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Introduction
This report documents implementation of the Academic Statement Initiative (ASI, formerly
RTaLE [Reimagining Teaching and Learning at Evergreen]). I’ve written it to benefit those who
are tasked to ensure the continued success of the Initiative. I hope the report will also benefit
newcomers to the College who would like to know the history of our most recent major
academic reform. The Report includes a brief background on the ASI, a summary of the pilot
year, a section on each of the ASI’s main threads (Orientation, fall quarter program work, annual
writing contest, All Campus Mentoring Days, and the Mentor Council), and some “looking
ahead” recommendations.
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Background
In November 2010 after several years and phases of self-study under the guise of several
different work groups and DTFs, Evergreen’s faculty voted to implement a new graduation
requirement. All students will include in their transcripts an Academic Statement of up to 750
words about their college education. The Statement will be stewarded by faculty and revised
annually. This process supports students as they transition from one academic experience to
another. It enables them to make thoughtful and sound decisions between admission and
graduation.
The final proposal for the ASI was written during the 2010-11 academic year and voted on in
November 2011 (see Appendix A). Several pieces of data informed the work. First, regular
transcript assessments revealed inconsistent student voice and ad hoc decisions on students’ parts
regarding what they would study from one year to the next, and sometimes from one quarter to
the next. Second, because the College does not assign advisors to students, comprehensive built-
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in student access to regular advising activities does not exist. Third, because our curriculum
does not sport majors and students cannot attach themselves to a prefabricated trajectory in a
field of study, students can find themselves at an unproductive loss regarding next steps,
particularly when they pass the 90-quarter-hour mark and often wish to specialize in a field.
For all these reasons, the ASI was developed to achieve three goals:
1) Create consistent and articulate student voice in transcripts.
2) Create built-in advising structures for students, led by their teaching faculty.
3) Enable students to anticipate the recurring question, “What’s the next step for me in
my education at Evergreen?” as a regular feature of the education that we provide.
When met, these goals provide generous and responsible support for our students. As we all
know, many arrive without the cultural capital to enable them effectively to navigate the
structures, vocabularies, and social milieu of higher education. The RTaLE proposal was acutely
committed to serving these students by treating them, to put it simply, with dignity. The ASI
shows our students that the College trusts them and believes in them by putting their voices at
the center of their educational records.
I had served on several governance groups which crafted the proposal. After the faculty voted to
adopt it and Provost Michael Zimmerman announced that he was looking for a director to
implement it, I sat down and read the proposal with new eyes. Although I had always been
generally supportive of the work, during that reading I could actually envision it in action. I was
convinced that it was, in fact, a tremendously innovative and bold new effort that would radically
improve students’ experience at Evergreen. I met with Michael to express my interest in
directing implementation. Shortly after November 2011, he appointed me to direct
implementation of the ASI.
The Pilot year (2012-13)
During Spring 2012 (and through Spring 2013), Michael and I met at least weekly to carefully
analyze the RTaLE proposal and plan implementation over the course of the next few years. My
strategy was to read the proposal with exquisite care and highlight all the verbs. This told me
what the proposal outlined for the campus actually to do. We came to see that implementation
would occur in three phases: 1) a Pilot year; 2) a “soft” implementation without the registration
hold and with a test-drive of the On Line Record System (ORS) ; and 3) a “hard” implementation
with registration hold and ORS fully functional.
With Michael’s guidance, we announced an opt-in institute, to be held during the summer of
2012, for all faculty teaching programs of 8 credits or more. Over 100 faculty signed up. I
planned two Summer Institutes for groups of 50 faculty each to comb through relevant sections
of the RTaLE proposal and build the structures connected to the verbs I’d highlighted. In the
course of planning, the United Faculty of Evergreen (UFE) was a committed partner in creating
structures that were both effective and fair to faculty. For example, after a meeting with UFE
leadership while planning the summer institutes, I wrote a letter to UFE leadership to clarify the
changes in faculty working conditions that were on the horizon (see Appendix B). After that
