students and
faculty is also supported online. These key
systems are developed, maintained, and supported in-house and represent a commitment
to the unique and ever evolving curricular
needs of students, faculty, and staff.
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In addition to the core academic systems,
Evergreen has also invested significantly in the
administrative systems that best support the
College’s mission. Personnel operate Ellucian’s
Banner enterprise resource planning (ERP) system which includes advancement, admissions,
registration, financial aid, accounting, purchasing, student accounts, human resources,
and payroll. The College operates a number
of other key systems, along with Banner, that
support the administration of the College’s
business. These include housing management,
web-based credit card processing, employee
timekeeping, employee leave certifications,
check printing, parking management, book
ordering, bookstore point of sales, facilities
work orders, facilities key management, vehicle
rentals, space management, athletics and recreation management, transcript ordering, writing
center management, and student voting.
In response to the College’s recruitment and
retention goals, Evergreen implemented
the Hobson’s Radius customer relationship
management system (CRM) in 2016. Similarly,
with a deep commitment to alumni and
advancement goals, the advancement division
implemented a CRM in 2016. These CRMs
add value to students’ experiences prior to
admissions, throughout their academic journey
to graduation, and on to becoming actively
engaged alumni. Many of these systems have
been integrated into both Banner and an
identity management system to provide secure
access and data exchanges that are in compliance with state and federal laws as well as with
College policies.
In support of a safe, healthy, and vibrant
environment in which to teach and learn, the
College maintains a broad range of communications and life-safety related technologies.
The campus police department includes a
complete dispatch center for coordination of
police activities and for general safety and
security of the campus community. Dispatchers
have access to a broad range of technologies
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such as video security cameras, door/access
control and emergency lock-down system, fire
alarms, panic buttons, pilfer alarms, etc., to
maintain situational awareness across campus.
In addition, dispatchers have radio consoles for
communicating via two independent two-way
radio repeaters used for police and general
business communications. Dispatchers also
have access to critical emergency notification
resources including Outdoor Giant Voice Public
Address and Indoor Public Address, as well as
Omnilert, a text-based emergency notification
service. All life-safety and radio communications comply with state and federal laws as well
as with College policies.
The College maintains an autonomous
Emergency Operations Center (EOC) which
includes technologies for the coordination
of personnel and resources in the event of a
campus or regional emergency. Resources in
the EOC include computing and telecommunications equipment, two-way radios (police,
business, and HAM), and a broad assortment
of tools and resources housed in a facility that
includes a generator for emergency power and
cooling of the EOC.

2.G.6
The institution provides appropriate instruction
and support for faculty, staff, students, and administrators in the effective use of technology
and technology systems related to its programs, services, and institutional operations.
Technical training, instruction, and support of
the College community remain a constant and
important goal for the institution. Direct curricular support for technology occurs across many
areas on campus including library reference
and instruction, academic computing, client
services, and media services. The College dedicates considerable resources to ensure that
central IT staff are trained in the latest technologies that are used in the curriculum, classrooms, and administration of all programs and
services. In FY 2016, over $50,000 was spent
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on central IT staff training alone. This included
technology-specific training, conferences, and
professional development opportunities.
Depending on students’ individual needs,
direct student technical support comes in a
variety of forms. General help desk and tutoring happens primarily at the computer support
center and the various staffed technology
spaces including the library, and through the
Resnet technical team in the residential halls.
All of these groups focus on tutoring and mentoring in the use of academic technologies,
providing direct support and escalation of
issues, including hardware and software issues
and user account management. Additionally,
more discipline-specific help can be found at
the media services and computer application
lab (sciences) help desks which focus on training and skill building.
The computer support center provides end-user training on computer equipment use as
well as productivity software such as Microsoft
Office, email using Outlook, and the College’s
file-sharing system. This training occurs ad hoc
at the user’s desktop and in training sessions
that are offered periodically. The center also
offers curricular design assistance and training
to faculty who want to effectively leverage
the learning management system and other
curricular technologies within their teaching. In
addition, the College provides faculty and staff
with training in the content management system, facilitating distributed content generation
and maintenance of institutional websites.
In the past year, the College created an
employee training platform within Canvas, the
existing learning management system. Subject
matter experts were trained and supported
in the conversion and maintenance of their
training materials. They were also supported in
making their training available to the campus
and in setting up mechanisms for tracking and
reporting participation in the training, which
is mandated by College policies, and by state
and federal laws. The College expects to
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continue to expand the employee trainings
provided in this manner.

2.G.7
Technological infrastructure planning provides
opportunities for input from its technology
support staff and constituencies who rely on
technology for institutional operations, programs, and services.
Evergreen continuously seeks and values input
into its technology infrastructure planning from
all technology support staff and the constituencies who rely on it. Most of this planning is
initiated by the central IT area in response to
emerging needs and initiatives, and is framed
in the context of existing operations, maintenance, time, resources, and funding. This
planning is vetted by the various stakeholder
groups, business areas, and senior leadership
before projects that have campus-wide impacts
are implemented. Artifacts such as project
charters and investment plans are created and
discussed, with the larger projects and funding
approved by senior leadership.
Several groups engage in close coordination with each other and with various other
constituencies on campus to properly scale
and build clear pathways for technology
infrastructure development in support of the
College’s mission. These groups include the
computing and communications leadership
team, the library/C&C/academics team, the
IT executive steering committee, the Banner
users group, the telecommunications team, the
facilities leadership team, and the emergency
0perations team. The Banner users group
and security and data standards group meet
regularly to assess administrative technology
support structures that are critical to students
and faculty. This approach helps guide the
direction of the management team and build
a better understanding of the technical needs
and requirements of these core business
stakeholders.
To continue to increase collaboration and
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inform this effort, in 2017 the College revised
its information technology governance plan
and created the IT executive steering committee (IT ESC). The new plan is a framework
for leveraging the various technology groups
that already existed by connecting them more
formally to the IT ESC and establishing roles
and responsibilities for efficient and agile
governance. The concept was to move away
from rigid, artificial governance constructs to
grass-roots, natural, already existing pathways
for technology planning.

2.G.8
The institution develops, implements, and
reviews regularly a technology update and
replacement plan to ensure its technological
infrastructure is adequate to support its operations, programs, and services.
Computer replacement is handled by each
area of the College individually based on
resources and budget for IT purchases.
In general, computers are supported and
maintained from the original purchase
throughout the manufacturers recommended
life cycle. Almost all desktop computers are
replaced on a five-year refresh cycle, based
on business need and security best practices.
At the end of life, all computers (and most
other equipment) are sent to Washington state
surplus for disposal, minus hard-drives which
are physically destroyed.
Evergreen maintains a permanent four- to fiveyear replacement cycle for all computer labs
and student-accessible spaces. This amounts
to approximately $100,000 per year which is
vetted and allocated annually by an academic
lab management team. A replacement schedule for existing classroom technology has also
been established. Classrooms are monitored
and maintained continuously, with full refreshes
done every six to seven years. These classroom
technology refreshes include video projectors,
control systems, audio systems, media players,
and podiums. Annually, the College spends
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over $185,000 on classroom refreshes.
Curricular and administrative systems are
continuously maintained and evaluated for effectiveness, efficiency, and applicability to business needs. These systems are replaced based
on technology obsolescence or improvements,
end of contract, or changing business needs.
The College has committed to maintaining network and infrastructure equipment
through dedicated capital funding. In FY15-17,
$885,000 was spent on improvements and
replacements to its technology infrastructure.
This included the replacement of the 20year-old telephone system hardware and
software, increased capacity for the data
backup system, new data center network
switches, and a replacement of half of the
virtual server hardware.
The Evergreen Data Center is on a continuous
upgrade and replacement cycle. All server
hardware and core infrastructure are replaced
every four to five years ensuring performance
and reliability. All equipment is covered under
maintenance plans throughout its life cycle.
At least annually, the data center facilities
systems, i.e., cooling, fire suppression, and
emergency power generation and backup,
are reviewed and tested. All these systems are
continuously monitored for maintenance and
replacement planning.
The institution has consistently increased
access to the web through its internet connection as program need has grown. Two
years ago, the College upgraded the campus
internet connection from 1Gbps to 5Gbps. The
College plans to upgrade the campus network
to 20Gbps, building interconnects in the
current biennium. Currently, the campus pays
approximately $35,000 per year for internet
connectivity. The cost associated with this increase has become a consistent component of
the campus biennial budgeting process and is
assumed to continue into the future as internet
usage increases.

Institutional Planning
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6. Institutional Planning
a. Introduction
This chapter explains how Evergreen’s divisions
plan and coordinate the collective work of
the College. Guided by mission, all divisions
provide direction, work toward and evaluate
intended outcomes, and maintain collective
focus on the College’s core themes and core
theme objectives. For most of the reporting
period, the College’s divisions were academics,
finance and administration, student affairs,
advancement, and the office of the president.
Over time, enrollment services, marketing and
communications, faculty development, and
Indigenous arts and education were added at
the senior leadership level. At this writing, the
College is engaged in a re-organization of its
administrative structure. Throughout the narratives below, a number of extended examples
illustrate the process and content of divisional
and cross-divisional work.

b. Standard 3.A
Institutional Planning
To review, Evergreen’s mission statement reads:
As an innovative public liberal arts
college, Evergreen emphasizes collaborative, interdisciplinary learning across
significant differences. Evergreen’s
academic community engages students
in defining and thinking critically about
their learning. Evergreen supports
and benefits from local and global
commitment to social justice, diversity,
environmental stewardship, and service
in the public interest
Each major division operates both independently with its own organizational structure,

leadership hierarchy, and standards for responsibility and accountability, and as an interdependent component of the whole. All divisions
are guided by shared values of collaboration
and mutuality that characterize Evergreen’s
pedagogy. In the course of executing the collective work of the College, several terms from
the mission statement continually guide staff
and faculty and are useful to keep in mind:
•

innovative

•

social justice

•

collaborative

•

diversity 1

•

interdisciplinary

•

environmental stewardship

•

students defining their work

•

service to the public

i. 3.A.1
The institution engages in ongoing, purposeful, systematic, integrated, and comprehensive
planning that leads to fulfillment of its mission.
Its plans are implemented and made available
to appropriate constituencies.
Since Evergreen’s founding, its overall culture
of planning has been broadly consultative.
Representatives from across constituencies
participate on both standing and temporary
committees in every division. This extends
to day-to-day planning within and between
divisions. Indeed, virtually all planning is, at
some point, cross-divisional, thus integrating
the institution structurally, conceptually,
and, just as important, socially. Staff, faculty,
students, and administrators together plan the
College’s work and implement plans in order
to sustain its daily life. Results of divisional and

1. The College’s mission statement, adopted in 2011, does not include the terms “equity” and “inclusion.” Recent initiatives,
including hiring a vice president/vice provost for equity and inclusion, has shifted the College’s articulation and orientation to
this feature of mission.

The Evergreen State College

cross-divisional planning of note are regularly
documented and shared widely with the campus community by campus leaders and, when
relevant, with the public through marketing
and communications.
Evergreen’s key planning method is its strategic planning process, and the key instrument
of planning is the strategic plan. Once a plan
is completed and accepted by the Board of
Trustees, it guides the collective work of the
entire College. The Board of Trustees has delegated much of its legal authority for operating
the College to the president and, through the
president, to the faculty and administration.
The Board reserves to itself, however, the
authority of strategic planning. (See Delegation
of Authority.)
The College’s Archives document the regular
and systemic strategic planning which has
been part of Evergreen’s culture since its
founding. The current strategic plan, adopted
by the Board of Trustees in November 2016, is
explicitly structured to address the criteria for
each element in Standard 3 of this report.
Even with well-established intentionality about
planning, at Evergreen planning is also a process of discovery.2 This is because Evergreen’s
mission puts its pedagogy and academic
content in a high state of engagement with
intellectual trends in the production of knowledge and of the arts, and with political, social,
economic, and cultural change taking place
locally, in the country, and around the globe.
In other words, central to the College’s mission
is its open-door dynamism. While this feature
of the College is, in some ways, cumbersome
for planning, it is also key to Evergreen’s
institutional vitality and encourages students
to investigate and explore relationships among
knowledge, power, personal responsibility,
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the current challenges of the world, and the
nature and aims of a liberal arts education. This
is the College that students expect when they
arrive. In short, Evergreen commits to robust
plans while simultaneously staying nimble and
responsive so as to revise plans when circumstances call for it.
Planning may take less time where a “topdown” approach is the norm, and where
collaboration is not as widespread. Yet the
commitment to shared governance and wide
consultation means that some of Evergreen’s
initiatives develop slowly. Although this is
virtually always time well spent, the College is
in the midst of recent challenges to these tendencies in the aftermath of conflicts on campus
in spring 2017, which were broadcast on social
media and placed Evergreen, unwittingly, in
the national spotlight (hereafter these events
are referred to as “spring 2017”). This has hastened planning processes and implementation
of new initiatives that were already underway
due to the national climate and a gradual
decrease in enrollment over the last five years.
Planning structures are being adapted to be
more responsive to rapidly changing times,
while retaining the important consultative
processes that are a hallmark of Evergreen’s
culture. Descriptions of these changes are
peppered throughout this report and reflected
upon at length in Standard 5.

ii. 3.A.2
The institution’s comprehensive planning process is broad-based and offers opportunities
for input by appropriate constituencies.
The best way to illustrate this criterion is by
telling the story of the College’s most recent
strategic planning effort, which began in winter
2014. This process stands as a robust example

2. Management expert Henry Mintzberg explains the distinction between “deliberate” strategy (some of which is realized and
some unrealized) and “emergent” strategy in strategic planning efforts. This is a useful distinction for understanding Evergreen,
where many autonomous actors independently pursue the College’s mission as they understand it, which results in an emergent
strategy produced by shared engagement. See Henry Mintzberg and James A. Waters, “Of strategies, deliberate and emergent,” Strategic Management Journal, Vol. 6, No. 3, July/September 1985, pp. 257-272.
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• Academics
The courses I took gave me insight
on how things may be presented
singly, but are connected to areas
and issues under the surface. I used
research techniques that placed
my biases to the side. I worked
well with others, knowing that
everyone had different strengths
to accomplish the tasks that were
asked of us.

”

– Merrill Williams ‘17

of comprehensive planning. Details of this
process are outlined below.
The Board of Trustees charged a Strategic
Planning Disappearing Task Force (DTF) to
conduct a planning process that would yield an
updated strategic plan for 2015-2020. As the
DTF gathered information and began drafting
language, it sought input and feedback from
students, staff, faculty, alumni, and community
members in spring, summer, and fall 2014.
The DTF’s planning framework was fully informed by the College’s mission, core themes,
and objectives developed in the ongoing
accreditation process. It drew on insights
and recommendations from the work of prior
College-wide committees. Responding to copious feedback every step of the way, the DTF
developed a vision and strategic plan to guide
the institution over the next five years.
In keeping with the charge to create goals and
action strategies, the 15-person DTF broke
up into work groups that focused on five key
areas. Each group expanded its membership
by reaching across the campus community and
recruiting additional members. Approximately
90 people participated across all five working
groups. The groups’ foci were:

• Campus Infrastructure and Technology
• Faculty and Staff Recruitment,
Development, and Retention
• Community Partnerships
• Student Recruitment and Retention
Over the course of the 2014-15 academic year,
the DTF stewarded the following activities.
During this process, upward of 500 comments
were received from constituencies across the
College via the mechanisms described below.
• Academic retreat session: Facilitated
discussion with faculty on work done by the
academics strategic planning work group.
• Strategic planning physical wall: Current
work around the strategic plan was
displayed for a week in a public space
where members of the campus community
commented on and discussed the
work-in-progress.
• Strategic planning virtual wall: For those
who were unable to contribute to the
discussion on the physical wall, participation
via Greener Commons, an online passwordprotected campus discussion website, was
encouraged.
• Faculty meeting: Discussion with faculty
regarding the strategic plan took place
periodically in the regular faculty meeting
during the year.
• Strategic plan town hall: After reviewing
and considering campus feedback from
the physical wall and virtual conversation,
the DTF presented an update draft of the
strategic plan to the campus community
and solicited comments and questions.
• Strategic plan virtual town hall: For those
who were unable to contribute to the
discussion on the physical wall, participation
via Greener Commons was encouraged.
• Open discussion with campus groups: The
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DTF held a meeting in which any other work
group, office, or individual at the College
could share their thoughts.
• Greener Commons feedback on strategic
plan draft, online: A virtual all-campus
discussion about the first full draft
of the strategic plan was offered via
Greener Commons.
• Follow-up faculty meeting: Discussion with
faculty regarding the strategic plan.
• Personalized visits to campus groups: The
DTF sent representatives to every campus
group that requested a visit. The visits
permitted wide-ranging discussion and
questions to be answered.
The explicit goals of the current strategic
plan are:
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achievement of its mission. Its consistent
efforts enable campus leaders to discern
emerging trends, articulate new needs, and
anticipate and make adjustments as necessary
to continue to fulfill the College’s mission and
realize its core themes and core theme objectives. Activities include annual assessments as
well as emergent ones that respond to new
initiatives and priorities that reveal themselves
over time. Sometimes rubrics for measuring
success are developed and employed concurrently when new structures and initiatives are
proposed, developed, and implemented. In
addition, OIRA assists each division to define,
collect, and utilize data appropriate to its role.
Some of OIRA’s ongoing documentation and
assessment projects are listed below. The work
of the Strategic Planning DTF was informed by
these extensive datasets.

• Enhance Evergreen’s distinctive educational
experience to support learning, student
success, and enrollment.

• Accreditation Self-Study

• Recruit, develop, and retain outstanding
faculty and staff.

• Diversity data

• Effectively employ technology, facilities,
and the natural attributes of the campus to
enhance teaching, learning, and community.

• An environmental scan

• Build and strengthen mutually beneficial
internal and external partnerships.

• Faculty and Staff Demographics

• Ensure enrollments and revenues sufficient
to achieve the goals and aspirations
outlined in the strategic plan.
• Enhance recognition of Evergreen as an
extraordinary institution locally, regionally,
nationally, and globally.

iii. 3.A.3
The institution’s comprehensive planning
process is informed by the collection of appropriately defined data that are analyzed and
used to evaluate fulfillment of its mission.
Evergreen’s office of institutional research and
assessment (OIRA) researches and assesses
how the College’s structures and plans foster

• Curriculum trends
• Enrollment trends
• Equity Council (formerly the Diversity and
Equity Standing Committee)
• Academic Statement Mentor Council
• National Survey of Student Engagement
• Retention and Graduation Rates
• Statewide accountability
• Student Learning Outcomes
• Common Data Set
• End-of-Program Review
• National Student Clearinghouse Student
Tracker File Analysis
• Standing Committee on the Curriculum
• Evergreen New Student Survey
• Evergreen Student Experience Survey
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• Strategic National Arts Alumni Project
(SNAAP)
• Alumni and employer surveys
• COPLAC data share (Council of Public
Liberal Arts Colleges)
• Evergreen Fact Page and Enrollment Trends
The most recent example of an emerging data
set that was not originally part of strategic
planning but that influenced the outcome of
the Strategic Planning DTF was the timing of
Dr. George Bridges’ arrival at Evergreen. On
March 16, 2015, Evergreen’s Board of Trustees
selected Dr. Bridges to serve as Evergreen’s
sixth president; Dr. Bridges began his tenure
on October 1. The College was in the middle
of strategic planning, which presented an
additional challenge to the process.
The Board of Trustees asked Dr. Bridges to review the draft Strategic Plan, revise it as needed, add a more succinct vision statement, and
bring it back to the Board for approval. The
president’s office is responsible for ensuring
that the College’s strategic plan is implemented and fulfills the College’s mission. Working
closely with the vice presidents, deans, directors, and student leaders, the aim is to ensure
that all divisions of the College coordinate
their planning with one another regularly and
transparently. This directive from the Board of
Trustees placed Dr. Bridges in a challenging
position as a new president. Although he
might have liked to rewrite the plan promptly
and substantially, one of his key responsibilities
was to get to know the College better. He did
not want to make sweeping changes to a plan
that was the product of more than a year of
extensive work across multiple constituencies.
Dr. Bridges decided to develop a data set that
would help him understand the College as its
different constituencies do. Over the course of
his first few months on campus, he conducted
a “listening tour,” which consisted of an extensive back-and-forth with members of the senior
leadership group. He also hired a consultant,
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Stan Chernicoff, to spend several months
meeting with more than 800 faculty, staff,
students, alumni, and friends of Evergreen.
Chernicoff produced a digest of the College’s
ideas about itself which he presented to the
College as a whole in a public forum and is
available for viewing.
Dr. Bridges then began to edit the draft of the
strategic plan. He chose to keep the goals and
objectives from the DTF’s draft and concentrated his changes on the tactics and vision statement. The priorities that emerge from all these
efforts and the institutional values on which
they are based can be found in the revised
Strategic Plan, which was formally adopted by
the Board of Trustees on November 9, 2016.
While this strategic planning was underway,
two new standing committees were formed.
First, the Standing Committee on the
Curriculum convened in September 2014 to
realize Objective 1.1, “cultivate improvements
and innovations in curriculum, teaching, and
support beyond the classroom to further
promote student success and enrollment.”
Second, the Equity Council, which the
president charged on March 30, 2016, was
tasked to produce a Strategic Equity Plan. The
aim was to further Objective 1.3, “Advance
Evergreen’s commitment to supporting and
celebrating diversity, equity, and inclusion.” In
order to “clear away obstacles to learning,” as
the College’s founding Social Contract reads,
these groups enhance Evergreen’s ability
to make its planning processes sound and
consistent with new challenges to learning
that students face in today’s emerging social,
historical, and technological contexts. These
standing committees were preceded by another one, the Mentor Council founded in 2011,
in order to oversee implementation of the
Academic Statement. While the shift to standing committees is not comprehensive—emergent needs still inspire formation of temporary
committees (DTFs)—this approach ensures
Evergreen’s integrity over time, particularly
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regarding its ability to consistently plan so as
to meet its core theme objectives. In other
words, although the College is characteristically flexible and dynamic, it is important (ironically) not to be rigid about flexibility. Standing
committees enable more consistent long-term
data gathering and ongoing planning to
become more integral to the everyday work of
the College.
Even as the strategic plan was being finalized,
the senior leadership group was sorting
through the long list of tactics in the plan.
Some tactics would require new resources,
and others would have to wait for future years.
Those underway or already planned for in the
immediate future were vetted with people or
units primarily responsible implementing them.
During the 2016-17 academic year, and particularly in its final month, the campus climate
took a turn for the worse and the College’s
focus became crisis management rather
than the execution of long-term plans. The
aftermath of spring 2017 has presented new
and significant challenges for Evergreen which
have influenced how planning takes place, as
well as determining the focus and speed of a
great deal of planning since then and in the
foreseeable future.

iv. 3.A.4
The institution’s comprehensive plan articulates
priorities and guides decisions on resource
allocation and application of institutional
capacity.
All the work of the College is coordinated
around the aim of allocating resources so
as to ensure that its goals are supported by
all divisions. The strategic plan’s goals and
objectives include tactics (77 of them) to guide
decision-making, resource allocation and
application of institutional capacity. A summary
of the progress on each tactic thus far is given
in the document Summary of Progress on
Strategic Plan Tactics. Nearly all of them (75)
have been completed or are in the process
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of being deployed, with strategic choice of
resources allocated.
For example, Goal 1 of the strategic plan is to
enhance Evergreen’s distinctive educational experience to support learning, student success,
and enrollment, with Objective 1.1 being to
build on strengths in and out of the classroom.
Below are two tactics Evergreen has implanted
in accordance with this plan:
1. Review and develop a revised planning
group structure and planning unit
coordinator job descriptions for planning
curriculum and pathways. Evergreen
continually assesses and adjusts its
planning structures to support curricular
coordination. On July 24, 2017, Evergreen
received a $50,000 planning grant from
the Andrew W. Mellon Foundation to
support the development of academic
pathways. The grant funds were used to
provide greater curricular coherence and
clarity to improve student learning and
retention. The academic deans and staff
organized opportunities for groups to
meet during the summer of 2017 as part
of Evergreen’s faculty summer institute
series, and supported pathway conveners
to produce descriptions during the fall. A
total of 72 faculty members attended these
institutes and meetings, and 16 Paths of
Study proposals were submitted to the
curriculum deans. A poster session was
held on November 1, 2017, as part of Fall
Curriculum Planning Day. The proposals
represented all major areas of Evergreen’s
undergraduate curriculum. The deans and
members of the Standing Committee on the
Curriculum selected seven plans to move
to the implementation phase and expect to
develop several more in the next year. The
College’s marketing and communications
team is developing web pages and other
material to communicate these Paths of
Study to current and potential students,
and advancement is in conversation with
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Mellon regarding an expansion of the
project. The June 2018 faculty collective
bargaining agreement (CBA) between
the United Faculty of Evergreen and The
Evergreen State College established new
faculty responsibilities to teach in Paths of
Study and new faculty leadership positions,
with half-time release from teaching, to
provide leadership and support to Paths
of Study that are coordinated broadly
in interdisciplinary curricular areas.
Implementation of these new curricular
structures will happen in the 2018-2019
academic year.
2. Expand student participation in service
learning, internships, and career
connections. A trend of declining enrollment
in internships, coupled with a concern that
internships did not have an institutional
home, resulted in two new staff lines in
academic advising: an assistant director for
internships and employer development,
and an internship coordinator. These new
positions have enabled the College to
increase the quality and consistency of
internship opportunities, particularly by
improving how student affairs interfaces
with the CCBLA through better integration,
connection, and collaboration. They also
enhance the College’s ability to help
students prepare for internships and
understand links with career development,
improve connections with local and
regional employers, and offer a career fair
in October 2017 which included a welcome
reception for internship field supervisors.
This will repeat as an annual event. Finally,
academic and career advising have been
combined into a single office to centralize
links between academics, internships, and
employment.
As another example, Goal 5 of the strategic
plan is to ensure enrollments and revenue sufficient to achieve goals and aspirations outlined
in the strategic plan. In support of this goal,
Objective 5.1 is to attract students who will

benefit from and contribute to the Evergreen
learning community. A tactic implemented
in accordance with this plan is to revise and
enhance all communications materials.
Evergreen recently launched a new branding
and marketing effort. This effort revises all
print and digital communications materials to
showcase Evergreen’s positive distinctiveness
rather than characterizing the College by its
absences (e.g., no grades, no departments,
no credit distribution requirements, etc.).
College relations has championed this work
and shared its results with the entire College
community. Marketing is essential for student
enrollment, which is the lifeblood of the
College. Yet because different parts of the
institution (admissions, Evening and Weekend
Studies, graduate programs, athletics) have
their own marketing budgets, it is challenging
to track return on investment and to assess
and improve this work. The branding project
has been a means to bring different parts of
the College closer together under a new brand
flag. The next task is to develop a Collegewide effort of unified, consistent, improved,
and effective communication about Evergreen.
As the College comes together and eventually
links marketing budgets, it will be possible to
define, track, and add value to content. The
small share of the College’s marketing budget
that falls directly under the purview of college
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relations is, for the first time, using data for
targeted digital marketing. This enables staff
to discern what prospective students are responding to and how best to reach them, and
to assess, recalibrate and improve messaging
as needed. Institutional research offers important data about Evergreen’s strengths and
weaknesses, which then informs content and
what is communicated about what the College
has to offer.