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meeting and letter, I was not summoned by UFE leadership again until two months before the
end of my tenure as project director. To my knowledge, contract negotiations about the ASI
have reflected a mutual commitment to it on the part of the UFE and the College’s administration
which was forged early on because of meetings and communications such as these.
The summer institutes were planned with an eye on part of a single sentence from the RTaLE
proposal which referred to the (then non-existent) Mentor Council:
This standing governance body will be responsible for creating a shared culture around
mentoring- and Academic Statement-related work…1
Because the Mentor Council had not yet convened, I envisioned the Pilot Year faculty as a
gigantic Pilot Mentor Council, “responsible for creating a shared culture.” The two institute
weeks were planned with that creative aim in mind (see Appendix C).
The two identical institutes began with a session in which faculty examined Evergreen’s mission
and publicity materials together to assess our institutional integrity. The aim was to demonstrate
that the ASI makes our integrity stronger. Over the course of the week, we revisited RTaLE’s
purpose through the lens of our own experiences as students and teachers. Participants wrote
their own Academic Statements (which are a resource yet to be fully appreciated [about 40% of
participants wrote them]); brainstormed ideas for Orientation Week, 6-hour program work on
Academic Statements, and Mentoring Days; and paused every now and then to reflect on how
each piece of the ASI related to the “whole” and to the College itself. At the end of each
institute, faculty were invited to say a few words about the 5-day experience. Appendix D
documents their responses.
The Summer Institutes taught me something important. Even though the faculty had created a
new graduation requirement for students which, on the face of it, seemed simple, the entire
academic and student affairs divisions of the College would, in fact, be touched by it. It was,
therefore, not only a responsibility “to create a shared culture,” but to anticipate how the new
shared culture, during its creation, would intersect with the culture we already have. I attempted
to keep this in mind over the next three years as the ASI developed from the pilot stage to full
institutionalization.
Additional summer work included mailing the Orientation Week book, A Mighty Long Way: My
Journey to Justice from Little Rock Central High School to all incoming students; arranging for
extra faculty seminars on the book; hosting seminars with Development and Student Affairs staff
and with the Foundation Board of Governors; several hundred individual meetings and email
communications with faculty and staff; writing the Orientation Week syllabus and all other
Orientation Week planning; and consulting with anyone on campus with a concern or question
about the ASI, always within 24 hours.
During fall quarter, about half of our programs of 8 credits or more participated in the ASI.
Faculty had access to on-line support to craft their fall quarter program work with students on
1
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Academic Statements. I consulted with Cindy Marchand-Cecil and met with faculty from the
Reservation-Based program to ensure that they were apprised of the new requirement, and I
visited the program to talk about it with the students. I was available to the Tacoma faculty for
consultation as well, and visited the Tacoma program to address the students at Lyceum and to
offer information sessions about the Academic Statement.
Orientation:
The Academic Statement has become a centerpiece of new student Orientation. The UFE
bargained with the administration to have all faculty teaching programs participate in Orientation
every year, and to do so in teams. The time commitment for faculty is eight hours: two hours
for convocation, and six hours for seminars on liberal education, the O-week book, Orientation
Essay-writing, and introduction to the Academic Statement. This work replaces the previous fall
quarter Convocation (2 hours), Academic Fair (2 hours), and Program Previews (1.5 hours). It
adds 2.5 hours of on-the-ground work time, as well as prep time reading the O-week book and
planning O-week sessions (with the support of the annual O-week syllabus).
This plan is a departure from the RTaLE proposal, which outlined O-week as an “opt-in” activity
for which faculty would be compensated. The UFE bargained a permanent raise for all faculty
and removed the “opt-in” proviso. Because all faculty are participating each year, the College
can offer O-week sessions led by teams of faculty instead of solo faculty. And because
Evergreen’s signature pedagogy is team-teaching, this is a “value added” feature of O-week
which wasn’t outlined in RTaLE, but gives new students an excellent introduction to what is still
a distinctive feature of TESC.
Orientation requires planning, and there are several features of O-week which will need to be
revised each year as long as the centerpiece is a text:








Meeting or talking with the Convocation speaker well in advance so the speaker
understands the Academic Statement and can see how her/his book intersects with
the aims of Orientation.
A syllabus outlining suggested activities for the faculty-led sessions.
A plan for acquainting faculty with the book (summer seminars, for example).
Matching faculty to lead O-week sessions. If the book is specialized or
particularly challenging and extra effort has been made to introduce it to faculty
(such as with Thinking in an Emergency, for example), it makes sense to match
those faculty with colleagues who are not familiar with the book. Faculty teams
for O-week should aim to provide students with the best possible experience,
which is essential to the College’s ability to provide a consistent and trustworthy
orientation.
Attending to the needs and schedules of the Tacoma Program, the Res-based
program, and EWS in planning all of the above.
Offering alterative sessions for students who cannot meet during the day during
the week, and who are observing Jewish holidays which often conflict with Oweek.
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Planning Orientation for students admitted for winter and spring quarters. This
includes amending the syllabus, if necessary, to accommodate a different
schedule; ensuring enough faculty to lead the sessions. (Faculty on leave,
teaching courses, out of town, or ill during fall Orientation have served in the
past.)

Fall Quarter Program Work
During the summers of 2012, 2013, and 2014, subcommittees of the Mentor Council assembled
faculty-generated materials and made them available on password-protected webpages for
faculty. Many of these materials were geared toward specific student populations: by upper and
lower division, for EWS students, by division of knowledge emphasis, and so on. Institutional
research gathered testimony from faculty about their program work. Assessment of in-program
work is yet to be done.
Still needed are reliable methods of reaching students who are not in programs at all in fall
quarter. The RTaLE proposal reads:
For students on contract, online templates and modules will be developed intended to
guide students through the development of their academic statements. Sponsors of
contracts and internships for 12-16 credits will oversee that process for their students, as
well as providing substantial response to senior drafts. The EWS Planning Unit will also
develop additional support processes for students enrolled in courses only. Faculty and
administrators at the Tacoma campus and the Reservation-Based programs are asked to
develop a modified advising process.2
These guidelines are quite vague and, to my knowledge, sound ways to reach and support these
students have yet to be constructed.
Annual Writing Contest
Since the first year of the AS, the College has conducted an annual contest in which students
submit their Academic Statements and win scholarships. Initially, this contest enabled the ASI
to become more visible on campus. Over the last four years, the contest has produced 14
winners. These are diverse examples of what an Academic Statement can be. They showcase a
wide variety of student voices and experiences, and represent many fields of study at the
College.
Thus far, the number of entries to the contest has been stable—just over 100 (with a 10%
increase in 2015)—even though publicity for it has been quite robust. However, after reading
ALL the entries for four years, I can say without hesitation that, overall, the essays have
improved dramatically and the task of choosing winners has become more difficult. This, of
course, is good news.
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One weakness in the contest has been the process of judging the winners. My hope is that faculty
on the Mentor Council will always be able to participate in the contest, and that there will be a
way to recruit additional faculty to create a strong and diverse committee.
I wish to express special thanks to John McLain for deftly administering the Writing Contest
each year.
All Campus Mentoring Days
Faculty generated ideas for All Campus Mentoring Days during the 2012 summer institutes
which preceded the pilot year. Although it was difficult both to publicize these sessions
effectively and to get students to come, the faculty who conducted sessions did have full
ownership of what they did. The event took place from approximately 1:00-4:00 on Wednesday
before Academic Fairs during winter and spring quarters.
For the first three years, the model didn’t change much and student participation was stagnant, or
dropped. During the fourth year, the Mentor Council decided to centralize the event in the
Library building, and kick off the afternoon with an all-campus gathering starting with music, a
brief address by the Provost or an Academic Dean and, in the spring, a public reading of a
winning statement from the Writing Contest. The Mentor Council also decided to hold fewer
sessions, which increased participation in the sessions that were held. These creative shifts
improved the event dramatically.
The Mentor Council
Like all standing committees, the Mentor Council has had a different character each year
depending on who is on the committee. During the first couple of years, the Mentor Council
worked both to find its feet as a committee, and to both outline and execute the work that the
RTaLE proposal tasked it to do. By the third year, my sense of the Mentor Council’s role was
that its main work is generative and inspiring, and I would hope that faculty would therefore be
eager to serve on it:
1)