Year Seven Self-Evaluation Report 2018

121

“

Olympia’s a very young, livable
place. There’s a lot to do. There’s
a lot of great music, a lot of great
art... It has all the things that I love:
music, art, literature, writing, poets,
all of it.

”

– Johnne Shanahan ’18

v. 3.A.5
The institution’s planning includes emergency
preparedness and contingency planning for
continuity and recovery of operations should
catastrophic events significantly interrupt
normal operations.
Many kinds of emergencies can require
contingency plans: natural disasters such as
storms and earthquakes; accidents such as fires
and floods; immediate internal and external
threats such as active shooters and violent
protests; and organizational emergencies such
as illness, declining enrollment, or managerial
breakdowns. The College takes emergency
preparedness very seriously and encourages
community members to prepare ahead of time
by signing up for e2Campus text alerts, knowing evacuation routes, and becoming familiar
with emergency procedures and suspended
operations policy.
In accordance with WAC 118.30.060,
Evergreen has established a Comprehensive
Emergency Management Plan (CEMP) as a
resource for those members of the College
staff and faculty who are responsible for and/
or involved in the preparation of, response to,
and recovery from emergencies or disasters.
The CEMP provides the framework for effectively responding to emergency conditions and
efficiently managing the process of restoring
academic and business programs and services.
The latest CEMP update is currently being
reviewed by the Washington State Military
Department—Emergency Management

Division at Camp Murray, Washington.
This CEMP outlines the management structure
and details the key responsibilities, emergency
assignments, and general procedures to follow
during an emergency. This plan is written
according to National Incident Management
System (NIMS) and state of Washington
standards and guidelines. It contains a number
of Annexes including the business continuity
plan, the building evacuation plan, the active
shooter and pandemic response plans, the
communications plan, the recovery plan, the
Tacoma site plan, the campus medical plan,
and the hazard mitigation plan.
In the event of an emergency, faculty and supervisors are required to account for students
and staff. All employees have the responsibility
to work with the Evacuation Teams. People
with disabilities are assisted in developing
an individual evacuation plan and sharing it
with others. The College has also instituted
information sharing and training in the event
of an active shooter, earthquake, or influenza
and other illnesses. Most of this planning is
overseen by the coordinator for emergency
response planning.
Dealing with a range of interruptions,
emergencies, and roadblocks are typical
experiences for the academic deans, such as
when programs are unexpectedly cancelled
due to faculty illness or other difficulties. Their
managerial structure allows for creativity and
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flexibility so as to draw from the talents and
capabilities of specific individuals to address
unforeseen crises; this helps ensure that problem-solving is effective and efficient no matter
what arises. When student emergencies occur
(due to physical or mental health, for example),
student affairs partners with academics and,
when necessary, with the finance and operations division to handle the situation.
The most recent emergency the College faced
was spring 2017, when student protests, faculty
actions, and external threats focused the eyes
of the nation and beyond on Evergreen. There
is extensive documentation in the press about
what occurred, much of it partially or patently
inaccurate. The College commissioned an independent review of these events; the Report
of the Independent External Review Panel
has helped to inform College’s responses and
recovery. Extended interpretations of these
events and their implications for Evergreen’s
future are offered in Standard 5.
The College had handled a number of emergencies in the past, but social media turned this
one into a spectacle of a kind that hadn’t been
faced before. It was clear immediately that
all divisions needed to coordinate their work
closely and constantly; therefore, the president
ensured that, for as long as necessary, senior
leadership and the academic deans met every
morning at 7:30 for updates and to anticipate
what was likely to occur next. The group became adept at living in crisis mode and figuring
out how to respond to all queries that came to
campus. The group also attended to internal
communications in order to keep people
informed in a continuously delicate situation.
Several immediate plans had to be changed
in order to protect the College. Threats to the
campus resulted in a decision to move graduation to Cheney Stadium in Tacoma. During
summer 2017, as part of his response to students’ critiques of the College, the president
began a competitive process to hire a group of
students to a temporary committee called the
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Presidential Equity Advisors. Each of the eight
students who were hired was mentored by a
staff member. The students were tasked to
review and revise the Student Conduct Code,
with two faculty chairing that effort; identify an
expanded space for first peoples’ multicultural
advising services; develop initiatives to promote more administrative transparency; and
enhance bias and discrimination reporting protocols. Finally, the spring/summer 2017 edition
of Evergreen Magazine, published by college
relations and advancement, distributed to
over 30,000 people, and entitled “Challenge
Accepted,” begins with a letter from the president which deals directly with debates about
racism, freedom of expression, and the nature
of activism. These debates stretch far beyond
Evergreen and currently touch much of the
country. The letter included a link so readers
could stay up to date on current events at
the College.

c. Conclusion
Nearly all of the objectives in Evergreen’s
2015-2020 strategic plan are underway or
have been realized by College personnel (75
out of 77 tactics). Especially during a season
of budget cuts and campus unrest, this stands
as a laudable accomplishment for the campus
as a whole. Interestingly, while preparing this
section of the accreditation report, various
personnel were asked about their awareness
of the strategic plan and the extent to which
they use it to guide their work. Answers were
highly varied, with staff and faculty as well
as some administrators admitting that they
were not aware of it or how it was guiding
their work. It is a testament to their sense of
common mission—almost an unconscious
one, at times—that they have been able to
accomplish so much. Their dedication, talent,
and vision are a deep feature of Evergreen’s
character—deeper, it turns out, than Evergreen
itself sometimes knows.

Core Theme Planning,
Assesment and Improvement
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7. Core Theme Planning, Assessment,
and Improvement
a. Executive Summary of
Eligibility Requirements
22 and 23
i. Requirement 22: Student
Achievement:
The institution identifies and publishes the
expected learning outcomes for each of
its degree and certificate programs. The
institution engages in regular and ongoing
assessment to validate student achievement
of these learning outcomes.
Evergreen’s catalog explains in detail the Six
Expectations of an Evergreen Graduate, which
are the learning outcomes for its undergraduate programs and overall curriculum. Its graduate programs also have webpages – MPA, MiT,
and MES – in which learning outcomes are
extensively documented. All programs engage
in regular and ongoing assessment to validate
student achievement of their published learning outcomes as described below.

ii. Requirement 23: Institutional
Effectiveness:
The institution systematically applies clearly
defined evaluation and planning procedures,
assesses the extent to which it achieves its
mission and core themes, uses the results of
assessment to effect institutional improvement,
and periodically publishes the results to its
constituencies. Through these processes it
regularly monitors its internal and external
environments to determine how and to what
degree changing circumstances may impact
the institution and its ability to ensure its viability and sustainability.
College personnel who are responsible for regularly planning and evaluating the institution’s

endeavors regularly work with the Office of
Institutional Research to gauge Evergreen’s
activity in terms of its mission and core themes.
Results are widely shared with faculty and
staff, and interpreted in light of circumstances,
both internally and externally, that impact the
College. These interpretations are informed
by administrative and faculty participation in
national organizations such as the Association
of American Colleges and Universities and
the National Resource Center for the FirstYear Experience and Students in Transition.
Collectively, College personnel are deeply
committed to Evergreen’s viability and sustainability, and carefully examine deficits so as
to meet emerging challenges and continually
serve the students who join the College.
Evergreen has not had a history of systematically scanning the external environment to
assess its impact on College offerings and operations. However, that review is taking place
now, in 2017-2018, as College leaders create
an academic strategic plan that includes enrollment recovery initiatives. Recommendations in
this report are grounded in data collected by
institutional research regarding student interests and outcomes, and by a feasibility study
that assesses the local and regional landscape
for 2-year and 4-year institutions, including
employment trends. One of the recommendations is that the Standing Committee on the
Curriculum (SCC) should charge a subgroup
with developing a process for regular strategic
review of the Evergreen curriculum.
Introduction to Core Theme Planning,
Assessment, and Improvement
All Evergreen staff and faculty contribute to
enacting the College’s core themes and realizing their objectives. The College as a whole
is committed to the core themes so that, for
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example, the ethics of the College bookstore
align with those of food services, and the
general methods of planning and executing
academic programs are in synch with job
descriptions for new faculty. Many examples
of institutional practices illustrate core theme
planning; several extended examples are
outlined in the narratives below. Planning to
ensure that core themes consistently guide
the collective work involves embedding the
themes in all phases of academic planning, curricular design, faculty development, pedagogy,
public service, service learning, stewardship of
campus physical plant, fundraising, employee
relations, hiring, and so on.
The academic division of the College is the
thought leader for realization of the institution’s
core themes. In academics, the curriculum
team consistently evaluates the curriculum to
determine its alignment with and support of
the core themes: integrated interdisciplinary
learning, individuals engaged in community,
environmental stewardship and social justice,
and diversity and equity. One of the most
important occasions for this evaluation is at the
annual catalog summit at which the curriculum
team reviews and evaluates academic offerings
proposed by faculty. The team is composed
of the curriculum deans, faculty members,
and staff from academics, enrollment services,
information technology, marketing and communications, and student affairs.
In preparation for the catalog summit each
year, the deans help faculty create written
descriptions of program content and activities
that are understandable for students and
that highlight how program activities foster
specific learning outcomes. Deans review the
program and course descriptions and offer
feedback with an eye to ensuring that plans are
accessible, transparent, and engaging. In their
editorial role, the deans support social justice,
diversity, and equity by clarifying how specific
academic proposals intersect with those aims
and asking faculty to respond to changing
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student demographics and the various academic goals of Evergreen students.
It should be noted that this process occurs
after faculty have already completed quite
a lot of planning. The academics leadership
team is currently discussing how to rework the
curriculum planning process so that faculty
have access to helpful data from institutional
research as they begin to conceptualize courses, programs, and Paths of Study offerings.
Development of this process will be embedded into the academics work plan for AY18-19.
The College’s Accreditation Metrics
Dashboard informs Standards 3.B and 4.A.
These narratives show how core themes
guide programs and services in light of
their objectives; how core themes guide
components of programs and services; and
how core themes are informed by data that
evaluate accomplishment of objectives. This
chapter is organized as follows:
a) 4.A explains assessment practices across
the College. Assessment practices for
each core theme, core theme objective,
and core theme objective indicators are
salient in both 3.B. and 4.B. To avoid
redundancies, 4.A focuses on overall
assessment.
b) Sections on core themes address 3.B
and 4.B, respectively. 4.B includes
findings for the realization of core theme
objectives as follows: achieved, mostly
achieved, partially achieved, and not
achieved.
c) 4.B.2 explains how overall assessment of
student learning outcomes has informed
the Academic Statement, Evergreen’s
most recent and comprehensive
academic reform in support of student
learning and realization of the Six
Expectations of an Evergreen Graduate.
d) Conclusions
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b. 4.A: Assessment
i. 4.A.1
The institution engages in ongoing systematic
collection and analysis of meaningful, assessable, and verifiable data—quantitative and/or
qualitative, as appropriate to its indicators of
achievement—as the basis for evaluating the
accomplishment of its core theme objectives.
Assessment is a constant activity that takes
place College-wide. Each core theme objective
is composed of indicators, sources, and sample
data as outlined in Standard 1.B of this report.
Standard 1.A.2. details the systematic data
collection that provides ongoing evidence as
to how well the objectives and indicators are
being met. The key indicators selected by the
College are based on the Six Expectations
of an Evergreen Graduate, tracked annually,
and presented publically in an Accreditation
Metrics Dashboard produced by the Office of
Institutional Research and Assessment (OIRA).
While these metrics serve as the basis for
evaluating the accomplishment of core
theme objectives, they are supplemented by
other quantitative and qualitative data that
deepen understanding of mission fulfillment.
For example, specific accreditation metrics
were selected from One-Year Alumni Surveys
and the narrative transcripts of graduates.
OIRA disaggregated results for different
demographic subgroups of students in order
to permit faculty, staff, and workgroups to
investigate whether access to and participation
in high-impact practices and learning
outcomes are consistent for all students.
Furthermore, the biennial administration of
Evergreen’s own New Student Survey and its
companion Evergreen Student Experience
Survey provide critical information about
the expectations of incoming students, their
subsequent experiences, and the campus
climate for learning. All of the data generated
by these efforts supplement the specific
metrics selected for accreditation and allow the

College to develop a deeper understanding of
its mission fulfillment.
Another example of building upon these
base metrics is the Office of Sustainability’s
completion of the full Association for
the Advancement of Sustainability in
Higher Education’s Sustainability Tracking,
Assessment, and Rating System (AASHE
STARS) assessment every few years.
Completion of the STARS report illuminates
and expands the College’s understanding of
our sustainability performance well beyond
the initial cluster of accreditation indicators,
and provides that same evidence for external
assessments and publications.
Assessment efforts are embedded in strategic
initiatives led by various campus groups,
including the First Year Experience Work
Group, the Standing Committee on the
Curriculum (SCC), the Standing Committee on
Latinx Retention and Recruitment, the senior
leadership team, and the work led by the vice
president for equity and inclusion. For example, the current First Year Experience Work
Group began its work last year by reflecting on
multiple sources of student data from OIRA,

The Evergreen State College

the curriculum deans, and student affairs, and
then sought supplemental feedback from faculty, staff, and students via surveys and focus
groups to delve more deeply into emergent
questions regarding the experience of firstyear students at Evergreen, especially as linked
with the core themes. These data shaped the
development and adoption of student learning
outcomes in early 2018, and assessment of
those outcomes will be included in the design
of the first-year experience program when it is
launched in fall 2019.

ii. 4.A.2
The institution engages in an effective system
of evaluation of its programs and services,
wherever offered and however delivered, to
evaluate achievement of clearly identified
program goals or intended outcomes. Faculty
have a primary role in the evaluation of educational programs and services.
This criterion of Standard 4.A is organized by
the divisions of the College, with academics
treated last. All divisions participate broadly
in Evergreen’s culture of evaluation. Each also
conducts its own assessments and evaluations
in light of program goals and intended outcomes. Extended examples provide a deeper
sense of how specific programs and services
evaluate themselves based on their goals and
outcomes.
Student Affairs: The division of student affairs
engages in annual cycles of evaluation. The
entire division (about 80 employees) meets
quarterly and managers meet twice each quarter. The division’s assessment steering committee interfaces regularly with OIRA. Together,
they structure how to evaluate programs, use
data, and undertake assessment efforts to
identify matters of interest and concern, and
to inform and support the division. Each unit
in the student affairs division also does its own
assessments. Residential and dining services
meets the industry standard and assesses itself
every other year. Student wellness services
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is periodically evaluated by the American
College Health Association. External reviews
have been conducted for access services,
student conduct, and KAOS community radio.
Finance and Operations: In finance and 0perations, core values around customer service
are cultivated in the supervisors group with
the expectation that each manager will in turn
use these values as organizational principles
in their work units. One example of this is
the use of the acronym CASE, which stands
for Courtesy, Accuracy, Safety, and Efficiency.
Employees have taken these values to heart
and use them to define the kinds of relationships they hope to build with customers/students. In all-division meetings, group exercises
encourage employees to see the connections
between their work and the business of recruiting and retaining students, and to reinforce
that all customer service interactions impact
the outcome of these efforts.
The finance and operations division produces
an Annual Financial Report which is submitted
to the Washington State Auditor’s office.
Ongoing in-house assessments include computing and communications case-tracking and
priority-setting for institutional infrastructure
and reporting needs. Evergreen now contracts
for annual federal affirmative action reporting,
a major undertaking put into place during this
accreditation cycle which provides a nuanced
analysis of the College’s labor force in comparison with appropriate labor market demographics. Facilities services uses an electronic
work order system, SchoolDude, to track the
number of repair orders on building systems
to help identify and prioritize capital requests
for system replacements and upgrades. The
work order system also allows assessment of
appropriate staffing levels for the work load.
Space utilization is assessed through scheduling software called R25 which helps maximize
space utilization on campus and enables state
reporting requirements to be met. A more centralized and student-friendly space scheduling
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system called Schedule Evergreen has been
developed by in-house information technology
staff for implementation in fall 2018.
Office of Equity and Inclusion: Until Fall 2017,
the values of diversity, equity, and inclusion
were stewarded throughout the College, and
particularly by academics, student affairs,
and the office of the president. Metrics for
assessing how well the College was furthering
these values were woven into the work of OIRA
as well as within the divisions themselves. All
these assessments are available on the webpage for the Office of Institutional Research.
In fall 2017, Dr. Chassity Holliman-Douglas
became Evergreen’s first vice president/vice
provost for equity and inclusion (VP/VP). The
VP/VP was initially charged to assess campus
climate, identify priorities, and develop
professional growth opportunities for faculty
and staff, all to ensure that every student is
equally served by the College. The events of
spring 2017 took place before Dr. HollimanDouglas arrived on campus. Since she joined
Evergreen, she has conducted a series of
listening sessions in order to learn about the
College and how to serve it; arranged multiple
professional development events targeting
a variety of needs; and charged a Campus
Culture and Climate Assessment DTF which
began work in summer 2018. The assessment
will begin by gathering and reviewing current
data on campus climate to determine additional research needed to craft a thorough understanding of the Evergreen community’s culture
and climate. Dr. Holliman-Douglas will also
play an essential leadership role in the integration of academic affairs with student affairs into
one division that will support a strategic focus
on student life and academic success within a
framework of inclusive excellence.
Advancement: Advancement assesses its
work in relation to its 12-year business plan
goals and strategies, 5-10 year horizons, and
annual goals and metrics. A culture of ongoing
assessment and continual improvement in the
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division has facilitated expanded constituent
engagement and increased giving. Assessment
is designed to encompass qualitative and
quantitative measures of success. Qualitative
assessment includes staff and constituent input
following key project or program milestones,
such as regular assessment of programs and
projects using a SWOT analysis framework
(strengths, weaknesses, opportunities,
threats). Quantitative assessment involves
analysis of progress against goals such as
the results of fundraising initiatives and
other financial measures such as return on
investment, endowment levels, and total
net assets for The Evergreen State College
Foundation (Foundation).
Other performance metrics such as inputs
(meetings attended with major gift prospects
or meetings to qualify prospects) and outputs
(number of gifts received, attendance at
events) are assessed using quantitative measures. Staff utilize qualitative and quantitative
data to inform the development of short-term
and long-term divisional goals. Advancement
produces Annual Reports on the activities and
fundraising efforts of The Evergreen State
College Foundation, a 501(C)(3) nonprofit
organization dedicated to Evergreen’s future.
In addition, Advancement assesses all of its
outreach to alumni and friends of Evergreen to
determine how its efforts fuel philanthropy.
College Relations: Marketing is essential for
student enrollment which is the lifeblood of
the College. Because different offices and
programs have their own marketing budgets
(e.g., admissions, evening/weekend studies,
graduate programs, athletics), it is challenging
to evaluate and improve this work since it is
hard to track return on investment. The recent
Branding Project has been a means to bring
different parts of the College closer together
under a new brand flag. The next task is to
move together toward overall improved and
effective marketing. As the College moves to
link currently decentralized marketing budgets,
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it will be possible to define, track, and add
value to content.
Regarding the small share of the marketing
budget for which this division is directly
responsible, new data are now generated from
a first foray into targeted digital marketing,
which shows us what prospective students are
responding to and how best to reach them.
This allows assessment, recalibration, and
improvement of messaging as needed.
OIRA also offers important data about
Evergreen’s strengths and weaknesses, which
then inform the content of marketing and
communications efforts.
Enrollment Services: Enrollment services, which
joined the college relations division in summer
2018, utilizes a standard package of metrics
for admissions and recruitment. Staff monitor
activity and success at both a high level and a
granular level to track important populations,
such as underrepresented students, to support
the College’s mission. Recruiting tactics are
adjusted as needed based on these data. In
conjunction with enrollment services and academics, OIRA is the primary office for tracking
retention, persistence, and student success.
Information is communicated in a variety
of ways; the primary vehicle is the Strategic
Enrollment Committee which has broad
representation from all units and divisions of
the College.
Academics: Faculty Assessment of Educational
Programs and Services: Evergreen’s faculty are
responsible for assessing the programs and
services they plan. They share this responsibility with the provost and the academic deans
who rotate into the deanery for up to two
four-year terms of service before rejoining
the faculty.
Most importantly, every five years the faculty
and deans, OIRA, student affairs staff, and
student representatives conduct a Transcript
Review to gather and analyze data about
student learning. These data are employed
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in the formation of all new initiatives, such
as Remodeling Teaching and Learning at
Evergreen (RTaLE), Paths of Study, and the enrollment recovery report and recommendations
developed by the Standing Committee on the
Curriculum, all of which are discussed at several points in the report below. Transcript review
is scheduled for summer 2018 and will inform
our work as we move into our next seven-year
accreditation cycle.
Program and course-level learning outcomes
are included in syllabi which faculty produce
and explain to students at the beginning of
each quarter and as needed. Since 2016, the
College has held a summer institute for faculty
teaching first-year programs that has included
a backward design component. This work led
to the faculty voting in May 2018 to adopt a
slate of learning outcomes for the first-year
experience program that we are developing for
launch in fall 2019. With this vote, Evergreen
faculty have now adopted first-year learning
outcomes as well as College-wide learning outcomes as articulated in the Six Expectations of
an Evergreen Graduate. With these guidelines
in place, the provost is charging a disappearing
task force (DTF) for AY2018-19 to ensure syllabus and covenant consistency across programs
and courses.
Through the Paths of Study initiative, faculty
are developing a shared understanding of
learning outcomes for foundational, intermediate, and advanced work both within and
across paths. We have submitted a second
application for a grant from the Andrew W.
Mellon Foundation for full implementation of
this initiative. A decision on our application is
expected in September 2018.
To support curriculum planning and evaluation,
the faculty are organized into topical and
thematic planning units with coordinators who
work with the academic deans. The planning
unit coordinators meet with the curriculum
deans several times each quarter to examine
assessment data produced by OIRA in order to
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inform planning. They share what they
learn from faculty colleagues in planning
unit meetings which take place several times
each quarter.
Given the changes we have been making to
our planning and evaluation processes as we
seek to better serve students, new curriculum
planning structures and faculty leadership
positions were part of collective bargaining in
2017-2018. As described in an MOU, during
2018-2019 we will transition to curricular area
teams made up of complementary Paths of
Study. These teams will be led by faculty with
enough release time to more fully collaborate
with each other and the deans as part of
the newly-formed student and academic life
leadership team.
Below are narratives explaining how specific
academic programs and support services
engage in ongoing assessment.

“

Computer science is hidden in
everything and that’s really what I
love about it. You can use computer
science to connect with any field.