2)
3)
4)
5)

Developing plans for faculty work during and connected to Orientation. This
includes choosing the O-week book and speaker; writing the O-week
“syllabus”; deciding on the theme for the year inspired by the book; and
choosing Unsoeld speakers inspired by that theme.
Assembling and making available support materials for fall program work.
Conducting the annual Writing Contest.
Planning All-Campus Mentoring Days.
Determining summer work as needed.

Miscellaneous Accomplishments Along the Way
As the work of implementing the ASI actually developed, it came to include a number of other
duties which were not written into it, and couldn’t have been, since no one could know or see
how the work would actually pan out. Appendix E is a description of the job, which Walter
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Niemiec asked me to write in the summer of 2012. Over the years of this initiative, I was also
given the opportunity to craft paragraphs on the Academic Statement in connection with
reaccreditation in spring of 2012 (see Appendix F), and to participate in the founding of the
Washington Consortium for the Liberal Arts (WaCLA) and help plan its first statewide
conference in May 2014.
I also tried to publicize the ASI nationally. I was able to write articles and offer conference
presentations, as outlined below, as well as consult with two liberal arts colleges—Regis
University (Denver, CO), and Southwestern University (Georgetown, TX, with Andrew Reece).
(See Appendices G and H for examples).
“The Academic Statement: A Comprehensive Faculty-Led Initiative,” presented at the
International Conference on the First Year Experience, Kona, HI, June 2012 (with
student Sovay Hansen).
“Think About Your Thinking: Reclaiming a Foundation of Liberal Education at The Evergreen
State College,” published in Liberal Education, Spring 2013.
“Twenty-first Century Liberal Education: A Contested Concept,” Faculty Seminar by invitation,
Transylvania University, Lexington, KY, July 2013.
“Good for the Gander: Why Common Reading Programs are Good for Faculty, Esource For
College Transitions, Volume 12, No. 2, March 2015.
“Using Student Reflection to Assess Liberal Learning: Lessons From a Campus-Wide Project,”
Assessment, Teaching, and Learning Conference, Spokane, WA, April 2015 (with Laura
Coughlan and Emily Lardner).
“Looking Ahead” Recommendations
Because of the hard work and dedication of so many people across the college, it’s truly amazing
how far we’ve come since November 2011. Even with all these accomplishments, there are still
some challenges yet to meet.









Administrative support dedicated specifically to all threads of the ASI.
Consistent Dean presence on the Mentor Council.
Understanding the importance of Orientation to student retention, and so of the
need for the highest possible quality Orientation experience for students.
Periodic review and assessment of fall quarter program work.
Consistent and ready support for students not in programs in the fall.
Clear and regular engagement and mutual support from the QuaSR center and the
Writing Center, as outlined in the RTaLE proposal, or rethinking the plan.
Regular support, in the summer or otherwise, for faculty to improve their ability
to support student AS work in their fall quarter programs, with a focus on
“mentoring,” as the RTaLE proposal states.
Better communication about All-Campus Mentoring Days, so as to improve
student participation.
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Clear and regular support for senior students who are preparing their final
transcript-ready Academic Statements.
Overall, a clearer decision/message about how faculty can/should/do/don’t review
students’ statements along the way to, and just before, graduation.
Support for faculty from Academic Advising, as outlined in the RTaLE proposal,
so faculty can better understand the entire curriculum.
Periodic qualitative assessment of the Academic Statement Initiative. This could
include assessments of final statements, samples of incoming first-year students’
and transfer students’ Orientation Essays, and documenting change from the latter
until graduation (the “iterative” process).