”

– Kaila Marfori ’17

Academic Programs
The academic deans are engaged in ongoing
assessment of all programs and services in
academics. They collaborate with the provost
and each other to distribute the work of the
division among the leadership team, and work
both individually and collectively to serve the
College. While as of this writing the deans’
assignments are being re-envisioned in the
context of the creation of a single division of
student and academic life with an expanded
leadership team, the 2017-2018 organizational
chart is available here.
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Undergraduate Studies: The academics
leadership team includes seven deans, the
director of OIRA, the AVP for academic budget
and financial planning, the VP/VP for equity
and inclusion, the deans area manager, the
provost’s executive associate, and the provost.
As of July 1, 2018, the newly created position
of vice provost for student life will become
part of the group, reporting to the provost.
In weekly three-hour meetings, divided into
a one-hour strategy session and a two-hour
business meeting, this group use data to make
and evaluate decisions regarding faculty hiring,
curriculum planning, budget allocation, new
and current initiatives, and the general efficacy
of the undergraduate enterprise across all
areas: Olympia daytime, evening/weekend
studies, the Tacoma program, and the Native
Pathways program.
Faculty leadership in the evaluation of
educational programs and services occurs
through the Standing Committee on the
Curriculum (SCC) as well as the Faculty Agenda
Committee, which is the group that leads the
annual academics retreat each September and
the bi-weekly full faculty meeting, including
all agendas and votes. The curriculum deans
participate in all SCC meetings, and the academics leadership team works regularly with
the Faculty Agenda Committee through the
provost’s and provost’s executive associate’s
ex-officio membership on that committee to
create opportunities for communication and
collaboration at the faculty meeting.
The faculty also lead the evaluation of
educational programs and services through
self-evaluation and peer evaluation, which
are important aspects of Evergreen’s culture.
Faculty teaching in teams evaluate each other
and themselves each year, and these evaluations become part of each faculty member’s
professional portfolio. Tenured faculty are
reviewed every five years by an academic dean
in a five-year review meeting with the faculty
member, all of the faculty member’s past and
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present teaching partners, and any other
College personnel whom the faculty member
wishes to invite. Tenured faculty are required
to write a retrospective and prospective essay
for this review which, along with the faculty
member’s teaching portfolio, is shared with
the review committee. The five-year review is
a time for faculty to acknowledge colleagues’
contributions and look ahead to the future, including the ways in which they seek to improve
their teaching and continue their lifelong learning. The terms of faculty review are bargained
with the United Faculty of Evergreen.
Extended Example: Standing Committee on
the Curriculum (SCC): In February 2014, the
faculty passed a proposal of the Long-Range
Curriculum DTF asking that “the Agenda
Committee and Provost assign long-range curriculum oversight to a Standing Committee on
the Curriculum.” The proposal, which outlines
the full responsibilities of this new committee
and provides its charge, is included in the
supporting documents for this report. The SCC
was formed in recognition of the fact that a
significant portion of Evergreen’s curriculum is
emergent, and reviewing and assessing it is important, complex work that should be attended
to continually. This ongoing review and assessment is grounded in a broad understanding
of the history of Evergreen’s curriculum and
the issues that members of the community
have faced over the years as they’ve worked to
further the academic mission of the College.
For additional background about the creation
of the SCC, see the Long-Range Curriculum
Final Report.
The SCC’s central responsibility is to maintain
a vision of the curriculum and its pedagogical
mission as articulated in the Five Foci and the
Six Expectations, to steward the collaborative
nature of its continual development, and to
advocate for the resources that are needed to
sustain it. This work requires that the SCC take
responsibility for maintaining and sharing the
College’s institutional memories of strategies
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for curriculum development and interdisciplinary team formation; the adoption of best
practices and the results of innovation; and
the story of Evergreen’s academic culture,
including originating visions, experiments, controversies and creative tensions. Additionally,
it is important to learn from approaches to
alternative liberal arts education taken by
other institutions through maintaining active
memberships in organizations such as the
Consortium for Innovative Environments in
Learning and the Critical Edge Alliance.
The SCC is composed of faculty, staff, students, and academic deans. The committee
meets every week for two hours and regularly
shares its findings with the faculty. Its work is
informed by data from the curriculum deans’
database, OIRA, and community feedback
provided by representatives of other campus
groups such as the Latinx Standing Committee
and the Center for Community-Based Learning
and Action. Relevant reports include the
Enrollment Recovery Report and the Paths of
Study Report .
Graduate programs: Each graduate program is
responsible for assessing its curricular model,
the currency of its inter/disciplinary content,
the quality of the student experience in its
program, and the learning outcomes and
post-graduation outcomes of its students. They
are supported in this work by data and reports
provided by enrollment services (through current applicant tracking and comparison data)
and OIRA (through demographics, retention,
graduation rates, student FTE, and historical
applicant-to-enrollment yield analyses).
The Master in Teaching Program (MiT) receives accreditation through the Professional
Educators Standards Board (PESB). The
program has a complex assessment system to
respond to state requirements and to produce
the annual Title II report. Staff members do a
number of assessments of their own and review
them at an assessment data retreat each year.
In addition, the program prepares a number of
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data manual reports to submit to the state and
PESB annually.
The Master of Public Administration Program
(MPA) periodically undergoes an external
review. In addition, all students who take any
courses in the MPA program, including those
not matriculated into it, are anonymously
surveyed each year. The end-of-year survey
informs the MPA Annual Report submitted
to the provost. The curriculum is developed
and revised with these data in mind, as well as
with other data points such as annual advisory
board workshop results, competencies articulated by the Network of Schools of Public
Policy, Affairs, and Administration (the national
MPA accrediting board), and MPA faculty input
from their respective professional networks.
The Master in Environmental Studies Program
(MES) does end-of-year surveys of both
first-year and second-year cohorts to inform
ongoing program improvement. During summer 2017, the staff assessed Graduate Record
Exam (GRE) scores and grade point averages
as predictors of success in the program, a
project that included scoring four years of
first-year student evaluations. Based on this
study, the decision was made to eliminate the
GRE requirement and replace it with an analytical entrance essay to provide more useful
information on applicants’ writing and thinking
skills as evidence of readiness. The program
has created a detailed assessment rubric for
current admissions requirements, and plans to
complete a similar study in the future. The staff
also collects feedback from students who are
accepted but do not choose to enroll in the
MES program.
Academic Services
Academic Statement Mentor Council: This
standing committee of faculty, staff, and
students coordinates the development of a
shared culture around faculty mentoring of students through the Academic Statement, which
fosters student self-evaluation through written
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reflection and goal setting each year (see 4.B.2
below). A culminating Academic Statement
accompanies each student’s narrative transcript
and serves as an introduction to the learning
outcomes of the educational experience
designed by that student. The Academic
Statement went live in 2013 as a graduation
requirement for all undergraduates; for an
institution that eschews requirements, this was
a significant step.
The Mentor Council meets every other week
for two hours and partners with the academic
deans, United Faculty of Evergreen (UFE),
and registration and records to ensure that all
relevant constituencies on campus fulfill their
responsibilities to support this graduation requirement. Their work includes developing the
common syllabus for faculty-led student orientation sessions, supporting faculty work with
students in programs, planning twice-yearly
All-Campus Mentoring Days when faculty
offer topical advising workshops to students,
promoting faculty stewardship of iterative
Academic Statements (especially as seniors
prepare a final statement for their transcripts),
and, in partnership with OIRA, assessing the
Academic Statement’s efficacy for evaluating
the College’s performance on core theme
indicators and achievement of mission.
In January 2016, two members of the Mentor
Council from the Washington Center for
Undergraduate Education and the writing center facilitated a preliminary writing assessment
workshop in which faculty and staff used a rubric to score final Academic Statements written
by graduating seniors and orientation essays
(the first iteration of a student’s Academic
Statement) written by incoming students. The
results were gathered and analyzed in-house
and shared with faculty to encourage reflection
on the implications of their collective support
for students. Due to timing of the event, the
assessment included almost exclusively transfer
students who were among the first to meet
the new graduation requirement. Evaluation
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of the Academic Statements brought to light
the need to provide better writing support,
enhance faculty engagement in stewarding
seniors’ statements as they prepare for graduation, and clarify the purpose of the Academic
Statement as distinct from a personal statement. Evaluation of the orientation essays
demonstrated the very broad range of writing
and critical thinking skills of incoming students
as well as the need to clarify the intended use
and outcomes of the orientation essay activity.
The Mentor Council has been collecting
Academic Statement assessment evidence annually, and for two years has been synthesizing
that information in preparation for a five-year
assessment in summer 2018. Data include
attendance and feedback about Mentoring
Day activities, quantitative and qualitative data
about Academic Statement writing support
and faculty advising/mentoring practices, and
orientation activities now under the aegis of
the First Year Experience Workgroup. The
2018 transcript review will be the first time
that most graduating seniors’ transcripts will
include Academic Statements. This analysis
will provide substantial evidence to help us
evaluate how well the Academic Statement
initiative and the Mentor Council contribute
to successful student learning outcomes and
clearly documented learning in the transcript.
Daniel J. Evans Library: The College library is
overseen by an academic dean who monitors
assessment of operations, staff, and, to some
degree, library faculty. The library pursues several forms of assessment. Data are collected
for Integrated Postsecondary Education Data
System (IPEDS) and Association of College and
Research Libraries (ACRL) reporting, including
information on collection size, circulation, and
gate count, etc. These data are compared with
that from peer institutions and with internal
trends over time. Collections are assessed on
a rolling basis, reviewing serial and database
usage and cost per use as renewals and trials
become available. In 2016, the library joined
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a national cohort to conduct the Measuring
Information Service Outcomes (MISO) survey;
to drill down into these data and outcomes,
the library sponsors focus groups. As a member of the Orbis Cascade Alliance, a regional
consortium, staff share high-level data for
evaluation and assessment. Staff performance
is evaluated annually, and faculty librarians are
evaluated either annually or every fifth year,
depending on their employment contracts.
Assessment measures inform strategic directions and resource deployment.
Learning Centers. The Quantitative and
Symbolic Reasoning Center (QuaSR) is located
in the library, and upholds the mission of
promoting retention and equitable outcomes
across gender, race, and background in
science and mathematics by providing a safe
environment where students can develop and
expand the analytic skills they need to be
successful in their academic programs and in
their lives. QuaSR collects significant amounts
of data daily and analyzes these data sets
weekly, quarterly, and annually. In addition
to the collected data, the QuaSR director
communicates individually with student tutors
to support their work. The center also actively
solicits feedback from other groups that serve
students: Academic and Career Advising,
First Peoples Advising Services, the Veterans
Resource Center, TRiO Programs, and Access
Services.
QuaSR uses information from OIRA in
several ways:
•

Student responses about use of the
center are employed to double-check
daily data.

•

Overall enrollment in STEM across
the College determines the scale of
QuaSR’s support to ensure that students
are adequately served.

•

The director participates in the transcript
review process to get a better idea of
how QuaSR is presented in the broader
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curriculum and identifies ways to
support that work.
•

Because course descriptions inform
disciplinary credit equivalencies,
the director’s close work with OIRA
enhances the faculty’s ability to
communicate about quantitative and
symbolic reasoning in specific programs
so the College can account for the work.

The College approved recommendations
about QuaSR from a DTF devoted to fostering
broader student success in science and
mathematics and submitted a proposal to the
legislature for funding. While the proposal
wasn’t funded, most of it has been taken up
by QuaSR and/or folded into an initiative to
re-envision the B.S. degree that is one of the
SCC’s recommendations for enrollment recovery. Notable improvements based on these
recommendations include online one-on-one
tutoring, enhanced advising and mentoring
for STEM students, math “placement”
assessments for interested students, and the
development of a new curricular program,
Topics in Science, that will enable new students
to opt for a more foundational program early
in the quarter if they appear to be struggling
academically in their initial program choice.
The Writing Center is located in the library, and
upholds the mission of supporting Evergreen
writers of diverse abilities and identities by
cultivating confidence, skills, self-awareness,
and agency at every stage of the writing
process through peer-to-peer collaboration.
Formative and summative assessments support
the center’s efforts to continue to develop
services responsive to varied student needs,
including a 2017-2018 pilot program to add
bilingual tutoring services to support Spanishspeaking students.
In addition to collecting data on usage, the
center performs ongoing self-assessments
individually and collectively during staff development, holds quarterly reviews with tutors,
and solicits feedback from students and faculty
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who work directly with the center through their
academic programs. At the end of each tutoring session, students are invited to provide
written feedback which administrative staff
review weekly and share, in turn, with tutors.
The center seeks periodic feedback from other
key student support partners such as Academic
and Career Advising, First Peoples Advising
Services, the Veterans Resource Center, TRiO
Programs, and Access Services.
The writing center utilizes data from OIRA in
the following ways:
1. End-of-program reviews enable the
writing center to gain perspective on the
assignments and in-program support
that faculty provide to student writers.
They also help the center staff see and
interpret how students value any formal
relationship with the writing center.
2. NSSE data help center staff assess
how students report their experiences
with writing at Evergreen and their
engagement with the writing center
in comparison with other student
support services.
3. The director participates in the
Transcript Review process to see how
well students are able to write about
and make sense of their Evergreen
education, as well as to elicit further
information about how writing is
supported in the curriculum.
In 2018, the writing center solicited a
comprehensive professional review conducted
by a retired writing center director and past
president of the Pacific Northwest Writing
Center Association to provide an informed
assessment of current practices. This report
will inform quality improvement measures
starting in fall 2018. The final review is a
supporting document.
Public Service Centers: Evergreen’s public
service centers include the Center for
Community-Based Learning and Action, the
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how unforeseen opportunities and challenges
can be met most effectively.
Participants in master artist residencies are
asked to evaluate their learning and share
how they expect to utilize their new artistic
skills. Individual grant recipients are asked to
evaluate their success in meeting the goals and
objectives outlined in their grant applications.
All artists are asked to reflect on their reasons
for engaging in their art in relation
to how their work benefits themselves and
their communities.

Longhouse Education & Cultural Center;
the Sustainability in Prisons Project; and
the Washington Center for Undergraduate
Education. The Center for Sustainable
Infrastructure is moving to another institutional
home in September 2018. All public service
centers conduct their own assessments
which are reviewed by the provost and appropriate dean.
Extended Example: Longhouse Education and
Cultural Center. The Longhouse is a public service center and a focal point for all Evergreen’s
Native programs. Its mission is to promote and
support Indigenous arts and cultures. Since
2012 the Longhouse has worked with the
consulting firm Kauffman & Associates, Inc.,
to develop and refine assessment tools with
which to evaluate the impact of its programs.
It is critically important to the Longhouse to
monitor progress in an ongoing, responsive,
and adaptive fashion. Its institutional culture
involves regular assessment of planning,
implementation, and results in weekly staff
meetings and monthly meetings involving the
Longhouse board as well. Among other things,
assessment efforts seek to understand what is
working well; where changes are needed; and

Since 2014, artists have also been asked to
participate in a survey on earning capacity
and satisfaction related to their artistic work.
Assessment has evolved since then to track
artists’ progress post-grant/residency on artistic
skills, cultural knowledge, earning capacity, and
business development. Grant/residency
progress is measured by asking artists the
following questions:
•

Why do you produce art (recreation;
kinship; cultural preservation/identity/
revitalization)?

•

How do you describe your level of
artistic skill?

•

How do you describe your level of
cultural arts knowledge?

•

What level of income contributes to
your ability to be a self-sustaining artist?

•

Are you satisfied with your economic
livelihood from your art?

•

How do you describe your business and
marketing skills?

•

How do you describe your overall
satisfaction making a livelihood
from art?

These are the key questions for which answers
are sought in evaluating Native Programs as
a whole:
•

Are the artist residency programs
increasing the intergenerational transfer
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of knowledge of Indigenous art forms in
the Pacific Northwest?
•

To what extent is Native Programs
increasing resources and opportunities
for tribal artists to take the next
steps in creative and professional
growth through the Native creative
development program?

•

To what extent is Native Programs
ensuring that the distribution of
resources and programming are
allocated equitably on both sides of the
Cascade Mountains?

In addition to the Longhouse, Evergreen
supports a wide variety of Indigenous arts
and education programs, including the
Native American and World Indigenous
People Studies Program, the Native Pathways
Program, the Master of Public Administration
Tribal Governance Concentration, and the
Native Student Success Pilot Program. In
2017-2018 the senior leadership team recognized Indigenous arts and education as an
institutional strength upon which to build, and
Tina Kuckkahn-Miller was promoted from her
role as director of the Longhouse to vice president for Indigenous arts and education and
tribal liaison, reporting directly to President
Bridges. Her role will be to connect and grow
Evergreen’s Indigenous arts and education
programs in collaboration with the tribes and
campus stakeholders. In repositioning the
administrative leadership of Native Programs
to a senior-level position, Evergreen’s goal is
to become an even more exemplary institution
of higher education with respect to Indigenous
arts and education.
Special Academic Programs: Several academic
and support programs depend on grant or
donor funding. These programs are regularly
assessed in order to comply with reporting
requirements and to justify additional funding
applications. Grant-funded and donor-funded
academic programming includes Gateways
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for Incarcerated Youth, the Multicultural
Scholars Program, the Evergreen Student Civic
Engagement Institute, TRiO Programs, and
the Veterans Resource Center. All of these
programs are quite successful in supporting
recruitment and retention and are being turned
to as models in current strategic planning.

iii. 4.A.3
The institution documents, through an
effective, regular, and comprehensive system
of assessment of student achievement, that
students who complete its educational course,
programs, and degrees, wherever offered and
however delivered, achieve identified course,
program, and degree learning outcomes.
Faculty with teaching responsibilities are responsible for evaluating student achievement
of clearly identified learning outcomes.
Institutional Assessment of Learning
Outcomes
As outlined in 4.A.1, OIRA regularly engages
in a range of reviews and assessments to
analyze student learning outcomes. The
primary method for institutional assessment
of undergraduate learning outcomes is
the Transcript Review. Every five years a
team of faculty, staff, and students assess
approximately 15% of the transcripts from
the last graduating class. Transcripts are
scored using a rubric derived from the Six
Expectations of an Evergreen Graduate.
These reviews inspire new initiatives in order
to improve student learning outcomes. They
are supplemented by additional assessment
activities, including regular administration of
the National Survey of Student Engagement,
Evergreen New Student Survey and its
companion Evergreen Student Experience
Survey, One-Year Alumni Survey, Three-Year
Alumni Survey, 5/10/15 Year Alumni Surveys,
and other focused one-time assessments such
as topical focus groups, workforce placement
analysis, alumni outcomes for specific fields
of study or programs, surveys of non-retained
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students, National Clearinghouse analyses,
and student work assessments.
Since 2012, the Academic Statement,
discussed above in section 2.C.4., below
in 4.B.2, and referenced throughout this
report, has provided a focused and effective
method for students to assess their individual
achievements and for the College to assess
student achievement of the Six Expectations.
In January 2016, two members of the Mentor
Council hosted a one-day workshop to assess
both orientation essays (the first iteration of
the Academic Statement) and final Academic
Statements for graduates’ transcripts, which
led to further recommendations for student
writing and editing support and development of resources for students and faculty. In
summer 2018, transcript reviewers will explore
whether evidence of learning outcomes,
intentional planning by the student, and
clarity of articulation of learning and academic
choices are strengthened by the new transcript
document and its supporting processes. This
review will occur after this Accreditation Report
is submitted.
Faculty Assessment of Learning Outcomes
Evergreen faculty assess student work regularly in the course of their teaching and are
required to do so as outlined in the Collective
Bargaining Agreement (CBA), Article 6.2.1 (d)
(e), 6.2.2 (e) (f) (g). They read and comment on
writing assignments, respond to projects at
different stages of completion, give and assess
quizzes and tests which can be graded and/
or qualitatively assessed, conduct labs and
skills-building workshops, meet with students
individually, read and comment on self-evaluations and Academic Statements, and so on. As
a program of study unfolds, students receive
regular reports from faculty on how well they
are or are not achieving the learning outcomes
outlined the program or course syllabus. This
regular back-and-forth enables faculty to focus
on students’ areas of strength and needs
for growth.
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According to the Evergreen Student
Experience Survey of Spring 2017, 84% of
students are satisfied with the quality of faculty
feedback on their work. In the 2016 National
Survey of Student Engagement, 66% of firstyear students and 73% of seniors said their
faculty provided prompt and detailed feedback
on tests or completed assignments “quite a
bit” or “very much,” which is comparable to
other COPLAC schools. Forty-five percent
of first-year students and 57% of seniors discussed their academic performance with faculty “often” or “very often,” which is significantly
higher than COPLAC (p<.01).
At the end of a course of study, faculty assessments of student work are conducted by
means of a comprehensive Evaluation Process.
At most colleges and universities, faculty
assess student achievement with letter grades
which culminate in a numerical grade point average. In contrast, Evergreen faculty assess student achievement with narrative evaluations,
and these narrative evaluations along with a
student-authored Academic Statement make
up the transcript. The practice of narrative evaluation is a comprehensive norm shared across
the College’s academic programs, and extends
to administration and staff as well. Faculty lead
students in self-evaluation workshops in which
they reflect on the intellectual journeys undertaken in their respective academic programs.
Some faculty offer these workshops at the end
of each quarter, while others offer them periodically over the course of a quarter. The specific
program of study determines how evaluation
is woven into program work. According to the
2017 Evergreen Student Experience Survey,
93% of students are satisfied with narrative
evaluations by faculty.
In their syllabi and program covenants,
faculty outline the learning outcomes for their
programs and the terms for earning credit in
the fields and disciplines under study. Faculty
evaluations of students speak directly to these
outcomes, and credit is awarded in fields
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covered by the program’s content. Because
Evergreen favors qualitative assessment
via narrative evaluations, faculty are able to
provide detailed and reflective assessments of
each student’s unique work.
Faculty evaluations of students are composed
of three parts:
1. A description of the program or course
documenting the content, activities,
and assignments of the course of
study: This portion of the evaluation
is the same for every student in each
specific program or course of study.
For Individual Learning Contracts (ILCs)
and Internship Learning Contracts,
faculty write individual descriptions for
each quarter of study. The description
is based on the student’s proposed
activities at the beginning of the quarter,
which is also evaluated by a dean and
the proposed faculty sponsor prior to
contract approval.
2. The faculty evaluation of achievement
crafted for each student describing the
individual’s accomplishments, strengths,
and development within the context of
the program’s content: This is the central
narrative of the evaluation and speaks
to how well the student learned the
content of the program and participated
in program activities. It may refer to a
student’s contributions to the program
community, and, when appropriate,
would detail the specific focus of a
student’s individual work. The aim is
to document student achievement
and, indeed, the form itself is entitled
“Faculty Evaluation of Student
Achievement.”
3. A list of course equivalencies showing
how many quarter hours of credit the
student has earned, and in what specific
fields of study: These equivalencies
document credit earned in traditional
academic disciplines as well as areas of
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study that are hybrids of more than one
discipline.
Student Assessment of Learning Outcomes.
Students’ self-assessment takes place during
academic program delivery and is integral to
Evergreen’s pedagogical model. At the end of
each quarter, every student writes a narrative
self-evaluation of achievement. The self-evaluation is how students evaluate and assess their
learning in an essay which faculty then read
and comment on. It acts as something of a
final exam and is the centerpiece of individual
end-of-quarter evaluation conferences. In
their own words, students outline and aim to
articulate for external readers the breadth,
depth, and highlights of their learning. Student
self-evaluations are included in final transcripts
at the students’ discretion; faculty are required
to include all student self-evaluations in their
teaching portfolios.
Student Assessment of Faculty. At the end
of each quarter, students write narrative
faculty evaluations. The purpose of the faculty
evaluation is for students to document faculty
effectiveness at teaching the intended material
and facilitating learning. It is an opportunity
for students to tell what worked well and what
can be improved upon. Faculty members
are required to keep students’ evaluations of
their teaching in their professional portfolios,
which are assessed when their contracts are
up for renewal, continuation, or conversion to
permanent positions. Students have the option
of submitting their evaluations of faculty after
their credit is posted rather than in the endof-quarter evaluation conference, although it
should be noted that anonymous submission
is not an option. The writing center offers support for evaluation writing every quarter.
Faculty Assessment of Themselves and Each
Other. Faculty teaching in teams are required
to write narrative evaluations of themselves
and each other, which ensures that self-evaluation and peer evaluation are part of the
process for assessing student achievement of
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learning outcomes. Article 6 of the Collective
Bargaining Agreement (CBA) for 2018-21 outlines faculty responsibilities and reads thus:
6.1.3

Reflection. All faculty members
are expected to write a selfevaluation at the end of each
year including self-assessment
in relation to the appropriate
responsibilities outlined in
this Article especially teaching
well, meeting commitments,
professional development,
and service.

6.1.6 (g) Faculty are required to include in
their portfolios “Comments and
evaluations from other College
faculty members, staff or students
describing the faculty member’s
participation in College affairs.”
6.2.2 (c) When teaching in teams,
writing an evaluation of
teaching colleagues at the end
of each program. Collegial
evaluations must address how
well a colleague has met his/her
responsibilities as outlined in this
Article and must be exchanged
with each team member before
the beginning of the next
academic year or sooner if
needed for a faculty review.
These evaluations also become part of every
faculty member’s professional portfolio.

iv. 4.A.4
The institution evaluates holistically the alignment, correlation, and integration of planning,
resources, capacity, practices, and assessment
with respect to accomplishment of core theme
objectives.
As 3.A.1 and 3.A.2 illustrate, Evergreen’s
Strategic Plan develops from a lengthy process
of consultation between divisions with the aim
of aligning and correlating resources, capacity,
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practices, and assessment with respect to
accomplishment of core theme objectives. In
addition, the president and vice presidents
write annual self-evaluations documenting their
individual efforts and how the divisions work in
concert with each other.
Members of the senior leadership team (president, vice presidents, and several other key
staff) meet weekly to enable collaboration and
ensure holistic understanding of the shared
work of stewarding the institution. A monthly
two-hour campus leadership group meeting
includes senior leadership all deans, all directors, several faculty leaders, and supervisors
from across the College—a total of about 125
people—and aims for holistic awareness of
the broad challenges facing Evergreen and
College-wide coordination of responses and
plans. Attendees also share news from their
divisions to showcase accomplishments and
strengths, which provides regular opportunities
for the College’s leaders to experience pride
in their work together. This is essential to
cultivating a cohesive institution in which all
employees share a common vision. These
meetings have been particularly important
since spring 2017.
The academic leadership team has engaged
in seminars using the Accreditation Metrics
Dashboard to reflect on mission fulfillment. The
seminars enable campus leaders to discern the
state of the College vis à vis mission and core
themes, how the various activities of each dean
might contribute to improvement, and how to
prioritize new initiatives in the academic division so as to strengthen performance in some
areas. When Provost and VP for Academic
Affairs Dr. Jennifer Drake joined the College in
July 2017, academics repeated the exercise as
a status check for her and the newest configuration of academic deans to think about how
strategic initiatives in academics are linked to
goals for core theme fulfillment, and the group
developed their strategic initiatives work plan
for 2017-2018 at a three-day retreat.
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Finally, this Accreditation Report itself is
informed by several cross-divisional meetings
in which key administrators and faculty in leadership roles considered both the overall coordination of the College in light of core themes
and their objectives (Standard 4), and College
leadership’s collective ability to meet the
continuing challenges of mission fulfillment,
adaptation, and sustainability (documented at
length in Standard 5).

personnel are deeply committed to the mission
and promise of the institution. This clarifying
moment has become an opportunity to generalize holistic thinking throughout the faculty,
staff, and administration, and to bring renewed
rigor to the collective work at hand. The timing
of this Accreditation Report is fortuitous: This
work needs the College’s collective attention
now. Current efforts and plans for the future
are more fully documented in Standard 5.

v. 4.A.5

vi. 4.A.6

The institution evaluates holistically the alignment, correlation and integration of planning,
resources, capacity, practices, and assessment
with respect to achievement of the goals or
intended outcomes of its programs or services,
wherever offered or however delivered.

The institution regularly reviews its assessment
processes to ensure they appraise authentic
achievements and yield meaningful results that
lead to improvement.

Holistic evaluation of all the College’s work
and aligned integration of activities with a
focus on shared goals across all programs and
services has not been typical of the College in
its recent history. In fact, Evergreen’s culture
has encouraged decentralized innovation and
entrepreneurship. However, new circumstances
have galvanized College personnel to work
and plan together in new ways.
The events of spring 2017 and a full-employment economy have compounded a slow but
steady downward trend in enrollment visible
since 2009 and the College forecasts a sharper
decline in enrollment for the 2018-19 academic
year. In anticipation, the College implemented
a 10.6% reduction in the operating budget
in spring of 2018. Reductions were identified
within the context of a College revitalization
plan which begins with financial stability and
rebuilds enrollment through attention to
marketing, branding, curriculum, and campus
culture.
More collaborative planning and implementation structures are being built, led by a
newly configured senior leadership team that
is focusing together on strategic goal-setting
and prioritization. Many of the College’s

Evergreen’s culture of data collection and
mutual and self-evaluation reveals a great
deal about the efficacy of the curriculum, and
of administrative structures and processes
that College personnel assess. When findings
suggest that new assessment processes are
in order, adjustments are made to ensure that
the work answers up-to-date questions and
measures progress toward ongoing and emergent goals. Approaches are revised as these
studies yield new information, and revisions
(along with data supporting those revisions)
are widely shared with members of the campus
community in order to continually cultivate
a shared sense of meaning and purpose
as change takes place. New initiatives also
prompt new assessments. Topical visual reports
make data easily graspable.
For example, a longstanding Evergreen
tradition is to govern by means of disappearing
task forces (DTFs), which convene temporarily
to assess and make recommendations about
particular issues and challenges. At the time
of Evergreen’s founding in 1970, its faculty
believed a new dynamic innovative College
would benefit from the nimble responsiveness
of temporary committees to augment regular
self-governance. Over the years, the College
has worked to do long-range academic
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planning by means of DTFs. For example,
in 1994, the long-range planning process
led to a recommendation by an academic
and student affairs committee, accepted by
then-President Jane Jervis, to charge the
Long-Range Curriculum Planning DTF. The
DTF worked throughout February 1996 and
its work produced the planning unit structures
which have been the College’s main academic
planning groups for the last 22 years. The
DTF then disbanded.
While the College still employs the DTF model
upon occasion, nearly 50 years after the founding of the College it is clear that significant
benefits stem from instituting standing committees to ensure ongoing assessment of key
goals that are stable over time. The Standing
Committee on the Curriculum, established
in 2014 based on recommendations of the
Long Range Curriculum DTF, is the outcome
of a shift from planning by DTF to planning by
standing committee. The strategic planning
process revealed support for this move as well.
See 4.A.2 above.

Sections on Core Theme
Planning, Assessment, and
Improvement
Note: For the sake of clarity, core theme objectives and indicators are highlighted in bold in
the narratives in the sections on Core Themes.

c. Core Theme 1: Integrated
Interdisciplinary Learning
i. 3.B.1
Planning for integrated interdisciplinary
learning is consistent with the institution and
guides selection of programs and services.
Academics has primary responsibility for
integrated interdisciplinary learning.
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When Evergreen was invented, its founders
intentionally structured the College without
discipline-driven departments. Instead, they
embraced the principle that the reintegration
of knowledge would yield fresh and innovative
insights about the problems facing modern
and post-modern societies. To foster an
intellectual community that can see, analyze,
understand, and address such problems, interdisciplinary structures are built into all aspects
of academics.

“

The last two quarters I was
in Making a Living and a Life:
Sustainable Creative Practice. We
actually put together a business
plan by the end of the two quarters.
So that was pretty awesome,
developing an idea of the kind of
business I want to start. I really got
to understand more of what that
looks like logistically.

”

– Daniel McNair ’20
Methods of curricular planning ensure that faculty across the College’s divisions, disciplines,
and fields of study will know one another
and develop intellectual dialogues with each
other to develop a curriculum shaped by this
core theme. Faculty offices are not sorted by
division or discipline; historians use the same
copy machine as biologists, and artists mingle
with mathematicians at the bank of faculty
mailboxes. While this is a passive structure,
it was, in fact, a deliberate choice in order to
ensure that faculty do not “silo” by division or
discipline. The aim was to foster the creation
and implementation of effective inquiry across
disciplines, and interdisciplinary approaches
to learning. In recent years, the College has
worked to deliberately plan interdivisional
programs as well.
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This characteristic mixing of faculty across
divisions and disciplines shapes the academic
culture of the College as a whole. To create a
curriculum characterized by integrated interdisciplinary learning, faculty are constantly
engaged in several stages of academic planning. At any given time, their work touches on
at least three years of the College’s curriculum:
(1) faculty are engaged in their current teaching; (2) faculty plan the work of the coming
academic year which is documented in the
catalog; and (3) faculty develop teams and program descriptions for the year after that, the
“planning year.” In addition, they often project
further into the future in order to ensure coherent and ongoing opportunities for students to
develop their academic plans. The new Paths
of Study Initiative, for example, has a five-year
planning trajectory with a focus on determining
a 50/50 mix of emergent programs and repeating core programs from foundational through
intermediate and advanced work.
The College’s administration and the United
Faculty of Evergreen (UFE) have bargained to
ensure time and space to plan an integrated
interdisciplinary curriculum. During the academic year, several half-days are devoted to
curricular and program planning. An annual
two-day faculty retreat is held each September,
and an annual menu of summer institutes for
faculty and teaching staff support ongoing
professional development.
Full-time team-taught interdisciplinary programs typically employ multiple modes of
thinking: integrative, independent, critical
thinking; synthesis; reflexive thinking; and
higher-order learning. It is typical for students
in a single program to participate in both
writing workshops and science lectures, book
seminars and art studio sessions, internship
opportunities and statistics classes. Without
departmental structures, faculty from different
disciplines can access virtually all programs
and services at the College—photographic
darkrooms, science labs, the writing center,
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field trip services, etc.—in support of ensuring
that multiple modes of thinking are integral
to pedagogy.
Breadth of learning has been promoted by
explicit efforts to create programs that include
two or three divisions of knowledge. This effort
has recently included repeating one-quarter lower-division programs that combine
divisions and enable students to experience
two or three quite different interdisciplinary
team-taught programs in their first year at the
College. Depth of learning opportunities
for upper-division students, and particularly
those who wish to undertake a culminating
senior experience, include Individual Learning
Contracts, Internship Learning Contracts,
Student Originated Studies Programs, and
Undergraduate Research Opportunities. In addition, undergraduate research and culminating project work are often built into academic
programs. A key component of the Paths of
Study initiative is to ensure that high-quality
advanced work is equitably available to all
students. All these programs and services align
with the objectives of integrated interdisciplinary learning. In addition, programs taught
by single faculty members are typically characterized by focus and depth of learning.
Once programs are in the catalog, academic
planning for integrative interdisciplinary
learning is decentralized. Each faculty team
is responsible for the specifics of its full-time
program. At its best, program planning is intellectually rigorous and highly social, and is a
hybrid of the curiosity of faculty from different
fields. Combined expertise contributes to producing plans for students’ exploration that no
single discipline could undertake on its own.
The art of planning such programs is essential
to the distinctiveness of the College and to the
intellectual vitality of Evergreen’s faculty.

ii. 3.B.2
Planning for programs and services for
integrated interdisciplinary learning guides
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selection of contributing components and
ensures alignment with and contribution to
achievement of outcomes.
Evergreen offers a variety of supporting
structures and components to ensure that
integrated interdisciplinary learning thrives
across the College. Student affairs provides
academic and career advising, medical and
mental health support as is appropriate for
the institution, and various kinds of on-the-job
training through its many offices and services.
Academics provides modest program budgets
to academic programs so that faculty can
hand-pick activities and special programs to
serve their academic goals. Staff in the science
labs, the art and media studios, the College
library, the public service centers and the
organic farm provide support to students in
pursuing their educations.

“

I am in Molecule to Organism. It
is the second step in Evergreen’s
pre-medical track. The specialty
I chose, I want to be an OBGYN. I
don’t see or know of a lot of black
women in the medical field, or who
specialize in working with other
women. I like the idea of going in
that direction.

”

– Aya Kondo ’18

Programs and services in academics and in
student affairs are assessed by how well they
align with goals and outcomes those divisions.
Together with the provost, advancement
plans opportunities for alumni and friends of
the College to support academics through
procuring science and media equipment,
expanding the Indigenous arts campus, or
creating pre-orientation programs tailored to a
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variety of student interests and needs. Alumni
programs focus on inviting alumni back into
Evergreen’s academic dynamism; events such
as traveling seminars, alumni speakers, and
meet-and-greet events provide alumni with
opportunities to experience the energies that
helped them thrive at the College.

iii. 3.B.3
Data inform and are used to evaluate planning
for integrated interdisciplinary learning.
A wide range of data sets, outlined in detail in
Chapter 9.b: Standard 4.A, are used to evaluate planning and assessment for integrated
interdisciplinary learning. The academic deans
work with academic advising staff to monitor
student demand and make adjustments to the
curriculum in order to provide the programs
that serve student needs. The planning unit
coordinators work with the deans as well to
enable data to influence academic program
planning. When faculty create their program
proposals, they are given a set of guidelines,
based on data from surveys of students, to
ensure that program descriptions are clear and
accessible.

iv. 4.B.1
Results of core theme assessments and results
of assessments of programs and services for
integrative interdisciplinary learning are (a)
based on meaningful institutionally identified
indicators of achievement; (b) used for improvement by informing planning, decision
making, and allocation of resources and
capacity; and (c) made available to appropriate
constituencies in a timely manner.
As the narratives in 1.A and 1.B above show,
core theme assessments and results of the
programs and services that support core
theme objectives are based on institutionally
identified indicators of achievement. Here are
the objectives for integrated interdisciplinary
learning, the College’s assessment followed
by assessments of each one (achieved, mostly
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achieved, partially achieved, not achieved). For
the sake of clarity, indicators for core theme
objectives and indicators are in bold.
Objective 1, Integrative interdisciplinary
learning: aimed to IMPROVE and
MOSTLY ACHIEVED
During the current accreditation cycle, the
College has worked to improve on this objective, and significant improvements have been
made. Student experiences with integrative,
interdisciplinary learning increased because
more programs that are broadly interdivisional were planned, drawing from three or
more divisions of knowledge (arts, sciences,
humanities, social sciences, mathematics)
to produce their curricula. Since 2011, the
percentage of programs that are broadly interdivisional has fluctuated from a low of 26% to a
high of 38%; the percentage was 36% in 201617. As reported in the last transcript review,
inquiry across disciplines in academic programs has virtually always been over 90% and
rose overall from 92% in 2009 to 98% in 2014.
The alumni survey shows that satisfaction with
Evergreen’s interdisciplinary approach is also
high: between 93% and 96% since 2010.
Taken together, these metrics suggest that
while the College should continue to aim
for at least one-third of its programs to be
interdivisional, integrative interdisciplinary
learning does not necessarily depend on
them. Interdisciplinarity does not require
interdivisionality. Every division of knowledge
encompasses many disparate disciplines, and
even though just over a third of programs are
interdivisional, student learning in this core
theme, overall, has steadily shown better learning outcomes.
A critique of this indicator is that its standard
does not, in fact, measure the term that
defines it. In other words, the proportion of interdivisional programs (about 1/3) does not, in
fact, measure interdisciplinary learning. Alumni
satisfaction suggests much higher achievement
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of this core theme objective than interdivisional
measurement provides.
The indicator that the College must especially
improve upon is its orientation to culminating
senior experiences. Evergreen lags behind its
fellow COPLAC schools in this area; according
to 2016 NSSE data, 80% of COPLAC seniors
have culminating senior experiences, whereas
Evergreen reports 53%. Right now, capstone
project opportunities are broadly available
but somewhat ad hoc, taking place by means
of Individual Learning Contracts, Internship
Learning Contracts, Student Originated
Studies, and Undergraduate Research
Opportunities. Given this wide range of
opportunities it is possible that more than 53%
of students may be engaged in capstone work,
but the lack of formal structures for stewarding
capstone projects has weakened the College’s
ability to track and measure culminating
senior experiences and accomplishments.
At the same time, 10% more Evergreen
seniors completed culminating experiences
than in 2016 than in 2010. During semi-annual
Mentoring Days, sessions on capstones,
internships, and ILCs are very popular. Faculty
and staff advisor awareness has been raised
via transcript reviews, the high-impact practice
demographic analysis and subsequent
discussions, the EWS fall forum, and the senior
stewardship tour of planning units by the
Mentor Council in 2016-17. Student Originated
Studies opportunities have increased and
have become more visible in the catalog
(including the creation of a student-friendly
search filter for “Student Originated Studies”
and another for “Research”). And the College
now supports the Summer Undergraduate
Research Fellowship Program (SURF). In
short, recent curricular planning has been
intentionally focused on raising awareness and
visibility of culminating experiences, and on
improving equitable access to this high-impact
practice. The Paths of Study initiative is now
providing the necessary space for faculty to
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convene conversations about equitable access
to advanced work as well as the necessary
structure to support and manage all students’
capstone experiences.
Objective 2, Multiple modes of thinking:
aimed to MAINTAIN and MOSTLY ACHIEVED
Evergreen excels at ensuring that students
engage in multiple modes of thinking. One
of the College’s signature commitments to all
students is to foster integrative, independent,
critical thinking. Transcript reviews show
students demonstrating this learning outcome
at a rate of 95% or better. Likewise, students’
ability to synthesize learning from different
fields is equally impressive.
One indicator that has fallen in recent years is
reflexive thinking: the ability to reflect on
the personal and social significance of one’s
work. Sound reflexive thinking stems from the
ability to see one’s own perspective in context
and thereby analyze what one learns and make
informed judgments. Ninety-one percent of
transcripts showed this ability in 2009; 86% did
in 2014. This drop may be a function of other
weakened indicators related to “supportive
community,” an objective in Core Theme 4 and
discussed at the end of Section 9. Evergreen
continues to exceed its COPLAC peers in other
areas of higher-order learning such as applying theory, analysis, evaluation, and synthesis, as well as reflective, integrative learning.
Between 2014 and 2016, both first-year and
senior-level course work consistently included
these emphases at 41%-47%, whereas other
COPLAC schools included them at 34%-39.5%
during the same period.
Objective 3, Breadth and depth of learning:
aimed to IMPROVE and ACHIEVED
IMPROVEMENT
Since 2009, transcript reviews show dramatic
increases in students’ achievement of breadth,
and some increase in students’ achievement
of depth and ability to engage in multiple
modes of inquiry. The percentage of students
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achieving breadth rose from 74% to 91%, and
the percentage of students achieving depth
rose from 92% to 96%. The increase in interdivisional programs may be one reason for this
striking increase in achievement of breadth. It
may also be that students have become more
aware of depth as a core theme objective as
faculty have communicated that value more
clearly; recent transcript reviewers note that
faculty program descriptions and evaluations in
transcripts were more likely to clearly articulate
specific modes of inquiry, especially quantitative and creative inquiry, which had not been
as visible to students in prior reviews. Finally,
with the Mentor Council’s leadership, faculty
have been working to improve consistency
in introducing the Expectations and Foci and
to strengthen faculty advising in programs.
These improvements have likely raised student
awareness of the need to attend to both
breadth and depth of learning as they move
toward achievement of their graduate school
and career goals.
Another reason for this improvement may be
implementation of the Academic Statement,
now in its sixth year and discussed at length
below in Chapter 9.v, Standard 4.B.2. The
Academic Statement was a comprehensive
culture shift in the undergraduate curriculum.
It builds focused faculty advising into every fall
quarter undergraduate program and requires
students to submit a revised statement to their
online record at least once each year. Even
though few final transcripts had Academic
Statements in 2014 when the last transcript
review took place, by then at least half of the
College’s undergraduates would have benefitted in some way from the pilot year (2012-13)
when new advising structures that grew out
of the initiative were first provided. These
structures include an orientation activity where
students write their first Academic Statements;
six hours of time in fall academic programs to
work on statements and academic planning;
two All-Campus Mentoring Days each year;
and the requirement to submit the most recent
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version of the statement to the online record
system every spring. Structures such as these
guide rather than demand, create pauses
rather than obstacles, and bring students and
faculty together in new ways. Again, the 2018
transcript review will be the first in which nearly
every graduating student had the Academic
Statement as a graduation requirement. OIRA
and the faculty look forward to learning how
transcripts have changed because of this shift.

d. Core Theme 2: The
Individual Engaged in
Community
i. 3.B.1
Planning for the individual engaged in community is consistent with the institution and
guides selection of programs and services.
This Core Theme is deeply woven into the
fabric of the College. Coordinated studies
programs, the College’s most characteristic
pedagogical form, engage individuals in community by means of cooperative rather than
competitive learning structures. Indeed, these
programs are called “learning communities”
and have become widely known and emulated
in Washington state, across the country,
and around the world through the work of
the Washington Center for Undergraduate
Education, one of the College’s public service
centers. Learning communities aim to foster
responsible collaboration and the ability to
appreciate and thrive within a diverse society.
Many of the College’s learning communities
have an explicit thematic focus on the individual engaged in community. For example,
Gateways for Incarcerated Youth offers
Evergreen students the opportunity to co-learn
with individuals incarcerated in a maximum-security institution for juvenile males. Both the
Native Pathways Program and the Tacoma
Program serve student populations who have

the explicit aim of contributing to their home
communities. Bridge programs, such as the
Evergreen Student Civic Engagement Institute
and the Evergreen Multicultural Scholars
Program, offer new students programming that
encourages success through individual responsibility and community engagement. In 2014
Evergreen was invited to join Project Pericles,
a national consortium of (mostly private) liberal
arts colleges that promotes civic engagement
within higher education.
The College actively encourages and supports
students to participate in service learning and
internships. According to 2016-17 End-ofProgram Review data, 22% of lower-division
and intermediate programs and 37% of
upper-division programs included community-based projects or service learning in their
curricula. Academic programs can include required internships as part of their curricula, and
the Center for Community-Based Learning and
Action stewards hundreds of internships each
year, most with local non-profit organizations.
Two staff members in Academic and Career
Advising also help students develop internships with businesses and other organizations.
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The College affords students multiple opportunities to link theory with practice, a key
objective for this core theme. Students have
easy access to science labs, outdoor learning
environments, art studios, photographic
equipment, media facilities, and all manner
of information services through the College
library. Evergreen’s immersive full-time quarter-long or multi-quarter learning communities
provide rich opportunities for extended field
trips which facilitate deep learning. In addition,
Evergreen offers robust study-abroad options
stewarded by the office for International
Programs and Services. These include academic programs with a study-abroad component,
exchange programs, consortium partnerships,
and various independent options.
Co-curricular opportunities to link theory and
practice abound as students take advantage
of the chance to found their own groups
through the Student Activities Office. One of
the most notable student accomplishments in
recent years was the founding of the Flaming
Eggplant Café, a cooperative student-run food
service. It began in 2007 as a simple outdoor
cart in the College’s main public square, grew
into a food truck and, with the help of a faculty
member who taught social entrepreneurship,
became a viable business run completely by
students. When the College Activities Building
was renovated in 2009-10, students participated in planning and designing the renovation
which included permanent space for the
Flaming Eggplant Café.
Evergreen offers a number of programs and
services to foster students’ ability to communicate creatively and effectively, which is
another objective for this core theme. The
College’s signature assessment method of
narrative evaluation undergirds all academic
programs and showcases the value of communicating well. The Academic Statement
gave rise to significant infrastructure support,
including a new online record system where
students store all evaluative documentation of
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their learning. Ongoing programs and services
that foster effective and creative communication include the student newspaper, The
Cooper Point Journal; the writing center and
Quantitative and Symbolic Reasoning Center
staffed by directors and trained student tutors;
KAOS, the College’s community radio station;
and opportunities for students to share their
work in art shows, conference-style presentations at the end of programs, and the annual
Science Carnival which draws high public
school participation from greater Thurston
County. Since 2014, Greener Commons
has served as a password-protected online
information and discussion forum for the entire
Evergreen community.

ii. 3.B.2
Planning for programs and services for the
individual engaged in community guides contributing components and ensures alignment
and contribution to achievement of outcomes.
In all its programs, student affairs aims to bring
to co-curricular activities the philosophy of
learning in community that also characterizes
Evergreen’s classrooms. Student affairs staff
offer consistent support and guidance so that
students can learn how to build community
and to embrace what is required of them to
sustain the communities they build. Students
are encouraged to participate in shared
governance in order to foster citizenship, and
are able to serve on faculty-hiring committees,
DTFs, and standing committees. The Geoduck
Student Union officially represents the student
body and all students are invited to participate.
This includes participation on hearing boards
when conduct violations are alleged. Some
students live in community in campus housing
which has its own governance structure run
by the residents. Student activities and the
Costantino Recreation Center are geared
toward connecting all students to a wide range
of extracurricular activities and opportunities.
In finance and operations, all offices work
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to ensure accessibility and supportive customer service to faculty, staff, and students.
Partnering with student affairs, the division
supports the residence halls and dining services which are students’ homes and kitchen
tables while they are here.
Evergreen’s emphasis on the individual in
community encourages students to partner
with faculty and staff to improve the College.
This can sometimes be frustrating for students
who, on the one hand, are invited to the table
to deal with issues that arise in the stewardship
of the College, and on the other hand must
work within the confines of a state-funded
institution overseen by a Board of Trustees and
for which staff and faculty bear responsibility.
Over the decades, protests of various kinds
have taken place and indeed, the College’s
Social Contract, which is one of its founding
documents, reads, in part, “All members of
the Evergreen community enjoy the right to
hold and to participate in public meetings, to
post notices on the campus, and to engage
in peaceful demonstrations.” College administrators have been steadfast in their support
of student leadership on campus, which is in
keeping with this core theme.