In Closing
I am deeply gratified by all the work of the hundreds of faculty and staff who have made an 8-pp.
proposal into a set of responsible and exciting practices that improve students’ experiences at the
College, and that especially support our many students who would not otherwise have the
opportunity to have a liberal education. I thoroughly enjoyed all the work and play that was part
of this imaginative initiative, and I hope this report will encourage colleagues who might want to
venture into the center of institutional change to give it a try. The work changed me for the
better and provided opportunities for professional development that can be scarce. But most
important, in the words of former Evergreen president Charlie McCann, the Academic Statement
“clear[s] away obstacles to learning.”3 In my view, these five words represent the central
abiding challenge of Evergreen, and of any thriving liberal arts college.
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ACADEMIC STATEMENT AND MENTORING MODEL PROPOSAL
Prepared by the Re-Modeling Teaching and Learning at Evergreen (RTaLE) DTF
for the November 16, 2011 Faculty Meeting

This document is divided into three sections, with the MIDDLE , “Proposal,” section representing what the faculty
will VOTE on.
I) Directives and Commentary: In developing the proposal for the vote, the Re-Modeling DTF looked to the Academic
Statement Resolution (November 17th, 2010) for what we here call our “directives.” The commentary that accompanies the
directives (see endnotes) is intended to articulate the spirit of the central commitments and, where necessary, indicate the
direction of the DTF’s thinking on matters that will be decided finally, in consultation with faculty, during implementation.
II) Proposal and Commentary: The DTF has articulated its proposal in paragraph form. We consider the proposal’s elements to
be interdependent. Each part of the proposal has a function within the whole. During faculty meeting discussion, comparable
substitution is preferable to striking. The commentary that accompanies the proposal pieces (see endnotes) is again intended
to articulate the spirit of the central commitments and, where necessary, indicate the direction of the DTF’s thinking on
matters that will be decided finally decided finally, in consultation with faculty, during implementation.
III) Recommendations and Analysis: This section relates to the directives and proposals but extends beyond the reach of the
DTF as a faculty governance body. Here you’ll see thoughts on institutional and staffing impacts, curricular matters, and
workload reconfiguration and compensation.

I) DIRECTIVES
1. Iterative Academic Statements, with the final as a condition of graduation. The Academic Statement Resolution
(November 17th, 2010) reads in part: “In order to better meet our institutional commitment to a culture of critical reflection, an
iterative Academic Statement will be required of all degree-seeking undergraduate students. The final version of the Academic
1

Statement will be required in the transcript as a condition of graduation.”