iii. 3.B.3
Data inform and are used to evaluate planning
for the individual engaged in community.
Data from a wide range of sources, outlined
above in Chapter 9.b Standard 4.A, inform all
planning for this core theme. Data sets that
illuminate different trends, such as enrollment,
student demographics, and use of facilities and
equipment are employed to ensure that all divisions are geared toward supporting the individual engaged in community. There is strong
supporting evidence in the NSSE learning
growth results for this core theme. For example, in 2016 seniors report significantly higher
growth in working effectively with others,
solving complex real-world problems, being
an informed and active citizen, understanding
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people of other backgrounds, and developing
personal values and ethics.

iv. 4.B.1
Results of core theme assessments and results
of assessments of programs and services for
the individual engaged in community are
(a) based on meaningful institutionally identified indicators of achievement; (b) used for
improvement by informing planning, decision
making, and allocation of resources and
capacity; and (c) made available to appropriate
constituencies in a timely manner.
As the narratives in Chapter 9.d.i-iii Standard
3.B above show, core theme assessments and
results of the programs and services that support core theme objectives are based on institutionally identified indicators of achievement.
Here are the objectives for the individual engaged in community followed by assessment
(achieved, mostly achieved, partially achieved,
OR not achieved improvement). For the sake
of clarity, indicators for core theme objectives
and indicators are in bold.
Objective 1, Participate collaboratively in
our diverse society: aimed to MAINTAIN and
MOSTLY ACHIEVED
On the one hand, we continue to perform
very well on this objective. Transcript reviews
show that nearly 100% of Evergreen graduates
understand and value responsible collaboration and participation in our diverse
society—99% and 95% respectively. NSSE data
shows that Evergreen seniors exceed other
COPLAC schools at engaging in collaborative
learning. Assessments of the indicators for this
objective show that 99% of Evergreen students
participate in responsible collaboration, and
95% demonstrate participation in our diverse
society as a significant learning outcome. Our
alumni evidence deep commitment to these
core theme objectives. In February 2018 the
Peace Corps announced that Evergreen ranked
No. 4 among small schools on the agency’s
2018 Top Volunteer-Producing Colleges and
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Universities list, and this is Evergreen’s third
consecutive year in their top 10. Currently, 14
Evergreen graduates are volunteering worldwide and a total of 252 Evergreen alumni have
served in the Peace Corps.
On the other hand, the data show that we
have room to grow in meeting this core theme
objective. Upon review, 17% of transcripts
show that graduates only minimally met the
expectation for responsible collaboration,
and 31% of them show that graduates only
minimally met the expectation of participation
in diverse society. In addition, the most recent
one-year alumni survey shows a drop in alumni
satisfaction with Evergreen’s contribution
to the ability to function as a responsible
member of a diverse community and work
collaboratively in a group: from 77% in 2010
to 68% in 2016. This drop coincides with
challenges around several other indicators for
Core Theme 4: Diversity and Equity, and is
treated in the summary discussion at the end
of Section 9.
Objective 2, Communicate creatively
and effectively: aimed to MAINTAIN and
MOSTLY ACHIEVED
Transcript reviews consistently show that
Evergreen students are able to communicate
creatively and effectively, with 100% of
transcripts in the 2014 review demonstrating
achievement of this learning outcome.
The proportion of graduates who met this
expectation convincingly or distinctively
climbed from 73% in the 2009 review to 85%
in the 2014 review.
However, alumni surveys show that alumni
satisfaction across all measures that make
up the communication index score has
shown a drop from 68% satisfaction in 2010
to 63% in 2016. The drop in the index score
occurred with the data from the most recent
2016 alumni survey of the class of 2015 after
a period of stability in this composite metric.
The index score is an average satisfaction with
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Evergreen’s contribution to growth in five measures of effective and creative communication:
writing, speaking, creative/artistic expression,
giving presentations, and participating in
discussion. The underlying metrics show
that satisfaction with growth in writing and

“

Red alder trees generally live for
only about 60 to 80 years. Our
project is to develop a forest
management program so that when
the time comes for these trees to
start dying, we can come in and
make sure this land is going to grow
and blend with the environment
around it.

”

– Katherine Kallus ‘19

speaking effectively saw the most predominant
declines for the class of 2015. Since the baseline measurement in 2010, writing effectively
and participating in class discussions have
seen 4-5% lower satisfaction; only creative/
artistic expression saw an improvement of 5%.
We need to dig more deeply to understand
what is happening here and how to address
the problem. It may be linked to an increasing
number of students who demonstrate the need
for significant support to fully mature in their
communication skills, especially writing.
Objective 3, Articulate and assume
responsibility for one’s own work: aimed
to IMPROVE and MOSTLY ACHIEVED
IMPROVEMENT
Evergreen’s curriculum and methods for assessing academic work are intentionally organized
so as to foster this essential objective. It is
challenging to describe just how Evergreen
students come to embrace this responsibility, many for the first time, and particularly
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lower-division students whose previous educational institutions may not have valued this
objective to the degree that Evergreen does.
This shift takes place gradually in programs
which are specifically planned to introduce,
teach, integrate, and foster reflection on
learning, one day at a time. It is inspiring to
support and to witness the transformative
effect on students when they realize that their
orientation to learning itself (and so to teachers, libraries, and deferred gratification) has
dramatically changed. Transcripts consistently
show students’ ability to achieve this learning
outcome: 100% in 2014.
It is important to acknowledge the role of
advising as students develop toward achieving
this core theme, and this remains an area for
growth for Evergreen. Alumni satisfaction
with advising from both student affairs staff
and faculty is a core theme objective, and data
show a drop from an 81% average satisfaction
rating in 2010 to a 76% average satisfaction
rating in 2016. Given that the fall-to-fall retention rate for all undergraduates dropped from
78% in fall 2016 to 74% in fall 2017 and the
fall-to-fall retention rate for first-time, first-year
students dropped from 68% to 60% during the
same time frame, and the important role that
advising plays in retaining students, we must
improve in this area.
Beginning in spring 2017, a new series of
faculty advising and mentoring questions was
added to the Evergreen student experience
survey to get a better sense of faculty advising
practices. This initial assessment serves as a
baseline from which specific faculty development and resource development can be
designed. Thus far, the results have been used
in an evening/weekend studies (EWS) faculty
workshop in fall 2017, and have been considered by the Mentor Council as part of the fiveyear assessment of the Academic Statement.
Starting in fall 2018, the College will embrace
“intrusive advising” and assign an advisor to all
new students so that students will receive more
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focused attention from staff at key touchpoints.
The College is also reviewing options for
investing in technology widely known as iPASS
(integrated planning and advising student
success) to improve communication and
data collection and to leverage intervention
opportunities which are highly likely to result in
retaining students.
Objective 4, Linking theory and practice:
aimed to IMPROVE and ACHIEVED
IMPROVEMENT
Transcript reviews indicate steady success
in students’ achievement of linking theory
to practice: 97% in 2009 and 99% in 2014.
Although reporting shows that the percentage
of programs that include community-based
projects and/or service learning dropped
from a high of 36% to a low of 23% during that
period, all the other indicators for this objective remain high. The Center for CommunityBased Learning and Action is a significant and
perpetually underfunded campus asset. These
data suggest the need to review support for
the CCBLA.
Despite the decline in the percentage of programs that include community-based projects
and/or service learning, Evergreen is on par
with a select peer group of COPLAC schools
for student participation in internship, co-op,
field experience, student teaching, or clinical
placement, and coursework emphasizing
applying facts, theories, or methods to
practical problems or new situations at both
the first-year and senior levels, thus meeting
the threshold of achievement on those two
indicators. Student growth in being an
informed and active citizen, at 67% and 79%
for Evergreen first-year and senior students
respectively, significantly exceeds the COPLAC
group at both the first year (57%) and senior
(59%) levels.
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e. Core Theme 3:
Environmental Stewardship
and Social Justice
i. 3.B.1
Planning for environmental stewardship and
social justice is consistent with the institution
and guides selection of programs and services.
The core theme of environmental stewardship and social justice has been part of the
College’s DNA since the beginning. The
campus itself was defined with 70% of the
land (roughly 700 acres) set aside as a forested
environmental preserve. Sustainability, social
justice, and environmental studies figure prominently in the undergraduate and graduate
curriculum. High-level standing committees
further campus planning and goals, distinctive
facilities incorporate green design and function, and student organizations generate an
array of campus activities and projects. Many
campus initiatives facilitate increased community awareness of this core theme. Examples
include the Science Carnival, the Center
for Community-Based Learning and Action,
the Clean Energy Committee, the Teaching
Gardens, the student-run Flaming Eggplant
Café, alternative commuting challenges, the
Space and Land Use Group, the Center for
Ecological Living and Learning, the Food
Systems Working Group, community gardens
on the Organic Farm and in Housing, and a
range of student groups focused on these
values. Fundamental pedagogical strategies
support the connection of sustainability and
justice theory with real-life applications, emphasizing field studies, hands-on research, and
community service.
The commitment to sustainability is evident
in the many recycling bins and water bottle
filling stations in all buildings, some of which
were initiated by students and funded by the
Clean Energy Committee, and the interpretive
plaques which explain the natural environment
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that hosts the College. It is evident in the work
of students, staff, and faculty on the organic
farm and the twice-weekly market that they
offer during the growing season. The half-time
director of sustainability coordinates and
connects many of these campus-wide efforts.
In all divisions, environmental sustainability
guides the development and implementation
of programs and services, and many students
come to envision lives in which they champion
the practices and values to which the College
commits through this core theme.
The environmental and social justice curriculum gained focus and momentum with
the founding of a new planning unit called
“Sustainability and Justice” (S&J) in 2010, with
curriculum offered under its auspices for the
first time in 2011-12. S&J brings together faculty from all divisions to offer academic programs
that have these two values at their foundations.
S&J has attracted and inspired faculty across
the College to plan programs that address
sustainability from an interdisciplinary lens.
During the 2017-18 academic year such
programs included Andean Roots: Linguistics
and Ecological Agriculture in Peru; Practice of
Organic Farming: Culture and Agriculture; and
Earth Dynamics: People, Place, Technology,
and History. During the 2018-19 academic
year, such programs include Caring for a
Living Planet: Ecology and Ethics; Ecological
Agriculture: The Science, Justice, and Policy
of Food Systems; and the Native Pathways
Program: Foundations for Sustainable Tribal
Nations. Each year, dozens of interdisciplinary
programs and courses explicitly take up questions about intersections among environmental studies, sustainability, and social justice
through the sciences, philosophy, history,
anthropology, business, political economy, and
other fields.
Evergreen houses several Public Service
Centers which champion the values of this
core theme and serve as conduits between
Evergreen and the wider community. For
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example, the Center for Community-Based
Learning and Action stewards projects and
programs with a public service emphasis that
highlight how specific work intersects with
social justice. The Sustainability in Prisons
Project, a partnership with the Washington
State Department of Corrections, delivers science, sustainability, and environmental education programs to all 12 Washington state prisons. The Center for Sustainable Infrastructure,
which was founded at Evergreen and is moving
to an institution in Oregon in September 2018,
has produced two well-received reports which
provide guidance toward the goal of developing innovative solutions to the massive public
works challenges that sustainability demands.
Finally, the Curriculum for the Bioregion,
which was established at Evergreen and has
moved to Western Washington University as
of June 2018, helps educators in the region
develop curricula that prepare undergraduates
to understand and address complex issues of
environmental quality, community health
and well-being, environmental justice, and
sustainability. Finally, an Evergreen faculty
member received a federal grant from the
U.S. Department of Agriculture to support
a climate change conference in June 2018,
focused on bringing together a variety of
stakeholders to address the critical role that
the Pacific Northwest’s vast forests can play in
carbon sequestration.

ii. 3.B.2
Planning for programs and services for environmental stewardship and social justice
guides contributing components and ensures
alignment and contribution to achievement
of outcomes.
In 2007, the College made a commitment
to environmentally sustainable institutional operations when then-President Les
Purce, along with over 250 other college and
university presidents, formally committed to
sharply reduce and eventually eliminate all
the College’s global warming emissions. At
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that time, Evergreen set a goal of reaching
climate neutrality by 2020. The “big hurdles”
to this goal include encouraging employees
to change commuting habits, shifting to
renewable energy or biofuel for heating, and
managing the scale of professional travel which
academic work requires.
The College’s carbon footprint has held
steady at roughly half its 2005 baseline of
20,000 metric tons per year. All College divisions have instituted changes which move the
College closer to this goal:
•

Promoting low emissions through
encouraging commuting by bicycle, bus,
and carpool

•

Diverting 50% of waste from operations
from landfill

•

Receiving LEED certification on
remodeled buildings

•

Making modest but innovative
improvements in dining services to use
local/organic food sources

•

Installing LED lighting where possible

•

Installing high-efficiency appliances
and lighting in the residence halls and
apartments

Since October 2005, the College has been a
partner in the green energy program stewarded by Puget Sound Energy (PSE). In 2009, the
College received a grant from PSE to lessen
energy use of its air conditioning system. In
2005 the Clean Energy Committee was formed
and gives students, faculty, and staff the opportunity to apply for grant funding to support
energy efficiency, renewable energy, and
resource conservation at the College. Funded
by a fee voted into being by students, the
committee awards approximately $80,000 to
support such efforts during each school year.

The Evergreen State College

iii. 3.B.3
Data inform and are used to evaluate
planning for environmental stewardship and
social justice.
The office of sustainability gathers and reports
College-wide sustainability data through
the Association for the Advancement of
Sustainability in Higher Education Sustainability
Tracking Assessment and Rating System
(AASHE STARS) program. OIRA, student activities, the graduate programs, and the Center
for Community-Based learning and Action
all collect and share data relating to this core
theme and its objectives.

iv. 4.B.1
Results of core theme assessments and results
of assessments of programs and services for
environmental stewardship and social justice
are (a) based on meaningful institutionally
identified indicators of achievement;( b) used
for improvement by informing planning, decision making, and allocation of resources and
capacity; and (c) made available to appropriate
constituencies in a timely manner.
As the narratives in 3.B above show, core
theme assessments and results of the
programs and services that support core
theme objectives are based on institutionally
identified indicators of achievement. Here are
the objectives for environmental stewardship
and social justice followed by assessment
(achieved, mostly achieved, partially achieved,
OR not achieved improvement). For the sake
of clarity, indicators for core theme objectives
and indicators are in bold.
Objective 1: Environmentally sustainable
institutional operations: aimed to IMPROVE
and PARTIALLY ACHIEVED IMPROVEMENT
The College is deeply committed to this core
theme objective; we have seen substantial successes, and yet many factors limit how much
more can be done. For example, Evergreen’s
greenhouse gas emissions/carbon footprint
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(GHG) from purchased electricity has dropped
to zero due to a student fee that pays for renewable energy credits. However, other sources of GHG such as commuting, travel, waste,
and the use of natural gas are more difficult to
stem because they require changing human
behavior or replacing expensive infrastructure. Campus waste volumes in landfill have
dropped in recent years from 316 tons to 283
tons. The percentage of local/organic food
sourcing in dollars has dropped from a high of
37% in 2012 to a low of 18% in 2017, although
this drop likely reflects new protocols for defining “local,” as the College’s purchasing practices have not changed. While the half-time
director of sustainability does an excellent job
within the confines of his position, it is possible
that further progress could be made toward
fully achieving environmentally sustainable
operations with better overall coordination of
planning and execution across the divisions of
the College.
Objective 2, Environmental and social
justice curriculum: aimed to MAINTAIN and
MOSTLY ACHIEVED
As reported in 3.B.1, the environmental and
social justice curriculum gained focus and
momentum with the founding a new planning
unit called “Sustainability and Justice” (S&J)
in 2011. End-of-Program Review Assessments
show that sustainability studies are consistently
present in over 60% of Evergreen’s undergraduate and graduate curricula. Evergreen defines
sustainability broadly to include topics such
as ecology, consumption, sustainable design,
sustainable business, social justice, environmental justice, environmental ethics, climate
change, environmental health, conservation,
and understanding the interaction of society
and the environment. Such content appears
across planning units and is found in both
the undergraduate and graduate curriculum,
with the Master in Environmental Studies as a
particular strength.
Community deliberations about this core
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theme reveal that there is not a clear, shared
understanding of what Evergreen means by
sustainability; faculty from different areas of the
College have different definitions and concerns
about the inclusion of sustainability studies in
the curriculum. These tensions are productive
and inspire opportunities for interdisciplinary and multidimensional dialogue as we
share both concerns and effective practices.
Evergreen will strive to maintain recent growth
in this curricular focus.
Alumni communicate satisfaction with their
achievement of this core theme objective.
Alumni Surveys show that between 2010 and
2016, 61% to 71% of alumni were satisfied
with how their Evergreen education
contributed to their learning about
sustainability. This includes their ability to
understand the interaction of society and
the environment, and to understand and
apply scientific principles and methods to
inquiry about sustainability.
Objective 3, Foster awareness of
sustainability and social justice beyond
the curriculum: aimed to MAINTAIN
and ACHIEVED
Evergreen enjoys a high level of success in
achieving the core theme objective of fostering
awareness of sustainability and social justice
beyond the curriculum. The number of organizations that maintain active relationships
with the Center for Community-Based
Learning and Action has grown from 80 in
AY2010-11 to 104 in AY2016-17. During that
same period, the number of active student
organizations specifically involved in sustainability and social justice has grown from 3 to
16. And the percentage of new residential
students who participate in sustainability training and education, which was not
reported before 2014, was at 55% in 2015, an
increase of 3% from the prior year. Finally, the
percentage of new students who participate
in Community-to-Community Day of Action
during orientation increased from less than
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10% between 2010 and 2016 (38-100 students)
to 39% (449 students) during fall 2017 orientation. The increase resulted from the decision to
make community-to-community day mandatory for first-year students.
In addition, many features of Evergreen’s
campus and curriculum consistently and
successfully promote awareness of these
values. The campus itself is an environmental
treasure and seamlessly weaves theory-to-practice teaching about environmentalism and
sustainability into its everyday life. Situated
inside a thousand acres of woods, academic
experiences reach outside the campus core to
use the forest and waterfront on Puget Sound
as teaching labs where students study forest
management, marine biology, ethnobotany,
ornithology, Indigenous studies, environmental
analysis, freshwater and saltwater ecology, and
natural history. The College’s Organic Farm is
a working small-scale organic farm that serves
as a learning laboratory producing fruit, vegetables, herbs, cut flowers, sheep, chickens,
and eggs. From early spring until fall, students
run a farm stand on campus which makes the
farm and its philosophy and practices visible to
the campus at large and provides fresh food to
all. The clean energy fund subsidizes student
customers, who pay half the going rate.

f. Core Theme 4: Diversity
and Equity
i. 3.B.1
Planning for diversity and equity is consistent
with the institution and guides selection of
programs and services.
As a public institution, Evergreen promotes
and benefits from a diverse, just, and equitable
society. To the extent that American society
and the world at large are not just or equitable,
Evergreen seeks to mitigate those effects on
campus. The capacity for personal and societal
change is enhanced when the experience
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of difference prompts curiosity, interest,
and reflection, and results in respectful and
effective engagement with others. The College
facilitates learning across significant differences
through its curricular and co-curricular offerings, recruitment and retention efforts, and
the overall governance and operation of
the College.
These commitments are at the heart of
the seminar in academic programs, where
students learn how to listen to others in an
environment of mutual intellectual support.
Many academic programs employ the
intellectual tools of language study, history,
literature, anthropology, cultural studies, area
studies, and the arts to foster continual and
robust inquiry about diversity, equity, and
inclusion. To foster learning across significant
differences, the College regularly offers
academic programs that address oppression,
privilege, and difference.
Throughout the College, programs and
services aim to foster supportive community,
such as First Peoples Multicultural Advising
Services, the Multicultural Scholars Program,
the Trans & Queer Center (over 40% of the
student body identifies as LGBTQIA or questioning), the Unity Lounge, intentional student
housing communities such as the Legacy Hall
Community and Multicultural Scholars Hall,
and Rainbow Fort which has a safe-space,
gender-inclusive commitment. The College
also encourages students to develop mutual
support networks grounded in categories of
social identity that are meaningful to them.
These groups all fall under the umbrella of
the student activities office, which supports
and guides student groups, enabling student
leaders to share space and learn together how
to publicize issues that matter to them. These
groups share a suite of office spaces in the
Campus Activities building and disseminate
student funds, thereby engaging across
differences in their community-building
efforts. Examples of student groups include
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those that support student life such as the
Bike Shop, Climate Justice Group, Coalition
Against Sexual Violence, the Evergreen
Astronomical Society, and the Evergreen
Gaming Guild. Some groups aim to support
students’ intellectual work such as Chemistry
and Other Sciences (ChAOS), Chinese Culture
Club, Clean Energy Committee, Evergreen
Writers’ Workshop, and the Evergreen
Psychology Club. Others are structured by
identity categories such as BSU Black Focus,
Buddhists for Peace, Evergreen Student
Veterans Organization, Jewish Student Union,
Native Student Alliance, Pasifika Roots, and
the Trans Umbrella Resistance Network. Almost
all these groups have Facebook pages. The
College does not categorize these groups
as this narrative has; every group is founded
afresh each year and can be what the current
student leaders and participants want it to be.
By sharing space and learning how to steward
organizations together, these extra-curricular
programs foster collaboration and mutual
support among groups committed to
different issues.
Evergreen is becoming a world leader in
Indigenous programming, and to lift up this
commitment, the position of vice president
for Indigenous arts and education and Tribal
liaison was created in 2018. The Longhouse
Education and Cultural Center, established
in 1995 and renovated in 2009, has become
a nexus for local, regional, national, and
international studies, activities, and studio
arts pertaining to world Indigenous studies.
Successful fundraising has resulted in
expansion of the Indigenous Arts Campus
which includes a carving studio and a fiber arts
studio. The presence of the Longhouse and
its expanded programs breaks stereotypes,
encourages learning across differences, and
provides a model as a “house of welcome”
from which the entire campus benefits.
The new position of vice provost/vice president for equity and inclusion aims to provide
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high-level leadership for achievement of this
core theme and its objectives. Most programs
and services that aim to foster student access
and success are connected to the concerns of
this position, making for a more cohesive and
centralized commitment to this core theme
and its objectives than has previously been
the case. Evergreen’s high rate of applicant
acceptance must be understood as an ethical
commitment to make a liberal education fully
accessible through equitable and inclusive
practices that promote student success.

ii. 3.B.2
Planning for programs and services for diversity and equity guides contributing components
and ensures alignment and contribution to
achievement of outcomes.
All divisions of the College are attuned to
the College’s overall commitment to diversity
and equity, and all programs and services
are delivered with access as a key goal. This
commitment will soon be formalized with
the submission to the VP/VP for equity and
inclusion of annual divisional plans to promote
inclusive excellence starting in AY18-19. Below
are several current examples of how diversity
and equity guides planning for programs
and services.
In student affairs these aims are built into
every program and service in every unit of
the division. A recent achievement related to
this core theme is the creation of the equity
and arts lounge which is set to open in fall
2018. This space will serve to explore, affirm,
and celebrate student identities by cultivating
resources, events, student-generated art, and
community-building opportunities.
In advancement, scholarships are geared
to support the most vulnerable students,
particularly those who are parents, have
significant loan indebtedness, are Latinx,
African American, Native American, and/or are
over 24 years old. Students who receive these
scholarships have an 89% retention rate which
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is substantially higher than their peers.
In academics, the dean of faculty development
has been working with the Washington Center,
the newly-formed Learning and Teaching
Commons, and the VP/VP for equity and
inclusion to promote a common understanding of what becoming a student-centered,
student-ready college means with the Six
Expectations of an Evergreen Graduate as our
shared outcomes. This group is developing a
common foundation of inquiry-based, equity-minded pedagogies, including backward
design principles and transparent assignments
and learning outcomes, to promote inclusive
excellence across Evergreen’s curriculum.

iii. 3.B.3
Data inform and are used to evaluate planning
for diversity and equity.
Many special analyses of survey data are disaggregated to explore potential differences between demographic groups, such as resource/
service utilization, high-impact practice intent
and participation, confidence and satisfaction
metrics, alumni data, etc. The Equity Council
page has a section of “data sets” that includes
the full academic retreat bundle of data, the
student demands documents (Native Students,
and Trans Students) and other data.

iv. 4.B.1
Results of core theme assessments and results
of assessments of programs and services
for diversity and equity are (a) based on
meaningful institutionally identified indicators
of achievement; (b) used for improvement
by informing planning, decision making, and
allocation of resources and capacity; and (c)
made available to appropriate constituencies
in a timely manner.
As the narratives in 3.B above show, core
theme assessments and results of the programs and services that support core theme
objectives are based on institutionally identified indicators of achievement. Here are the
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objectives for diversity and equity followed by
assessment (achieved, mostly achieved, partially achieved, or not achieved improvement). For
the sake of clarity, indicators for core theme
objectives and indicators are in bold.
Objective 1, Learning across significant
differences: aimed to IMPROVE and
PARTIALLY ACHIEVED IMPROVEMENT
A high percentage of academic programs
directly address oppression, privilege, and
difference. Between 2009 and 2017, 74% to
84% of programs included these social issues
in their curricula; the high point of 84% was in
2016-2017. End-of-program reviews show that
100% of first-year programs report addressing
these issues in 2012-13 and 2016-17. All
graduate programs and the Tacoma program
also report concentrating on these issues,
with the Master in Teaching degree noting
that these issues are the centerpiece of their
curriculum as they seek to prepare culturally
competent educators.
The NSSE Engagement Indicator “Discussions
with Diverse Others” provides further evidence
of our progress on this core theme objective. In
2014, 43.7% of Evergreen’s first-year students
and 44.5% of Evergreen’s seniors engaged
across differences at rates slightly higher
than our COPLAC peers (41% and 41.3%,
respectively). By 2016, Evergreen’s numbers
had dropped slightly to 38.5% for first-year
students and 42.1% for seniors, still exceeding
COPLAC averages by 3.2% and .6% respectively. That said, underneath this NSSE index
score the individual survey items reveal that
Evergreen students are significantly less likely
to engage across political differences than students at other public liberal arts colleges. This
finding is counterintuitive given Evergreen’s
commitment to diversity and equity as one of
its four core themes and indicates the need for
further reflection and growth in this area.
In 2010 and 2016, 96% of alumni report that
they are good or excellent at working in a
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diverse environment, and 88% and 91%
respectively attribute their preparation for
such environments to their education at
Evergreen. However, student satisfaction
with seminar, which is one of Evergreen’s most
consistent forms of teaching, has decreased
from a high of 80% in 2011 to a low of 71%
in 2017. This decrease in satisfaction with
seminar, which requires the development of a
rigorous and supportive classroom culture and
climate, may be linked with the need to increase opportunities to engage across political
differences as noted above, as well as the need
to improve our performance on the next core
theme objective, which is supportive community. This may also signal the need for ongoing
professional development around the seminar
as a signature pedagogy for successful learning communities; the newly forming Learning
and Teaching Commons aims to address this
opportunity, among others.
Objective 2, Supportive community: aimed
to IMPROVE and DID NOT ACHIEVE
IMPROVEMENT
Evergreen is committed to maintaining accessibility for Washington state residents by materially supporting students so they can stay in
school. As such, one indicator of achievement
of this core theme objective is the degree to
which the College helps Washington resident
undergraduates with grants, scholarships,
and waivers from federal, state, and institutional sources as a percentage of total cost
of attendance. Across student income ranges
the College has been consistent in offering appropriate levels of support, although financial
challenges remain one of the primary reasons
students give for leaving the College. With
43% of our undergraduates qualifying for Pell
grants and 57% of our student body meeting
the federal definition for low income, this is unsurprising. We continue to develop other ways
to support our low-income students; for example, the Center for Community-Based Learning
and Action runs an on-campus food bank that
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is a satellite of the Thurston County Food Bank
to support members of our community who are
experiencing food insecurity.
Another indicator of College performance on
this core theme objective is the percentage of
faculty, staff, and students of color and/or with
reported disabilities, and while there has been
recent improvement in this area, there is still
growth to be realized. (Given that almost 50%
of the student body identifies as LBGTQIA, we
should consider including these data in our
next accreditation cycle for this core theme
objective.) The percentage of faculty and
staff of color dropped from 24.5% in 2010 to
22.5% in 2016 until the faculty hiring surge in
the 2015-2016 cycle brought the percentage
of faculty of color up to 28%. During that same
period, from 2010 to 2016, the proportion of
students of color increased from 20% to 29%.
Likewise, the percentage of faculty, staff, and
students with reported disabilities shows an
increase in students with reported disabilities
from 7% in 2010 to 12% in 2017, while the
percentage of staff with reported disabilities
decreased from 7% to 6% and the percentage
of faculty with reported disabilities decreased
from 5% to 1%. The percentage of faculty,
staff, and students who are veterans has
remained fairly steady (but in the single digits)
since 2010, with a modest increase in proportion and number of student veterans (from 3%
in 2010 to 5% in 2016). As our student body
continues to diversify, it will be important to
improve our focus on recruiting and retaining a
diverse group of highly qualified faculty, staff,
and administrators.
One of the key indicators of a supportive
learning community is whether people show
tolerance and respect for different or opposing viewpoints. Alumni satisfaction with
this indicator has steadily fallen from 84% in
2010 to 77% in 2016. While this decrease in
tolerance and respect for different or opposing
viewpoints might be viewed as mirroring the
national mood, it is nonetheless a red flag for
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an institution that values inquiry and debate
in an innovative and experiential liberal arts
context. This concern will be taken up more
fully below.
Objective 3, Student access and success:
aimed to MAINTAIN and MOSTLY ACHIEVED
As a public institution, Evergreen is proud of
its steadfast service to low-income students
who, since fall 2011, consistently represent
50% or more of its entering undergraduate
and graduate classes. The proportion of
the 2017 entering class was the largest yet
at 57%. Fall-to-fall retention of low-income
students consistently exceeds the retention
rate of all students. Thus, the percentage of
all enrolled degree-seeking students who
are low-income has also risen steadily from
45% in 2010 to 56% in 2017. And over the
last five years, more than 60% of degrees
have been earned by low-income students.
However, the College’s fall-to-fall retention
of low-income students, while still exceeding
the retention rate of all students, has dropped
from 84% in 2010-11 to 78% in 2016-17. Even
with all the material support that the College
provides, low-income students still struggle to
stay in school.
Summary Conclusions About “Supportive
Community” Weakened Core Theme
Objectives: “Supportive community,” an
objective in Core Theme 4: Diversity and
Equity, is the only objective where the College
did not meet its goal to improve. Diversity,
equity, and inclusion have been and will
continue to be defining commitments of
our mission, particularly as the new VP/VP
for equity and inclusion takes the helm with
inclusive excellence as the compass.
To understand why this particular objective
remains unrealized, it is useful to bring together
indicators from across core theme objectives
as reported in the Accreditation Metrics
Dashboard that foster or are indicative of a supportive community. (See chart 33 on next page)
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2014
or after

Drop

3: Reflexive thinking:
students reflect on
personal/social significance of their work

2008: 91%

2014: 86%

-7%

1: Participate
responsibly in
society

4: Alumni say Evergreen
contributed to ability
to be responsible
and collaborative in a
diverse community

2010: 77%

2016: 68%

-9%

2: Communicate
well

2: Alumni say Evergreen
contributed to ability
to effectively write,
speak, present ideas,
participate in discussion

2010: 68%

2016: 63%

-5%

3: Responsible
for own work

3: Alumni satisfaction with 2010: 81%
advising from faculty and
academic advising staff

2016: 76%

-5%

1: Learning across
differences

4: Student satisfaction
with seminar

2011: 80%

2017: 71%

-9%

2: Supportive
community

1: Alumni satisfaction
with respect shown for
different or opposing
viewpoints

2010: 84%

2016: 77%

-7%

3: Percent faculty, staff,
students of color

2010: Faculty
and staff exceed
students by 4-5%

2016: Students
exceed faculty
and staff by
6-7% (but back
in balance
after 2015-16
hiring cycle)

4: Percent faculty,
staff, students with
reported disabilities

2010: Staff and
students the
same; faculty
2% less

2016: Decrease
in faculty/staff
and increase in
students to 11%

3: Fall-to-fall retention
of low-income students

2010-11: 84%

2016-17: 78%

Objective

Indicator

1: Integrated
Interdisciplinary
Learning

2: Multiple
modes of
thinking

2: The Individual
Engaged in
Community
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2010
or earlier

Core theme

4: Diversity
and Equity

159

3: Access and
success

-6%
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The data from the chart on the previous
page are corroborated by findings in campus
leadership summit meetings organized to
inform this report in which approximately 175
faculty, staff, and administrators participated.
Interestingly, campus leaders regularly plan
and steward a wide range of efforts to improve
the College’s ability to foster a supportive
community. Efforts include initiatives such as
Community Forward, a 2017-2018 initiative led
by the academic deans to build connection
among members of the Evergreen community following the challenges of 2016-2017.
Other efforts that have taken shape over the
past several years include a lecture series,
a common read for faculty about equity in
education, the Evergreen Forward campus
newsletter, plans for a Learning and Teaching
Commons, attention to equity in faculty fiveyear reviews, a faculty resolution to commit to
ongoing development in culturally competent
teaching practice, hiring the VP/VP for equity
and inclusion, and responsive interventions in
faculty/student conflicts. Most of these efforts
are institutional structures that lean the College
toward a strengthened systemic commitment
to diversity, equity, and inclusion. For more information please see the MOU on Mandatory
Equity Training, the Provost and Deans’ Report
on Equity Accomplishments from May 2017,
and the Community Forward Menu.
Yet some of the drop in satisfaction expressed
by alumni, by students, and in the general
“word on the street” elicited by campus
leadership summits and evidenced on social
media confirms that Evergreen can have, or is
perceived as having, a prickly and judgmental
atmosphere which may not be addressed
adequately by institutional efforts of this kind
alone. It is likely that different tactics—from
the grassroots, and inclusive of external as
well as internal constituencies—are necessary
in order to address the challenge of fostering
face-to-face curiosity, engagement, learning,
discussion, understanding, and respect which
are hallmarks of a supportive community.
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Evergreen is partially (2), mostly (6), or successfully (4) achieving success at meeting all
but one of its core theme objectives. Some
objectives are consistently met with nothing
less than flying colors. Evergreen faculty, staff
and administrators are regularly engaged beyond the campus’ borders in conversations and
initiatives through which the College shares
its practices and learns from other institutions
which seek to maintain dynamic learning
environments. Just this year, we have hosted
delegations of faculty, staff, and administrators from universities in the Netherlands and
Spain who look to us as they seek innovative
and transformative ways to educate students
for the challenges of the 21st century as
outlined in Joseph Aoun’s Robot-Proof: Higher
Education in the Age of Artificial Intelligence.
While we must continue to improve, particularly in achieving Core Theme 4: Diversity
and Equity, the College continues to offer an
inspiring model of alternative liberal education
to fellow educators.

The Evergreen State College

v. 4.B.2
The institution uses the results of its assessment of student learning to inform academic
and learning-support planning and practices
that lead to enhancement of student learning
achievements. Results of student learning
assessments are made available to appropriate
constituencies in a timely manner.
As outlined in 4.A.2, the primary mechanisms
for assessing student learning and recalibrating
practice based on assessment results are faculty evaluations of student achievement, student
self-evaluations, and Academic Statements. All
these documents are reflected in the results of
the transcript review process keyed to the Six
Expectations of an Evergreen Graduate and
stewarded by OIRA every five years. As noted
earlier, the transcript review which will take
place in summer 2018, after completion of this
report, will be the first when most graduating
seniors were required to write an Academic
Statement. This section of the report traces
the genesis, implementation, known results,
and continued refinement of the Academic
Statement and its supporting programs, and
illustrates how the results of this approach to
assessment has informed large-scale academic
and learning-support planning and practices.
The Academic Statement aimed to, and has
led to, the enhancement of student learning.
Genesis of the Academic Statement:
Evergreen’s 2008 accreditation cycle coupled
with the 2009 transcript review inspired the
creation of a new DTF led by the dean of
Faculty Hiring and Development entitled
“Remodeling Teaching and Learning at
Evergreen” (RTaLE). RTaLE brought forward
proposals to strengthen Evergreen transcripts
and to support students by improving faculty
advising. In November 2011, after two years
of RTaLE’s work, the faculty voted to institute
the Academic Statement as a graduation
requirement for all undergraduates—the
first new College-wide requirement since
the founding of the College in 1971. A
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generous grant from the Bill and Melinda
Gates Foundation enabled over 100 faculty
to engage in concentrated work during the
summer of 2012 examining the assessments
outlined in Standard 4.A.1 of this report, and
developing new ways to support students’
efforts to meet the Six Expectations of an
Evergreen Graduate. During 2012-2013, the
Academic Statement was piloted in about half
of Evergreen’s coordinated studies programs.
In Fall 2013, the Academic Statement became
a graduation requirement for all new matriculated undergraduates.
Implementation: The Academic Statement
touched nearly every division of the College.
It was supported by the United Faculty of
Evergreen in a Memorandum of Understanding
(April 9, 2012) before full implementation, and
has continued to be supported in Collective
Bargaining Agreements (CBAs) with the
College’s administration since 2013. The
Finance and Operations division worked with
academics to research and ultimately invent
OARS, an online record system for students to
store their self-evaluations, faculty evaluations,
and Academic Statements. Registration and records keeps track of the requirement for yearly
submissions of revised statements before the
final one is written for graduation.
Known Results: In 2015, a subcommittee
of the Academic Statement mentor council
conducted a study of the Academic Statement
initiative, which had been underway for three
years by then. The committee assessed 90
Academic Statements which students at all
levels had submitted to an in-house contest
that year. The subcommittee’s study used the
same scoring rubric as the transcript review
group does, in which the Six Expectations of
an Evergreen Graduate are broken down into a
total of 14 indicators. Even though transcripts
will include only Academic Statements from
graduating seniors, at the time this was the
best method available to assess the initiative
as it was in progress. The aim was to gain a
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nascent understanding of how students were
using the Academic Statement to document
their learning.
The results of this study showed that 97%100% of Academic Statements directly
addressed at least five of the six expectations.
The one expectation that lagged behind the
others, at 69%-77%, was “Participate collaboratively and responsibly in our diverse society.”
This lag is in keeping with the results of the
Accreditation Metrics Dashboard for Core
Theme 4 outlined in the Summary Conclusions
in 4.B.1 above. The results also showed
that for every one of the fourteen individual
indicators, over 50% of Academic Statements
were convincing, proficient, or distinctive in
self-reporting the learning outcomes in the Six
Expectations. The highest percentage, 87%,
articulated the assumption of responsibility for
their own work. This finding makes sense, as
writing the statement itself requires enacting
that very responsibility.
The 2015 Academic Statement study, included
in the chart on the next page, shows large
gains in eleven out of fourteen individual indicators, compared with the results of the 2009
transcript review. Again, these data come from
a sample of Academic Statements written by
students at various levels, while the transcript
review focuses on final Academic Statements
written by graduating seniors, but it was
important to take and assess a snapshot in
time given that the full assessment of the new
requirement would not take place until summer
2018. (See chart 34 on the next page)
Some of the gains in learning outcome
achievement began earlier as efforts to teach
more interdivisional programs bore fruit, and
as RTaLE was putting transcript and advising
support on the faculty’s collective agenda
in new ways. It is likely that the culture of
reflection that the pilot year of the Academic
Statement created during 2012-2013, when
nearly half of the College’s programs included
it, fostered heightened awareness of the Six
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Expectations, which was one of the explicit
aims of the initiative. The 2018 transcript
review will enable faculty and staff to more fully
understand whether and how the Academic
Statement has produced better documentation
of student learning outcomes. OIRA expects
the completed transcript review to yield new
evidence that students are more carefully and
advisedly developing their paths through
the curriculum.

“

I just got accepted to the Peace
Corps. I’ll be teaching English
as well as doing sustainability
and HIV/AIDS work in a rural
community in the Philippines. I’ll
be building relationships and trying
to help the community grow in the
ways it wants to grow.

”

– Alexander Butler ’18

The assessment and results of the Academic
Statement initiative are made available to
appropriate constituencies via the OIRA
website and these data inform the work of the
Mentor Council as they collaborate with the
faculty to steward this requirement. Evergreen
faculty, staff, and students have presented
the concept of the Academic Statement and
its results at the International Conference on
the First Year Experience in 2013, and at the
annual Assessment, Teaching, and Learning
Conference in 2015. An article about the
Academic Statement was published in Liberal
Education, the AAC&U’s flagship journal,
in 2013.

The Evergreen State College
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COMPARISON of Institutional Learning Outcomes in
2009 Transcript Review with 2015 Academic Statement Study
2009 Transcript Review N=143 Final Random Sample (Class of 2008)
2014 Transcript Review N=161 Final Random Sample (Class of 2013)
2015 Study N=90 Academic Statement Essay Contest Entrants, Winter 2015

34

Expectations Rubric Category

Met convincingly
or with distinction
in Transcript
Review 2009
(Class of 2008)

Met convincingly
or with distinction
in Transcript
Review 2014
(Class of 2013)

Proficient/
Convincing in
Academic Statement
Study 2015

Gain or Loss
Since 2008

1. Articulate & assume
responsibility for your own work

65%

86% (+11%)

87%

22% GAIN

2a. Participate collaboratively
& responsibly

64%

83% (+19%)

81%

17% GAIN

2b. Participate in our
diverse society

67%

64% (-3%)

65%

2% LOSS

3. Communicate
creatively & effectively

73%

85% (+ 22%)

59%

14% LOSS

4. Demonstrate integrative,
independent, and
critical thinking

54%

76% (+22%)

69%

15% GAIN

5a. Demonstrated ability to use
qualitative modes of inquiry

63%

85% (+22%)

73%

10% GAIN

5b. Demonstrated ability to use
quantitative modes of inquiry

63%

45% (-18%)

67%

4% GAIN

5c. Demonstrated ability to
use creative modes of inquiry

45%

57% (+12%)

66%

19% GAIN

5d. Appropriately apply
modes of inquiry to theoretical
and practical problems

70%

86% (+16%)

82%

12% GAIN

5e. Appropriately apply modes
of inquiry across disciplines

52%

73% (+21%)

65%

13% GAIN

6a. Depth of learning

61%

76% (+15%)

71%

10% GAIN

6b. Breadth of learning

55%

73% (+18%)

52%

3% LOSS

6c. Synthesis of learning

64%

83% (+19%)

71%

7% GAIN

6d. Ability to reflect
on personal and social
significance of learning

44%

41% (-3%)

81%

37% GAIN
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g. Conclusions
OIRA regularly and broadly shares the results
of its assessments of core theme planning,
assessment, and improvement with the
College’s administrators, faculty, and staff. The
assessments reflected in the Accreditation
Metrics Dashboard have indicated that
Evergreen’s model of public liberal arts and
sciences education for all serves most students
in most of the ways that core themes, objectives, and indicators aim to do. The College
aspires to improve on indicators that show less
than optimal achievement and continues to
develop learning-support plans and practices
to enhance student learning achievements.
Together, these indicators’ challenges suggest
the truth of an observation Dr. Jennifer Drake
has made repeatedly during her first year as
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provost: “Evergreen has an Honors College
curricular model with a community college
admissions policy.” She also points to the need
for supportive rigor and rigorous support as
we balance these two values. This commitment
to the “both/and” is a point of pride for
Evergreen’s faculty, staff, and administration:
We offer a private college education at a
public college price point so that anyone who
desires a high-quality hands-on liberal arts
education has the opportunity to pursue that
dream. However, the College has work to do to
wholly fulfill the promise that this opportunity
represents for so many students: We must work
on fine-tuning our curricular structures, on providing enhanced support for students as they
make their way to the world, and on improving
the culture and climate of the College to more
authentically express inclusivity.

Mission Fulfillment, Adaptation,
and Sustainability

The Evergreen State College
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8. Mission Fulfillment, Adaptation,
and Sustainability
a. Executive Summary of
Eligibility Requirement 24:
Scale and Sustainability
The institution demonstrates that its operational scale (e.g., enrollment, human and financial
resources, and institutional infrastructure) is sufficient to fulfill its mission and achieve its core
themes in the present and will be sufficient to
do so in the foreseeable future.
The Board of Trustees and senior leadership
continually monitor all aspects of Evergreen’s
operations so as to fulfill our mission and
achieve our core themes. Since 1971, The
Evergreen State College has successfully
provided an innovative alternative liberal
education to students of all ages and of diverse
economic, social, and cultural backgrounds
from the state of Washington and around
the country. During the Great Recession,
demand for public liberal education was high
and the College expanded its enrollment
and personnel. In recent years, we have had
to adjust to the effects of a full-employment
economy, changing student demographics,
and shrinking public funds for higher
education. The campus protests that occurred
in spring 2017, the challenging series of events
that followed, and the negative publicity
associated with them have exacerbated the
slow but steady enrollment decline that we
have seen since 2009. The College forecasts
a sharper decline in enrollment for the 201819 academic year, and in spring 2018, a
10.6% reduction in the operating budget was
determined and implemented.
While the College had already been
addressing enrollment decline in multiple
ways—curricular reform, expansion of student
support, and new recruitment and scholarship

initiatives—this recent enrollment challenge
requires a bold response. The College has
created a revitalization plan that employs
three critical strategies suggested by Terrance
MacTaggart’s work on academic turnarounds:
stabilizing finances, advancing promotion
of Evergreen’s many strengths, and making
changes in programs and services aimed at
serving students better.
As we navigate this challenging time for
Evergreen, for the liberal arts, and for higher
education in the United States, we are deeply
moved by the response of alumni and friends
whose increased generosity and support buoy
the College. In the year that just concluded
(FY18):
•

The net assets of The Evergreen State
College Foundation reached a new
all-time high, surpassing $21 million or
$1.7 million (9%) more than the total
net assets in June 2017. Net assets
now total three times the Foundation’s
net assets in FY10 ($6.9 million) prior
to the design and implementation of a
long-range plan to elevate philanthropic
support at Evergreen.

•

The Art of Giving, the Foundation’s
yearly fundraising event, exceeded all
expectations: Gross revenue increased
by 25% ($247,523) and exceeded our
goal by 21%, attendance increased
by 15%, donations increased by
$37,108 (34%), sponsorship increased
by $20,250 (260%), and projected net
support to the annual fund increased by
$38,604 (34%).

•

In November, 647 people attended
Return to Evergreen, our signature
weekend of events and experiences
designed to engage alumni, parents,

The Evergreen State College
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and friends. This is a 152% increase over
last year’s attendance. In April, alumni
programs designed and delivered a
Northwest series of events that occurred
in Seattle, Tacoma, Olympia, and
Portland.

teach, work, and study while regularly employing assessment practices. The College’s design
ensures that mission fulfillment is regularly appraised across its entire institutional landscape,
from the 30,000-foot level to the daily lives of
individual community members.

•

22% increase in support to Evergreen’s
annual fund.

•

3% increase in total number of donors
giving to Evergreen’s Foundation.

To facilitate and assess the aspirations articulated in Evergreen’s mission, key sources of data
are regularly collected and widely shared:

•

2% increase in donors giving $1,000
or more.

•

Secured new support from major
national foundations including a grant
of almost $1 million.

This enthusiastic commitment to share in
Evergreen’s mission is essential to the College’s
sustainability. As we approach our 50th
anniversary, Evergreen’s spirit of innovation
and invention continues to animate faculty,
staff, and administrators, and to welcome and
inspire students who are drawn to become part
of our vibrant learning community.

b. Standard 5.A: Mission
Fulfillment
i. 5.A.1
The institution engages in regular,
systematic, participatory, self-reflective,
and evidence-based assessment of
its accomplishments.
The adjectives in this criterion—regular,
systematic, participatory, self-reflective, evidence-based—characterize Evergreen’s culture
of assessment and evaluation. The work lives of
staff, administrators, and faculty and the fabric
of students’ educational pursuits are united by
a consistent and customary focus on self-reflection, self-evaluation, and peer evaluation.
Standards 4.A and 4.B above document in
detail how members of the College community

End-of-Program Review: an annual survey to
inventory divisional content and other learning
areas included in undergraduate coordinated
studies programs. An alternate version also
collects information about the presence of a
few key mission-related areas in the graduate
curriculum.
Transcript Review: Evergreen’s primary undergraduate learning assessment at the institutional level, the transcript assessment uses a
standardized coding key developed by faculty
which enables narrative transcripts to be coded
in terms of evidence that the Six Expectations
of an Evergreen Graduate are met.
Alumni Survey: Undergraduate alumni surveys
are administered biennially to gather information from baccalaureate degree earners who
reflect on their Evergreen experiences and
educational preparation to pursue their plans
after graduation.
National Survey of Student Engagement
(NSSE): This national survey provides feedback
on pedagogies of engagement, higher-order
thinking, and high-impact practices, and provides the opportunity to contextualize performance in terms of various peer institutions.
Administrative Data: Data from administrative
data systems are used in several indicators, especially in terms of composition of the campus
community, financial aid, expenditures, and
various facilities metrics.
Student Activity Data: New processes and
tracking methods have been established
to collect data on student participation in
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community service, sustainability, and social
justice activities to make assessment more
consistent and meaningful.

Group, the Latinx Standing Committee, the
Geoduck Student Union, and the leadership of
the United Faculty of Evergreen.

These data are available on the OIRA website,
where they are accessible to all members of
the campus community engaged in evaluation
and assessment of strategic initiatives and
used regularly in leadership, committee, DTF
and faculty meetings.

Third, individual interviews with campus personnel from every division of the College—new
faculty and old-timers, the president, vice presidents, deans, directors, staff, students, alumni,
and everyone in between—enabled people
with a variety of experiences and perspectives
to respond to questions and concerns about
institutional integrity regarding mission.