2. College-wide advising structures. The Resolution reads in part: The Statement will serve as a key feature in annual collegewide advising structures, which will include sustained faculty-student work on intellectual synthesis and enhancing the breadth
and depth of students’ interdisciplinary liberal arts education. This proposal constitutes the results of the Re-Modeling
Teaching and Learning DTF’s multi-year process of design, faculty and community consultation, and feasibility work.
3. An online Academic Record. An online Academic Record will serve as a central support structure for in-person mentoring
activities and Academic Statement work. By providing students and faculty with a centralized and visible location for all
reflective and evaluative documents, the site will strengthen our culture of critical reflection by facilitating ongoing integrative
work with Entrance Essays, Academic Statements, student self-evaluations, and faculty student-evaluations. It will also allow
faculty to share their mentor notes with students and other mentors. This online Academic Record will allow document
submission, storage, sharing, and tracking, as well as offer a mechanism for providing advice and feedback to students.
4. An explicit institutional commitment to faculty development opportunities. The Resolution reads in part: Implementation
of the Academic Statement is contingent on... institutional support of these structures and of faculty. The Re-Modeling
Teaching and Learning DTF will forward recommendations to both the United Faculty of Evergreen and Evergreen’s
administrative representatives. These will include: summer support for collaborative development of curriculum, workshops,
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and tools to support mentoring and Academic Statement work; structural support from the two Centers for Active Student
4
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Learning (CASL), the QuaSR and Writing centers ; specific Student Affairs support, particularly from Academic Advising .
5. Workload reconfiguration and compensation. The Resolution reads in part: Implementation of the Academic Statement is
contingent... on institutional support of these structures and of faculty, to include workload reconfiguration and possible
compensation. Workload considerations played a major role in crafting this final iteration of the proposal. The Re-Modeling
Teaching and Learning DTF will forward recommendations to both the United Faculty of Evergreen and Evergreen’s
administrative representatives. Please see Section III, “Recommendations and Analysis,” for details. We agree as a DTF that
this proposal involves both replacing current work with different work and adding work that is new altogether. While decisionmaking and negotiation of workload are beyond the DTF’s capacities as a faculty governance body, it is in no way our intention
with this proposal to commit faculty to additional, uncompensated work.
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II) PROPOSAL
PROPOSAL #1 - ALL FACULTY COMMIT TIME IN FALL QUARTER TO SUPPORT ACADEMIC STATEMENT
All Faculty teaching in full-time (12- or 16-credit) programs will commit a minimum of six hours to supporting Academic
Statement development and planning in the fall quarter, with proportional commitment from less than full time (8 credit)
programs. Faculty will serve as mentors to the students in their programs, with concentrated work occurring in the fall of every
academic year. The distribution of these hours is at faculty discretion. For students on contract, online templates and modules
will be developed intended to guide students through the development of their academic statements. Sponsors of contracts
and internships for 12-16 credits will oversee that process for their students, as well as providing substantial response to senior
drafts. The EWS Planning Unit will also develop additional support processes for students enrolled in courses only. Faculty and
administrators at the Tacoma campus and the Reservation-Based programs are asked to develop a modified advising process
providing equitable support for their students. (see Section III - “Workload Analysis”)
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PROPOSAL #2 - ORIENTATION WEEK COURSE FOR INCOMING STUDENTS
All new students (first year and transfer) will attend a required, non-credit bearing O-Week course taught by faculty. The
course will incorporate Academic Convocation, introduce students to Evergreen’s philosophy, academic expectations, the
liberal arts, the academic statement, and mentoring structures, and include a seminar component. Faculty will opt-in to teach
the course and will be compensated for the extra work.
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PROPOSAL #3 - MENTOR COUNCIL
The college will establish a Mentor Council. This standing governance body will be responsible for creating a shared culture
around mentoring- and Academic Statement-related work; it will be closely involved with the development of support
materials, planning for O-week, organizing the quarterly all-campus activities, and facilitating assessment activities and
conversations.
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PROPOSAL #4 - ALL-CAMPUS DAYS
In-program advising will be supported and supplemented by all-campus activities for one day in winter and spring quarters
(All-campus Days).
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PROPOSAL #5 - ENTRANCE ESSAY
Evergreen will require an Entrance Essay. The essay will become a part of the online Academic Record where it will be
available to program faculty and mentors. The essay will be designed to lead into work on the Academic Statement.

5

PROPOSAL #6 - ACADEMIC STATEMENT SUBMISSION TIED TO REGISTRATION
The annual iteration of the Academic Statement will be submitted by students to the online Academic Record as a condition
of registration. Academic Statements will be due for all active, continuing students by the end of the spring quarter.