College leadership takes the accreditation
cycle as a special opportunity to engage in critical reflection to collectively assess quality, effectiveness, and mission fulfillment. A number
of methods were employed in AY2017-2018 in
order for the community to reflect as holistically as possible on Evergreen’s mission.
First, College leadership engaged in accreditation summit meetings to examine Evergreen’s
mission in light of the assessment results
discussed at length in Section 9, “Core Theme
Planning, Assessment, and Improvement,”
above. These meetings were structured
for large constituencies of staff and faculty
(70-100 different people at several meetings,
including the campus leadership group) which
broke down further into mixed groups of
5-9 faculty, staff, and administrators. These
groups discussed Standards 3.A, 4.A, 4.B,
and 5, informed by the Accreditation Metrics
Dashboard and with the College’s mission
statement before them. These activities gave
participants immediate, concentrated, and
shared engagement with mission. As they did
the work of collective self-reflection, they produced and recorded qualitative responses to
questions about core theme accomplishment
and mission fulfillment.
Second, visits with key campus committees
provided the opportunity to gauge collective
understanding of the College’s promise and
challenges. Committees visited or consulted
include the Faculty Agenda Committee, the
academic deans, the Standing Committee on
the Curriculum, the First-Year Experience Work

ii. 5.A.2
Based on its definition of mission fulfillment,
the institution uses assessment results to
make determinations of quality, effectiveness,
and mission fulfillment and communicates its
conclusions to appropriate constituencies and
the public.
As a reminder, Evergreen’s mission statement
reads as follows:
As an innovative public liberal arts
college, Evergreen emphasizes
collaborative, interdisciplinary learning
across significant differences. Our
academic community engages students in
defining and thinking critically about their
learning. Evergreen supports and benefits
from local and global commitment to
social justice, diversity, environmental
stewardship, and service in the
public interest.
Almost 50 years after its founding, Evergreen
remains an innovative public liberal arts
college based on principles of inquiry, trust in
students, and learning in community that are
rare in higher education. Perhaps that is why
Evergreen is so often a first-choice college;
the Evergreen New Student Survey shows that
45% of first-time, first-year students and 72%
of transfer students applied only to Evergreen.
Few other institutions offer students the opportunity to engage in team-taught coordinated
study, and none provide that opportunity at
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“

Having access to a woodworking
shop, a metalworking shop,
studio space…all kinds of these
different means of making is
really, really unique and special in
a college setting. It’s an incredible
opportunity to get to explore being
a maker.

”

– Johnny McCaffrey ‘20

the scale that Evergreen does: full-time and
across all disciplines. These immersive learning
experiences can include independent projects,
intensive field work, and multi-week field trips
domestically and abroad, all of which enable
students to consistently experience hands-on
learning that links theory to practice. The
comprehensive format of theme-based teamtaught programs remains at the center of the
College’s pedagogy, and for students, the
nature of the experience is nothing less than
transformational.
As such, Evergreen’s strength in mission fulfillment is our ability to graduate students who
are reflective, integrative, independent thinkers
and lifelong learners. Evergreen graduates
have learned these skills and habits of mind
through the College’s commitments to engaging students in collaborative, interdisciplinary
learning across significant differences and to
developing students’ ability to define and think
critically about their own learning. Results from
the National Survey of Student Engagement
(NSSE) highlight the frequency with which
Evergreen students integrate knowledge
across sources of information, experiences,
and perspectives. Relative to other COPLAC
schools and the national pool of institutions
participating in NSSE 2016, Evergreen firstyear students and seniors were significantly
higher on the Reflective and Integrative
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Learning engagement indicator (p<.01).
(See chart 35 on the next page)
The 2016 Alumni Survey (class of 2015) provides further evidence that Evergreen’s curriculum is developing effective learners prepared
for a productive life of work, citizenship, and
personal fulfillment. Alumni rated Evergreen’s
contribution to their academic and personal
growth in a series of 26 specific domains of
learning; the items they rated highest relate
closely to attributes of effective learners and
citizens. The domains are presented with the
percentage of alumni who were “mostly” or
“very” satisfied with Evergreen’s contribution
to their growth—the two highest ratings on a
five-point scale:
• Interdisciplinary thinking (88%)
• Critically analyzing information (86%)
• Learning independently (85%)
• Synthesizing information and ideas from
many sources (84%)
• Understanding different philosophies and
cultures (84%)
• Reading for academic purposes (82%)
• Defining and solving problems (82%)
• Understanding the interaction of society
and the environment (82%)
• Participating in class discussions (81%)
• Knowledge in a broad range of subjects
(80%)
• Functioning as a responsible member of a
diverse community (79%)
• Recognizing your responsibilities, rights,
and privileges (78%)
Evergreen also achieves mission fulfillment
in its focus on supporting and benefiting
from local and global commitment to social
justice, diversity, environmental stewardship,
and service in the public interest. According
to the Evergreen alumni trends data since
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Reflective and Integrative Learning Engagement Indicator Items from the National Survey of
Student Engagement (NSSE)
TESC
TESC SomeNever times

NSSE 2016

TESC
Often

TESC
Very
Often

COPLAC* National**
Very
Very
Often
Often

Connected ideas from
your courses to your prior
experiences and
knowledge

First-year

0%

13%

39%

48%

30%

31%

Senior

1%

5%

23%

71%

53%

52%

Combined ideas
from different
courses when completing
assignments

First-year

9%

34%

27%

31%

17%

18%

Senior

5%

16%

29%

51%

33%

32%

Included diverse
perspectives (political,
religious, racial/ethnic),
in course discussions
or assignments

First-year

7%

22%

35%

36%

18%

18%

Senior

4%

20%

30%

46%

26%

24%

Examined the strengths
and weaknesses of
your own views on
a topic or issue

First-year

6%

20%

38%

37%

19%

20%

Senior

1%

14%

37%

48%

27%

26%

Tried to better understand
someone else’s views
by imagining how an
issue looks from his
or her perspective

First-year

4%

17%

38%

41%

25%

25%

Senior

2%

14%

39%

45%

31%

30%

Learned something
that changed the way
you understand an
issue or concept

First-year

3%

15%

46%

36%

22%

23%

Senior

0%

12%

39%

48%

30%

29%

Connected your learning
to societal problems
or issues

First-year

6%

17%

31%

47%

18%

18%

Senior

3%

16%

30%

51%

31%

28%

35

* COPLAC: the other 21 participating Council of Public Liberal Arts Colleges. ** National: all 865 participating U.S. four-year colleges and universities
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2010 from the surveys of alumni one year after
graduation, 20%-24% of Evergreen alumni are
attending graduate or professional school one
year after earning their undergraduate degree.
The top three areas of study are education,
public administration and policy, and mental
health services/social services. Of the 71%-84%
of Evergreen alumni who are employed (with
a consistent trend upward from 2010 to 2017),
29%-31% work in the public sector and 24%
work in the not-for-profit sector.
Evergreen fulfills its mission by remaining
committed to an open admissions process that
ensures all students access to a high-quality
public liberal arts education. More than
half of Evergreen’s students are low-income
and receive need-based federal and state
scholarships and grants at rates that exceed
COPLAC averages. Evergreen also exceeds
our COPLAC peers in granting tuition waivers.
The COPLAC median is $420,783, and in
2014-15 Evergreen’s tuition waivers were
nearly $3.5 million, the highest of all COPLAC
colleges. Evergreen students receive more
student aid than those at any other school in
Washington state.
Finally, Evergreen alumni are highly satisfied,
which indicates that we keep the promises
our mission makes. According to NSSE 2016,
90% of first-year students and 92% of seniors
who persist would choose Evergreen again if
they were to start over, compared to 80% and
81%, respectively, at other COPLAC schools. A
similar finding from the more than 400 arts-focused Evergreen alumni who participated in
the Strategic National Arts Alumni Project
(SNAAP) in 2015 found that 83% would choose
to attend Evergreen again, as compared to
75% of other national arts program graduates.
At one, three, five, ten and fifteen years after
graduation, Evergreen Alumni Surveys show
that more than 80% would still choose to
attend Evergreen.
While Evergreen achieves mission fulfillment
overall, and that is something to celebrate, this
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self-study shows us that we still have work to
do on several core theme indicators, particularly the supportive community indicator linked
with Core Theme 4: Equity and Diversity. If we
aim to welcome all students into Evergreen’s
learning community, we must work more
intentionally to foster everyone’s sense of belonging as well as provide ample opportunities
for students to experience the integration of
academic rigor, support, and success. This Year
Seven Accreditation Report and upcoming site
visit, as well as the debriefing and planning we
anticipate as we prepare for Year One of a new
accreditation cycle—all coming at a moment
of significant change for the institution—will
enable our community to conduct robust conversations about our strengths and areas for
growth as we seek to fulfill our mission in the
most student-centered way.

c. 5.B Adaptation and
Sustainability
i. 5.B.1
Within the context of its mission and characteristics, the institution evaluates regularly the
adequacy of its resources, capacity, and effectiveness of operations to document its ongoing
potential to fulfill its mission, accomplish its
core theme objectives, and achieve the goals
or intended outcomes of its programs and services, wherever offered and however delivered.

ii. 5.B.2
The institution documents and evaluates regularly its cycle(s) of planning, practices, resource
allocation, application of institutional capacity,
and assessment of results to ensure their
adequacy, alignment, and effectiveness. It uses
the results of its evaluation to make changes,
as necessary, for improvement.

iii. 5.B.3
The institution monitors its internal and
external environments to identify current and
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emerging patterns, trends, and expectations.
Through its governance system it uses those
findings to assess its strategic position, define
its future direction, and review and revise, as
necessary, its mission, core themes, core theme
objectives, goals or intended outcomes of
its programs and services, and indicators
of achievement.
This section aims to tell a story that weaves
together illustrative answers to 5.B.1, 2, and 3.
This story is about how the College has been
assiduously engaged in continuous quality improvement around our core theme objectives,
with DTFs and committees and leadership
groups using data to recommend and implement changes to ensure that we achieve our
mission. This story is also about the impact of
spring 2017 events and their aftermath on that
ongoing work. This Year Seven Accreditation
Report and site visit catch Evergreen at a time
of significant change in leadership and circumstance, and we are in the midst of fast-paced,
holistic, mission-driven, change-focused
evaluation and planning for our immediate and
long-term futures.
2017-2018 was a year of reckoning and a
year of healing for Evergreen, and we are
still involved in that iterative process. As we
struggled to reflect on the events of spring
and rebuild community while making difficult
decisions regarding significant budget reductions, the consultations around the Year Seven
Accreditation Report afforded us a healthy
opportunity to step back and reflect on our
mission and its fulfillment over time. These
conversations revealed a great deal of accord
across the College, much of which undergirds
the accomplishments outlined above in 3.A
and 5.A.1. The strength of this unity is not
always apparent to College personnel; these
meetings revealed it. Points of accord are:
•

a high sense of commitment to the
College’s mission;

•

pride in Evergreen’s accomplishments;
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•

ambitions for continued improvement;

•

awareness of interesting and sometimes
confounding disconnects between
intended and actual outcomes of
programming;

•

concern across the College about
balance between freedom and
obligation, particularly regarding faculty
responsibilities;

•

agreement about whether the College
has achieved, mostly achieved, partially
achieved, or failed to achieve its core
theme objectives.

The consultations showed that people who
work, teach, study, and lead at Evergreen
strongly embrace our identity as an innovative
public liberal arts college. As one faculty
member (who is also an alumnus) put it in an
interview, “When students come to Evergreen,
they know they’re not at a typical college.”
This seems as true today as it was in 1971
when the innovations that made the College
atypical were untried. The College continues
to innovate based on the ongoing work of assessment and self-evaluation, and in response
to the challenges, needs, and opportunities of
our changing lives and times. In spring 2017,
unflattering light shined on the College and
so on its values. This has exacerbated existing
challenges regarding enrollment, budget, and
campus climate that bedevil Evergreen and
many other liberal arts colleges these day.
These circumstances task Evergreen’s understanding of itself as a public college eager to
innovate with a liberal arts mission at its core.
The AAC&U offers a useful gloss on liberal
education which, even with Evergreen’s distinctiveness, unites us and our challenges with
colleges and universities around the country:
Liberal Education is an approach to learning
that empowers individuals and prepares
them to deal with complexity, diversity, and
change. It provides students with broad
knowledge of the wider world (e.g., science,
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culture, and society) as well as in-depth
study in a specific area of interest. A liberal
education helps students develop a sense
of social responsibility, as well as strong
and transferable intellectual and practical
skills such as communication, analytical and
problem-solving skills, and a demonstrated
ability to apply knowledge and skills in realworld settings.
Evergreen’s faculty and academic staff continually work to ensure that students receive a
rigorous, supportive liberal education characterized by divisional and disciplinary breadth,
critical thinking, and engagement with the
responsibilities and challenges of citizenship
in the contemporary world. Because we are a
public college, these skills are practiced openly, and yet the cultural landscape for doing so
has changed in ways that are changing the
College itself.
More specifically, spring 2017 revealed
new implications for the “public” aspect of
Evergreen’s identity. At Evergreen, “public”
generally has referred to three characteristics. First, the College receives a significant
measure of its funding from the state of
Washington. Second, the College is accessible:
Anyone who wishes to gain a liberal education
is invited to attend, and many receive significant material support from the College and the
state and federal governments to do so. And
third, the College’s curriculum engages with
issues of public interest and concern. These
meanings of “public” continue to be central
to Evergreen’s identity, and to provide fruitful
tensions as we seek to fulfill our mission.
Consultations showed that another meaning
of “public” has emerged due, in part, to
technological capabilities associated with the
internet and smart phones. These technologies
can easily turn in-house conflicts and struggles
into national and even international spectacles
that stretch the idea of “public” to include
people who may have no investment in, or
who bear active hostility toward, the work that
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an organization does. This is what occurred in
spring 2017; we are keenly aware that “public”
now means “the world may be looking in at
any moment.” This changes what it means to
be a public liberal arts college and challenges
us to navigate this new meaning as we move
forward. These challenges are detailed in
an April 2018 analysis charged by President
Bridges, Report of the Independent External
Review Panel on The Evergreen State College
Response to the Spring 2017 Campus Events.
In this context, our focus on continuous quality
improvement remains steadfast even as we
have had to change how we change even as
we are changing. We had been aware of slow,
steady enrollment decline since our peak in
2009, and multiple initiatives were already
in process. Student retention and first-year
student recruitment were beginning to recover.
This next part of the story traces the roots of
these initiatives back to show how they are
grounded, as well as follows how the initiatives
grew in new directions that were shaped by
our changing environment.
Implementation of Remodeling Teaching and
Learning at Evergreen (RTaLE) Initiatives
Since 2009 the College has taken substantial
steps to address how the curriculum is
built to support the Six Expectations of
an Evergreen Graduate, the need for
stronger documentation of student learning
in transcripts, the need for culminating
self-reflection of students’ undergraduate
work, and the need for enhanced advising.
The scope of this work has required broad
institutional commitment and transformation.
After more than two years of broad faculty
deliberation, the RTaLE task force concluded
its work in November 2011 when faculty overwhelmingly voted to approve a new graduation
requirement for all undergraduate students.
Specifically, each Evergreen undergraduate
writes an Academic Statement about her or his
college education, to be revised annually with
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support from the faculty. Each student decides
how best to document the work, experiences,
knowledge, and skills that comprise his/
her Evergreen education. The final version is
submitted to the College as a condition of
graduation and becomes the first narrative
page of each student’s official Evergreen
transcript where it introduces the student’s
undergraduate career to an outside audience.
This requirement went into effect starting with
incoming students in fall 2013.
During the 2012-13 academic year and
thanks to generous support from the Gates
Foundation, approximately half of Evergreen’s
faculty participated in a pilot of the Academic
Statement initiative to create the framework
to support students so they can fulfill the new
requirement. The provost selected a faculty
member who had participated in the RTaLE
task force to oversee this new initiative. Under
her leadership more than 100 faculty engaged
in one of two week-long summer institutes
to create structures for the new programs
associated with the initiative. This included
fine-tuning orientation week plans to include
an encompassing all-campus convocation, a
follow-up seminar, a discussion of the nature of
a liberal arts education at Evergreen, a writing
exercise, and other faculty-led events with incoming students; sharing strategies for in-program work on the Academic Statement during
fall quarter; and making recommendations
for All-Campus Mentoring Days in winter and
spring and stewarding Academic Statements in
the spring. College staff developed the On-line
Academic Record System (OARS) as a tool
to support critical reflection by housing each
student’s self-evaluations, faculty evaluations,
and Academic Statement iterations in one
place to make learning more transparent and
to facilitate faculty advising conversations.
During summer 2013, faculty who did not
participate in the pilot were invited to attend
one of a series of one-day institutes to further
orient them to this new program. Throughout
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the 2012-13 academic year, students, faculty,
and staff from across the College continued to
develop and test these structures, practices,
and events to enable students to critically
reflect on and assess their decisions, experiences, and accomplishments at Evergreen. The
director of the initiative produced a report with
appendices. An overarching assessment of
this initiative is occurring in 2018-2019, when
most students who matriculated in fall 2013
with this as a requirement will have graduated.
It is already clear that we need to engage in
a body of work to solidify the Mentor Council
and to develop the role of faculty advisors to
complement the role of professional advisors.
This work will be enabled and supported by
the new division of student and academic life
that is being created.
Standing Committee on the Curriculum
and Paths of Study
The RTaLE work provided an ongoing focus
on how students’ self-assessment of their
education enables them to develop creative
and fruitful academic pathways, both within
an academic concentration to develop depth
and across disciplinary boundaries to develop
breadth. As the RTaLE work progressed, it
branched out to include development of
new curricular structures: the Standing
Committee on the Curriculum and the Paths
of Study initiative.
Concurrent with the implementation of the
Academic Statement Initiative, the provost and
Agenda Committee charged a Long-Range
Curriculum Disappearing Task Force in spring
2012 to address opportunities for improvement
that surfaced during the summer 2009 and
RTaLE deliberations. This group of 12 faculty
and three staff was asked to take a holistic look
at the College’s curriculum and make recommendations to the full faculty. During the 201213 academic year they engaged the faculty in
their deliberations at seven faculty meetings in
order to prepare more focused recommendations for faculty consideration in fall 2013, the
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DTF recommended the establishment of the
Standing Committee on the Curriculum (SCC),
which has ongoing responsibility for assessing
and making recommendations for new ways to
strengthen and enhance the curriculum.
Currently, the SCC seeks to ensure that the
whole curriculum maintains a balance of Paths
of Study programs and emergent, broadly
interdivisional programs. The SCC is also
exploring how to enhance opportunities
for breadth and depth of learning, and
how to improve access and inclusiveness
through different curricular models such as
offering more 12-credit program options and
supporting single-subject courses.
The work of the Long-Range Curriculum
Disappearing Task Force and the SCC laid
the groundwork for the current Paths of
Study initiative. This initiative addresses the
College’s need to improve upon its signature
strengths—integrative, interdisciplinary learning and breadth and depth of learning—with
equity, inclusion and student success in mind.
Evergreen is widely recognized for its inventive
approach to undergraduate education, which is
characterized by full-time study that integrates
and layers multiple disciplines in team-taught,
theme-based academic programs complemented by independent and experiential
learning. This existing curricular model fosters
tremendous student freedom and presents
unique challenges. Some students do not
achieve significant breadth and some do not
achieve significant depth because of how they
choose to exercise their freedom. Curricular
structures that typically guide students at more
traditional institutions—academic departments,
majors, course distribution requirements—do
not exist at Evergreen. While many of our
students thrive, the curriculum does not serve
all students equally well, and underrepresented
students suffer from a higher risk for failure.
Paths of study will provide a robust architecture
underpinning the curriculum informed by
the College’s model of liberal arts education.
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Creating this structure, paths through the curriculum will help many students more readily
find meaning and coherence in Evergreen’s
interdisciplinary offerings. Informed by the
work of Thaler & Sunstein (2008) on choice
architecture, paths of study will provide the
“nudge” that many students need to move
them toward academic choices that they value
and expect will prepare them for successful careers and graduate study (indicators measured
on the Evergreen Student Experience Survey).
While preserving Evergreen’s uniqueness as
well as the broad curricular freedoms students
enjoy, pathways will allow students to:
•

Chart routes: Chart coherent routes
through the College’s vibrant, dynamic
curriculum

•

Achieve depth: Pursue clearly defined
paths of study from foundational to
intermediate and advanced levels
aligned with Evergreen’s first-year
student learning goals and Six
Expectations of an Evergreen Graduate

•

Concentrate: Develop skills and
expertise in a specific area of
concentration as part of Evergreen’s
layered, interdisciplinary approach to
the liberal arts

•

Prepare: Build the competencies
required for advanced study and
careers in particular fields and recognize
personally meaningful career options
through Evergreen’s academic programs

•

Persist and complete: Succeed in
their studies, remain enrolled, and earn
degrees

The implementation of paths of study will
increase clarity, structure, and predictability
in Evergreen’s curriculum. Paths of study will
also preserve choice and allow every student
to create an individualized undergraduate education that layers disciplines and experiences
according to their personal passions, interests,
and goals.
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During the 2017-18 academic year the faculty and deans engaged in developing clear
Paths of Study through the undergraduate
curriculum. With the assistance of funds from
a Mellon Foundation grant, the deans and the
Standing Committee on the Curriculum have
been working with teams of faculty to form
groups that will plan five years of curriculum
that includes a mix of offerings: repeating and
emergent; disciplinary and interdivisional; and
foundational, intermediate and advanced.
Seven paths of study building on several of
Evergreen’s signature strengths have been
moved forward for implementation in fall 2018,
with the expectation that another five or six
will be developed in the 2018-19 academic
year. Each team has developed a proposal that
provides an initial concept for how its Path
of Study will be communicated to students.
Staff in College Relations and Student and
Academic Support Services will communicate
these new opportunities to current and potential students in order to increase the clarity and
transparency of the Evergreen curriculum.
Support for Paths of Study through new faculty
leadership positions is included in the faculty
Collective Bargaining Agreement, and an
MOU articulates an implementation plan for
2018-2019. Curriculum area team leaders will
receive release time to work with each other,
the deans, and Paths of Study conveners to
coordinate paths of study, interdivisional curriculum, and first-year experience programs as we
move to a more holistic planning process. The
contract also requires each faculty member to
commit a minimum of 25% of their teaching
to a path of study. We will be designing an
assessment model that reveals the long-term
impact, responsiveness, and sustainability
of the Paths of Study initiative. Outcomes of
the early planning phase are included in the
College’s report to the Mellon Foundation.
The Paths of Study initiative is leading to
robust conversations about the quality and
accessibility of advanced and capstone work
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across the curriculum. In this context, it is worth
noting that during its lifespan the Long-Range
Curriculum DTF assessed policies and practices
related to Individual Learning Contracts (ILCs),
given concerns about uneven quality and a
small proportion of students who relied too
heavily on this mode of learning. As a result,
the faculty approved revised ILC policies and
practices that are more explicit in terms of
timing, expectations, and limits on participation. The deans report that the quality of ILCs
is notably improved since the new policy has
been implemented.
First-Year Experience
In an effort to increase support for first-time,
first-year students and improve both learning
opportunities and retention, in fall 2012 the
College reduced enrollment levels in first-year
and lower-division coordinated study programs
from 23 to 18 students per faculty member
and 24 to 20 students per faculty member,
respectively. These changes were experimental
in nature and were regularly assessed to see
if they yielded improvements in retention and
student learning. Four years of review led to
the discontinuation of these ratios after the
2017-2018 academic year, as the data did not
yield evidence of an improvement in retention
that could be linked to the smaller class
sizes. Clearly, new student success is not due
solely to increased face time through smaller
class sizes.
Remaining committed to the goal of supporting and retaining first-year students, in 2016
Evergreen hired for the newly-created new
student programs director position. In 20162017, the provost and the VP for student affairs
charged the First Year Experience work group
led by the—new student programs director
and a curriculum dean to develop a comprehensive, holistic experience for Evergreen’s
first-time, first-year students. The work
group’s purpose was to address the College’s
commitments to cultivating a supportive
community and promoting student access and
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information literacy. Responsibility for meeting
these learning goals rests with the entire
institution. In AY2018-19, the work group will
collaborate with faculty, staff, and students to
develop and implement a comprehensive program of curricular and co-curricular learning
opportunities tied to the learning outcomes.
We aim to launch the program for all first-time,
first-year students in fall 2019. Once this phase
of the project is launched, we plan to design
a program to support transfer students, who
currently enjoy a higher retention rate than our
first-time, first-year students.
Learning and Teaching Commons

success. This work group has come to include
a community of practice, which is a group of
faculty and staff who are discussing, assessing,
and publishing their classroom experiences
teaching first-year students.
In consultation with faculty, staff, and students,
the FYE work group developed a set of learning outcomes representing what first-time, firstyear students should know and be able to do
by the end of their first year at Evergreen. The
group drew upon the Six Expectations of an
Evergreen Graduate and data from institutional
research. The work group also took many cues
from the College’s successful TRiO Programs,
which have the capacity to serve about 200
students and for which many more Evergreen
students are eligible. For each of the last 10
years, TRiO students have been retained at
a rate of between 80 and 89%, which is our
stretch retention goal for all first-time, firstyear students.
In spring 2018, the faculty adopted the FYE
learning outcomes, which fall into four broad
categories: navigating Evergreen; thriving in
the College; thriving as a community; and
communication, quantitative reasoning, and