6

PROPOSAL #7 - LENGTH OF ACADEMIC STATEMENT
Each iteration of the Academic Statement will be limited in length, with the final iteration limited to a maximum of 750
words and given substantial review (not approval) by all faculty teaching seniors in fall quarter programs. Any earlier
iteration included in a transcript will also be limited to 750 words.
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PROPOSAL #8 - STUDENT SELF-EVALUATIONS
Students will be required to submit self-evaluations to the online Academic Record, but faculty will no longer have the
option to require self-evaluations for the transcript. This proposed item leaves open the question of students’ voluntary
inclusion of their self-evaluations in the transcript.
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PROPOSAL #9 - ASSESSMENT & REVIEW
The college will commit to ongoing assessment and built-in review of the processes and policies we adopt today: both shortterm, ongoing assessment and a self-report and discussion scheduled for five years after implementation.
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III) RECOMMENDATIONS + ANALYSIS
1. RECOMMENDED: An assessment of current evaluation practices and workload. The current proposal addresses some of the
problems in Evergreen transcripts. Concerns remain regarding its length, audience and readability. We recommend ongoing
assessment of the length and purpose of the program description, as well as of the audience and length of the faculty
evaluation of student.
2. RECOMMENDED: The establishment of a curriculum DTF. We anticipate that the academic planning and reflection work
that is part of the writing of the Academic Statement will make some improvement toward student efforts to improve the
breadth and depth of their academic studies. In addition we recommend the establishment of a curriculum DTF to examine
structural changes that further improve opportunities for students to develop breadth and depth in their education.
3. RECOMMENDED: Negotiations around the Academic Statement and mentoring workload reconfiguration and
compensation take our estimate into consideration. Please see “Workload analysis” below for details.
- Workload ANALYSIS
Let’s begin with the caveat. Given the diverse practices and self-regulation of workload among faculty, estimating new faculty
workload for this model is a tricky endeavor. Some faculty may see all of this work as “additional” to regular program work that
they will continue to do; other faculty may see all of this work as replacing work that they currently do in the program. The
following analysis is our attempt to strike the right balance between these two ends of the spectrum.
Faculty offer (at least) three 2-hour workshops (6 hours total) during fall quarter. Faculty could develop their own workshop
material or they could use modules, templates, and other supporting material developed by the Mentor Council during the
summer. We recommend that faculty be compensated for 4 hours of summer planning for each workshop (12 hours total).
Among other things, this planning time might be used by faculty members from different programs (especially those teaching
alone) to coordinate and collaborate on joint workshops.
Total workshop planning and facilitation = 18 hours
Faculty provide substantive feedback on the academic statements of all seniors in their programs during fall quarter: 2 hours
for skimming transcript, reading academic statement, and providing feedback for average of 9.5 students (19 hours total). Note
that faculty are not required to provide substantive individual feedback on academic statements for non-seniors. However,
faculty may choose to assign the academic statement as an integrated part of the program and provide individual feedback to
every student. Also note that this workload will vary depending on the class standing of students in the program (e.g. lower
division vs. upper division).
Total average time devoted to feedback on academic statements for seniors = 19 hours
We estimate that these two key activities will take 37 hours of faculty time before and during fall quarter. (Note that Mentor
Council summer work and O-week planning and teaching is optional, compensated work for faculty.)
We recommend that the UFE bargaining team consider these workload estimates in their deliberations and negotiations.
We see three options for bargaining, and we’ve started to imagine what each looks like:
(1) All work might be viewed as reallocation of current teaching, advising, and governance responsibilities. In this option, this
work might replace a variety of other work responsibilities during fall quarter, such as planning and teaching other academic
program material, governance duties, the portion of program time devoted to supporting self-evaluations, and the portion of
evaluation week conferences devoted to providing feedback on self-evaluations.
(2) All work might be viewed as additional work beyond current teaching, advising, and governance responsibilities. In this
option, this work is viewed as an expansion of current workload and should be compensated by extending the contract, even
though some of this work will be completed during the school year.
(3) A hybrid approach in which work is viewed as a combination of additional work and reallocation of work. As one
example, we might consider planning for 3 academic workshops to be additional work to be completed during the summer (3 x
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4 hours = 12 hours), but the facilitating / teaching of these workshops to be reallocation of current work. As another example,
we might consider that significant work on the academic statements of seniors (both skimming the transcript and reading the
statements) might occur during two days of Thanksgiving week and be compensated by moving the start date for the contract
forward by two days, but that individual conferences with seniors during evaluation week be reallocation of current work.
In considering our recommendation to the UFE bargaining team, it is worth keeping in mind that faculty are currently
responsible for “counseling and advising students” and “fostering students’ abilities to communicate well.” (CBA 6.2.1) Most
faculty currently devote significant time to counseling and advising students, helping students develop a self-evaluation,
consulting with students about the content of their self-evaluation, and offering students substantive feedback on their selfevaluation. If we adopt this proposal, some of this work during fall quarter might be redirected toward helping students to
develop and refine their academic statements.
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ENDNOTES
I) DIRECTIVES commentary
1