In 2012-2013 the Long-Range Curriculum
DTF that recommended formation of the
Standing Committee on the Curriculum also
recommended the creation of a teaching and
learning center, laying the groundwork for
the Learning and Teaching Commons that is
just now coming to fruition. Several different
models have been considered over the years
since this recommendation emerged from the
Long- Range Curriculum DTF, but for a variety
of reasons the time was not right for any of
them to take root. In the meantime, Summer
Institutes successfully continued to operate
as the primary mode of support for faculty
development. Over the past three summers,
week-long faculty planning institutes have
focused on backward design for programs, syllabi, and assignments to teach faculty how to
think about how the activities and assignments
of their classes connect to intended learning
outcomes and, equally important, how to
make those course-level and assignment-level
outcomes clear to their students.
In 2017-2018, the provost charged the
Washington Center Advisory Board to work
with the dean of faculty development and
the VP/VP for equity and inclusion to create a
Learning and Teaching Commons (LTC) embedded in the Washington Center that would
offer professional development opportunities
for faculty and staff to support: the aspirations,
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assets, and needs of all Evergreen students;
Evergreen’s distinctive mission as a public liberal arts college committed to interdisciplinary
team teaching; the Five Foci that characterize
our pedagogical practices; and the Six
Expectations that outline what we promise
students will learn.
The group researched and defined faculty development at Evergreen since its inception, including commissioning a report written by former Provost Barbara Smith; supported current
communities of practice such as the First Year
Experience Work Group; developed a draft
leadership and staffing model for consideration
by the provost and associate vice president for
academic budget and financial planning; and
created four 2018 summer institutes:
•

New Faculty Teams and First-year/
Lower-division Programs

•

Team Planning for Student Success

•

Scholarship of Teaching and Learning

•

Inclusive Excellence Institute

The LTC aims to use these four faculty development opportunities to promote a common
understanding of what becoming a student-centered, student-ready college means
for Evergreen, with the Six Expectations of an
Evergreen Graduate as our shared outcomes.
The LTC’s overarching goal is to develop a
common foundation of inquiry-based, equity-minded pedagogies, including backward
design principles and transparent assignments
and learning outcomes, to promote inclusive
excellence across Evergreen’s curriculum.
Funding for a five-year LTC pilot has been
identified in collaboration with advancement.
Plans are being made to hire an LTC program
coordinator and to launch a national search for
an LTC director with administrative faculty rank
during 2018-2019.
Other Curricular Enhancements: SURF
During 2012-13, the College began the
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Summer Undergraduate Research Fellowship
Program (SURF) in an effort to expand student
access to high-impact practices and to support
faculty research in a culture primarily focused
on teaching. SURF is a funded, non-credit-bearing summer opportunity for students
to work with faculty on ongoing, real-world
research projects. It provides stipends for
students and some minor funding for supplies
for faculty project leaders. Fellows engage
as junior research partners on faculty projects
across the disciplinary spectrum. The program
supports faculty to advance their research
agendas while fellows gain valuable experience. Students and faculty together present
their research in a fall symposium.
Since 2013, more than 100 students have
teamed with faculty on 79 summer SURF
projects. Areas of SURF research have included
anthropology, archaeology, literary arts,
visual arts, film, human rights, cybersecurity,
Indigenous studies, organic chemistry, plant
biology, marine biology, philosophy, microbiology, ornithology, biogeochemistry, urban
planning, 18th-century literature, toxicology,
and mathematics education.
Other Curricular Enhancements:
Native Pathways Program
During 2016-2017, former Provost Barbara
Smith conducted a study of history of the
Tribal: Reservation-based/CommunityDetermined Program, and an environmental
scan and assessment of what changes might
be needed to find a viable and sustainable
model. Building upon some of those recommendations, the program evolved into the
renamed “Native Pathways Program” which
launched in fall 2017. Like its earlier iteration,
Native Pathways serves upper-division transfer
students who have at least 90 credits as they
finish their Bachelor of Arts degrees. New
urban sites on Evergreen’s Tacoma campus and
at the Longhouse in Olympia were opened,
and the Peninsula College and Quinault sites
remain active.
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While the core program is offered for 12 quarter credits, the new director added some supplemental courses to the curriculum to permit
students to obtain necessary skills and credits
to achieve their educational goals and to
complete at a faster rate. Many of the Native
Pathways students quickly opted to attend as
16-credit full-time students. The supplemental
courses also enroll other Olympia campus
Evening/Weekend Studies (EWS) students who
are interested in the subject matter; this allows
a wider range of student voices and perspectives to which enrolled students are responding
positively. The director continues to assess the
curriculum, refining the offerings and content
to ensure high quality and student satisfaction.
The Native Pathways program is growing:
enrollment climbed to 25 FTE in its first year,
as compared to 11 FTE in the final year of the
Tribal: Reservation-Based model.
Diversity, Equity, and Inclusion
A multifaceted “big tent” understanding of diversity is how Evergreen’s office of institutional
research studies and interprets many aspects
of the College’s fidelity to mission with regard
to Core Theme 4: Diversity and Equity. Our
mission’s stated local and global commitment
to social justice and diversity is now enriched
by commitments to equity and inclusive excellence. These new commitments will both challenge and refresh the College and help to foster the kind of community we owe to students.
In addition, at Evergreen “diversity” crucially
means different approaches, disciplines, and
divisions of knowledge. We have work to do in
order to enable and welcome diverse perspectives for the sake of robust, complex, and deep
learning in which differences are significant in
kind, range, quality, and character.
Over the past several years, we have dedicated
many resources to improve the supportive
campus climate; promote ongoing cultural
competency development of faculty, staff,
and students; and ensure equitable access,
support, and outcomes for all our students:
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Student Support Services: In fall 2013, the
veterans resource center opened to establish
a one-stop shop model of support for student
veterans, where they can access advising about
the curriculum, information about benefits,
a peer-based community, and support for
academic, financial, health, or personal issues.
The center’s success will serve as a model for
us as we seek to increase support for other
student groups.
In fall 2016, Evergreen opened its first Queer
and Trans Center (QTC) in student academic
support services to provide a space to build
supportive community for LGBTQ students
and their allies. In fall 2018, the QTC, the First
Peoples Multicultural Unity Lounge, and the
student art gallery will be merging to become
the student equity and arts lounge and relocating to a newly renovated space in the Student
Activities building. Establishing the student
equity and arts lounge and relocating the staff
offices of first peoples’ multicultural advising
services to an expanded, more visible space
are part of the College’s ongoing commitment
to advance equity and inclusion goals. It is
important to note that these changes resulted
from the advice of student presidential equity
advisors, the group of students who worked
to revise the student conduct code and make
other recommendations after the events of
spring 2017.
Facilities: During this accreditation cycle,
facilities and grounds upgrades for ADA accessibility and inclusion have been a priority. Many
new access ramps have been added, doors
have been automated, and the renovation
of the Lecture Hall included much-needed
accessibility upgrades. We also added more
gender-neutral restroom facilities, and after a
campus-wide assessment survey, we expanded
the number and distribution of those facilities.
Equity Council: The Equity Council, which
President Bridges charged in 2016 to replace
the former Standing Committee on Diversity
and Equity and consolidate it with the
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previously separate President’s Diversity Fund,
worked to further community programming
on issues of race, bias, and micro-aggressions.
Leading into the hiring cycle of AY2016-2017,
implicit-bias training for faculty serving on
hiring committees was required. The equity
council also developed a strategic equity plan
for 2016-2017 as well as the job description for
the new position of vice president/vice provost
of equity and inclusion that is now filled by Dr.
Chassity Holliman-Douglas.
Some of these efforts yielded positive
outcomes, but the College did not achieve
improvement for this core theme of our mission as we’d hoped. The College takes what
it has learned from past and recent efforts,
and under the new leadership of Dr. Chassity
Holliman-Douglas we move forward to continue this work while seeking new ways of framing
how we pursue outcomes related to diversity,
equity, and inclusion.
Embracing the concept of inclusive excellence
(IE) is the next essential step in our evolution as
a college committed to creating an equitable
and inclusive learning environment. Inclusive
excellence recognizes that our success as an
institution is dependent upon how well we value, engage, support, and include the diversity
of our students, staff, faculty, administrators,
and alumni. IE is more than a short-term
diversity project or single office initiative; it is
a comprehensive, coordinated approach that
requires a vital transformation of our institution
by embedding and practicing IE in every effort
of our College. Our recruitment and retention
efforts as well as our engagement in various
equity initiatives have taught us that our pursuit of diversity, equity, and inclusion should
be multidimensional, integrative, and student-centered in order to produce the kinds of
College-wide transformation we are pursuing.
Most of all, IE drives us to understand diversity,
equity, and inclusion as vital and necessary
assets of our organization rather than as peripheral problems.
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For 2018-2019 and beyond, Dr. HollimanDouglas has asked each division to produce
an equity and inclusion plan within an inclusive
excellence framework. In addition, two initiatives already launched will further our growth
as we work to improve performance on Core
Theme 4:
Faculty Development: In 2016, the faculty
voted nearly unanimously on a resolution to
commit to “continued professional development or new learning about equity across race
and other identities which intersect with race,”
to reflect on this learning especially in annual
self-evaluations, and to integrate it into their
teaching practices. This commitment was then
added to the Faculty Handbook. This resolution was framed as a response to our 2011
Accreditation Self-Study, and to the ongoing
work of the Standing Committee on Diversity
and Equity, with the aim of moving beyond
diversity to center equity as a community
goal that enhances opportunities for all
our students.
The commitment to providing culturally
competent and culturally relevant education
for students, informed by equity-minded
pedagogies, was further reinforced in the June
2017 MOU between the United Faculty of
Evergreen and the College. This agreement
highlights professional development
opportunities for faculty on topics “including
but not limited to institutional racism, and the
needs of students of color, LGBTQIA students,
undocumented students, victims of sexual
assault, and students with disabilities.” Over
the last year, the dean of faculty development,
the Washington Center/Learning & Teaching
Commons, and the VP/VP for equity and
inclusion have been collaborating to provide a
range of development opportunities for faculty
to meet these goals.
In summer 2018, institutes focusing on
equity-minded pedagogies and inclusive excellence have attracted unprecedented faculty
and staff participation, as many community
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members desire more skills in these areas to
better serve our increasingly diverse students.
In addition, faculty five-year reviews serve as a
vital arena for collective conversations around
this renewed commitment, as faculty share
both the breakthroughs and challenges of
educating all Evergreen students to meet the
Six Expectations of Evergreen Graduates.
Culture and Climate DTF: Institutional culture
and climate critically impact the ability of an
academic community to excel in learning and
teaching. One of the primary responsibilities
of our institution is to provide a culture and
climate that offer equitable learning opportunities for all students and an equally supportive
environment for all staff and faculty. The
Culture and Climate DTF, launched in summer
2018, will conduct an in-depth review of
campus climate data to establish a more robust
and complex assessment of the experiences of
all community members. The DTF will assess
the campus community in terms of its attitudes, perceptions, symbols, and institutional
practices as they relate to equity and inclusion,
and report how these affect the College’s
intention to develop an inclusive culture. The
results of this study will provide an important
tool to help us understand the ways in which
policies, procedures, and practices can more
effectively support efforts to create a supportive, inclusive, and equitable community.
Further Plans for Adapting and Sustaining
As we face our current challenges head on and
plan for a vibrant future, significant changes
are occurring in how we plan together.
Despite Evergreen’s stated commitment to
collaboration, we have operated as a siloed
institution, and while strategic planning may
have taken place in each division in relation to
the College’s overarching strategic plan, we
have missed many opportunities to work across
divisions on behalf of our students and the
community at large.
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Starting in summer 2018, the senior leadership
group is collaborating with the campus leadership group and the Evergreen community at
large to develop and implement an integrated
three-year renewal and revitalization plan that
articulates strategies and tactics to meet four
College-wide goals:
•

Evergreen’s curricular and co-curricular
norms and structures afford innovative,
rigorous experiences, and support for
all students.

•

With equity mindsets, we teach,
engage, and lead with cultural
competence.

•

Evergreen’s financial sustainability is
achieved through improved planning,
budgeting, enrollment, and retention.

•

Evergreen achieves a stronger regional
and national reputation that increases
enrollment.

Because the College’s core themes and objectives align most closely with the first two goals,
this Accreditation Report has concentrated
attention there. However, an important part of
Evergreen’s story of adaptation and sustainability is the attention we have devoted this year,
and will continue to devote, to achieving the
intersecting goals of financial stability, reputation (re)building, and enrollment growth as we
continue to fulfill our mission.
Financial Stability: During the 2017-18
academic year, the College faced a $5.9
million budget reduction due to enrollment
decline, which is 10.6% of the overall budget.
Administrators held many open forums on
the College’s budget both within divisions
and College-wide, and met with the Geoduck
Student Union. They discussed the likely
shape of the budget cut, gathered ideas and
input, and talked about a revitalization plan
for Evergreen that addresses opportunities to
improve curriculum, climate, marketing, and
financial planning.
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FTE were eliminated, the Experimental Theatre
was shuttered, and the community is now
facing the challenge of reorganizing our
work as we become, at least for a while, a
smaller college.
The newly balanced budget is the first step in
achieving the long-term work of revitalization,
and we will need to remain attentive to make
necessary adjustments as we absorb smaller
enrollment numbers across several years. The
extraordinary participation in budget forums
provides strong evidence that the Evergreen
community is ready to work together to
stabilize and revitalize. Although dealing with
such dramatic budget cuts would seem to be a
most unappealing endeavor, the College came
together with a sense of mutual respect and
commitment to make decisions that will ensure
the College’s future.

These well-attended meetings were characterized by active participation; College personnel
engaged in community, took responsibility for
their work, and communicated effectively. Attendees expressed deep concern for the
health of the College and shared creative and
forward-looking ideas for strengthening our
service to students and our position in the
community. Administrators considered options
that could reduce the size of the budget cut
in order to maintain critical programs that
support students and preserve some jobs.
These options involved moving expenses from
the operating budget to other sources, and
instituting a new-student fee in order to defray
some costs.
This was the largest one-year budget cut the
College has faced in its 50-year history. A
budget reduction of this size involved some
difficult but necessary losses in order to deliver
the curriculum that the College promised for
2018-2019. And it must be said that the losses
are significant: 39 staff positions and 24 faculty

Branding and Marketing: As enrollment has
declined, Evergreen has mounted a strategic
campaign to raise the profile of the College,
increase and diversify the applicant pool,
communicate a consistent identity, and elevate
giving and alumni engagement. Beginning
in January 2017, the College worked with researchers, stakeholders, prospective students,
and the campus community to understand perceptions of the College, and to build stronger
brand language that communicates the unique
value of an Evergreen education. Over the
2018 calendar year, the College has used this
new brand as a foundation for outreach to prospective students. The College uses the new
brand to train Evergreen staff, faculty, boards,
and students in how to speak in a unified, clear
voice about the rigor and rewards of study
at Evergreen. The July 2018 consolidation of
marketing and communication with enrollment
services supports a comprehensive effort to improve and strengthen all communication with
prospective students, replacing ad hoc efforts
with best professional practices in student recruitment and enrollment support. The College
has made its first forays into digital marketing
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and is launching a suite of new brochures, web
pages, ads and videos which highlight the
extraordinary education we offer at Evergreen.
Enrollment Recovery: In 2017-2018, at
the request of the provost, the Standing
Committee on the Curriculum launched this
project to provide guidance on which areas
of the curriculum should be developed over
the next 3 to 5 years to support the goal of
attracting and retaining more students. After
extensive research, including review of 71 proposals received from the campus community,
the SCC crafted recommendations included in
the Enrollment Recovery Final Report. Three
approaches were recommended, and the next
step is to create implementation plans and
identify resources necessary to move forward:
•

•

•

Increase our capacity to offer
psychology and health programs. This
is the primary recommendation
for 2018-2019 and would require
strategic faculty hiring. Growth in these
areas would attract both first-time,
first-year and adult students as well as
build a foundation for implementing the
proposed integrative health Path
of Study.
Create an Entrepreneurship Hub.
Create a venue where students from
across the curriculum could participate
in co-curricular activities emphasizing
entrepreneurship. The Hub would
enhance inter-area programs that
combine entrepreneurship with
food and agriculture, the arts, and
sustainability. This would capitalize
on the recent $1.5 million pledge of
support for entrepreneurship received
from a generous alumna.
Implement the Bachelor of Science
Re-Envisioning proposal. This would
strengthen our science curriculum and
support student success in related paths
of study.
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Two other recommendations were made:
•

Create a team in 2018-19 as a
subgroup of the Standing Committee
on the Curriculum whose task will
be to recommend a process for a
regular strategic review of the
Evergreen curriculum.

•

Create a team in 2018-2019 to review
the retention proposals supporting the
Latinx/ELL Path and related curriculum
and develop a plan that the College
can implement during a period of
tightened financial resources.

It is worth noting that the Report of the
Independent External Review Panel on The
Evergreen State College Response to the
Spring 2017 Campus Events provides helpful
advice and guidance for Evergreen’s future.
The panel places spring 2017 events in a
national context, observing that “the historical,
social, and cultural issues behind [the current]
foment are not new, but their manifestation in
such numbers and with such volume reflects
a new national context. Their simultaneous
expression on so many campuses with so much
furor came about from a series of precipitating
local and national events throughout the
country” (6). The panel also notes a number of
challenges specific to Evergreen which must be
addressed as we create our future:
•

First-generation students are deeply
challenged in their efforts to navigate
the complex and demanding structure
of the curriculum.

•

Students who are not well-prepared for
the rigors of taking responsibility for
their own education see the “facultycentric” values and orientation of the
College as not very “student-centric” or
student friendly.

•

Completion and persistence rates
indicate that there are not adequate
support structures to enable broad
academic success.
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There is broad desire for deliberate and
meaningful campus-wide engagement
about the circumstances of spring 2017
to clarify lessons learned, establish trust,
and craft a clear path forward.

The panel makes strategic recommendations,
many of which parallel those suggested by
Evergreen’s own internal assessments, both
through the office of institutional research and
the consultations conducted for accreditation, and many of which are being addressed
through the initiatives that have been described in this report. Here is a digest of the
panel’s recommendations; the full narrative is
on pages 14-16 of the panel’s report.
•

Develop a strong, pro-active,
integrated internal Evergreen campus
communications plan that restores a
sense of trust and transparency among
campus constituencies.

•

Senior leadership should have an active
in-person presence and engagement
with the faculty, staff, and students as a
model for how the campus will engage
challenges of any kind.

•

Fully empower and fund a properly
staffed office of equity and inclusion.

•

Enact a comprehensive rethinking
and restructuring of the Evergreen
curriculum to make the academic
experience more “student-ready” and
“student-centric” with clearer objectives
and outcomes, clearer pathways to
completion, and more flexibility
and predictability.

•

Create a stronger sense of identity
for and experience of Evergreen as a
distinctive community. That identity
should express the distinctive
Evergreen values and expectations
that are common to any member of
the community, perhaps informing
curricular reform.

•

Set in motion a broad commitment to a
long-term vision of institutional vitality
and success by using this moment of
urgency to clearly articulate a sense
of shared values and principles, even
as the College faces enrollment and
revenue shortfalls.

So here is where we are, and where we should
be, as a sustainable and adaptable institution
serving students for the long haul: in the
midst of fast-paced, holistic, mission-driven,
change-focused evaluation and planning for
our immediate and long-term futures.

Conclusion
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9. Conclusion
Statistics on Evergreen graduates are impressive. In any given year since 2004, between
83% and 92% are employed and/or enrolled in
a graduate or professional program one year
or three years after graduation. Approximately
30% of each graduating class applies to graduate or professional school, and between 80%
and 93% of those are accepted. Approximately
70% are employed in a field that is related to
their primary area of study in college. These
outcomes are even more impressive at the five,
ten, and fifteen year marks. The 2017 survey
of the graduating class of 2002 indicated
that 93% were employed and/or attending a
graduate or professional program. In the last
employer matching survey of alumni, which
was conducted in 2011, supervisors indicated
that 63% of alumni work abilities exceed their
expectations, and 37% meet expectations, for
a total of 100%. Moreover, more than 92% of
employers rate alumni as excellent or good
at 21 specific workplace skills, virtually all of
which are key to the Six Expectations of an
Evergreen Graduate.
Evergreen graduates particularly excel at leadership. They layer disciplines to solve complex
problems and bring the best of themselves to
the world to advance social justice, create new
technologies, and advance their fields. Here
are some of their stories:
•

Congressman Denny Heck ’73,
representing Washington’s 10th
Congressional district

•

Lynda Weinman ’76, founder of
lynda.com

•

Matt Groening ’77, creator of the
Simpsons, along with other animators
and cartoonists who graduated from
the College

•

Dan Tishman ’77, Vice Co-Chairman,
Principal, and Founder of Tishman

Construction Corp, and on the board of
directors of AECOM
•

Representative Sharon Tomiko Santos
’85, Washington State House of
Representatives 37th District

•

Brett Redfearn ’87, Director, Division of
Trading and Markets, U.S. Securities and
Exchange Commission

•

Byron Howard ’90, Oscar-winning
filmmaker (Tangled, Zootopia)

•

Maia Bellon ’91, Director, Washington
State Department of Ecology

•

Bre Pettis ’95, founder of Makerbot

•

Patrick Paddison ’96, geneticist at Fred
Hutchinson Cancer Center

•

Audrey Marrs ’96, Oscar-winning
documentary filmmaker (Inside Job)

•

Nate Gibbs-Bowling ’04, MiT ’06,
award-winning teacher

•

Macklemore (Ben Haggerty ’09),
Grammy-Award winning artist

•

Captain Monica Alexander ’13,
Washington State Patrol and
Evergreen Trustee

Even as Evergreen’s graduates positively
impact Washington state, the nation and the
world, so Evergreen positively impacts the
state and local economy. The Evergreen State
College (“Evergreen”) recently contracted with
the Thurston Economic Development Council
to review and update Evergreen’s economic
impact study previously conducted in 2012 by
ECONorthwest. The following data are for the
2016-2017 academic year, which was the most
recent year on record at the time of this report.
This report modeled economic impacts using
the IMPLAN I/O model. (See chart 36 on the
next page)
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Table 1: Total Thurston County Impact, 2017
Impact Type

Direct

Indirect

Induced

Total

Jobs

997.02

247.21

393.02

1,637.25

Income

$73,365,881

$13,936.939

$22,176,104

$109,478,924

Output

$109,822,527

$38,189,721

$53,781,740

$201,793,988

$5,537,548

$1,982,252

$4,163,603

$11,683,403

State & Local Taxes

36

Sources: Thurston EDC, The Evergreen State College, and IMPLAN

Building on these successes and contributions,
and with knowledge of current and emerging
patterns, trends, and expectations at the ready,
Evergreen’s faculty, staff, and leadership are
responsible for mobilizing their expertise and
abilities to define the future of the institution in
how they teach, work, and govern the College.
When Evergreen was invented, its founders did
exactly that. They thought and acted with an
unusual degree of boldness (and with the full
support of state government) to re-envision and
reinvent higher education from the ground up
in order to meet an unknown emergent future.
They enjoyed a collective experience that was
idiosyncratic, subjective, and serendipitous,
informed by but not utterly beholden to metrics
about higher education. This combination
of factors was the glue that held the College
together for its first 20 years. Few colleges are
founded with the simple elegance of DuBois’s
“fine adjustment” in mind. Evergreen was. (A
current effort is Fulbright University Vietnam,
which has consulted with Evergreen faculty
as its leaders develop the structures for their
university from scratch.) While the achievement
of Evergreen’s founders cannot be duplicated,
the continued dynamism of their educational
design leaves room for tremendous creativity,
intellectual adventure, deep learning, and
professionally enriching colleagueship for every
generation of Greeners.

In facing the future, the College can take a
cue from Dr. Damon Williams, a 2018 guest
of the College under the auspices of the Willi
Unsoeld seminar, an endowed annual event.
Dr. Williams spent two full days on campus
and met with all constituencies in a variety of
venues. He borrowed the idea of “beautiful
constraints” from authors Adam Morgan and
Mark Barden: creative limitations that are
needed in order to realize important goals, and
particularly the goal of inclusive excellence.
Although this historical moment is, in some
ways, quite different from the one Evergreen’s
founders faced, today’s Evergreen would
do well to embrace some of the “beautiful
constraints” that the founders created in
order to remain true to Evergreen’s identity
as an innovative public liberal arts college
committed to interdisciplinary team-taught
learning communities and the success of all
students. Today’s Evergreen also needs to
invent new “beautiful constraints” to ensure
our ongoing ability to fulfill our mission in
contexts that the founders could not have
known. If in this way we build on our strengths,
including maintaining our ability to be
inspired by every wave of students’ efforts
to understand the world and participate in
creating a better future, the next 50 years in
the life of The Evergreen State College will be
distinctive indeed.
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