The Academic Statement will be written yearly and will function as a locus for ongoing work and conversations about
each student’s self-directed education. Although templates and models will be developed by the Mentor Council (see
Proposal #3) for faculty to use with students, there will likely be as many types of Academic Statements as there are
student pathways – for some students, it will be a completely unique document, while other students may be well served
by a more standard document modified to describe their particular accomplishments. The Academic Statement will also
serve as the first page of the student’s transcript, introducing that student’s transcript and undergraduate career to an
outside audience. Students must submit a final version of the Academic Statement to the transcript as a condition of
graduation, but students who need to send transcripts out before graduation are invited to include an interim Statement.
The Academic Statement will serve a dual role as a catalyst for academic planning and reflection and a summary of a
student’s academic career. In addition to its benefits to individual students, the Academic Statement should improve the
clarity, focus, and consistency of Evergreen transcripts.
The first materials for the Academic Statement will come from the proposed Entrance Essay (see Proposal #5), which will
serve as a central feature of the proposed O-week course for entering students (see Proposal #2). All iterations will be
housed in the online Academic Record (see Directive #3) and be available to students and mentors; as far as possible, the
system will seek to support students in sharing the document with other parties: the Writing Center, peer review groups,
and other faculty. Both the process of Academic Statement development and its products will be featured in all-campus
work on and celebrations of academic reflection.
Graduation Requirement Policy and Administrative Tracking: Each quarter students are assigned a registration time
reflective of their class standing. Once a student becomes eligible to register as a senior, an Academic Statement
requirement hold will be placed on the student's record and the student is notified. Once the statement is reviewed by the
faculty and the final version submitted by the student to Registration, the hold preventing graduation will be removed so
that staff involved in graduation processing can finalize the award of the student's degree and release the student's
diploma and transcript.
2

In order to support a serious commitment to the RTaLE initiative, substantive faculty development opportunities will be
developed. In particular, summer institutes will be used as a vehicle to engage faculty in developing curriculum for the Oweek course and to assist all faculty in developing skills to mentor students in programs. Faculty who opt in to teach the Oweek course will work together with the Mentor Council to develop the syllabus and course materials, concentrating on
pedagogy, peer review, and the writing an academic statement. In part, the syllabus will cover a range of topics including
(but not limited to) readings/ discussions about what it means to attend a public, interdisciplinary, liberal arts college.
3

The online Academic Record will be designed by a team of specialists and users (staff, faculty, and students), who will
also be responsive to faculty and staff efforts in developing workshop materials and optional online tools for supporting
Academic Statement writing and mentoring. Faculty, students, and staff will also need training and ongoing technological
support.
4

The Writing Center and the QuaSR Center (Centers for Active Student Learning/CASL) will work with students, staff and
faculty to support mentoring and Academic Statement writing. The CASL will also play an important role in facilitating
students’ thoughtful design of a coherent Liberal Arts education at Evergreen that includes competency in critical reflection,
writing, and mathematical reasoning. Each center will each provide mentoring and Academic Statement support in various
ways. They will be active participants in O-week and college-wide advising/mentoring activities. The Centers’ Directors will
also be standing members of the Mentor Council, as will one lead student from each center.
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Writing Center: Faculty can expect the Writing Center to play a visible and critical role at all stages of students’ iterative
development of the Academic Statement through one-on-one conversations with writers at any stage of their writing
process; in- and out-of-program workshops tailored for critical junctures of the iterative process; and a print and on-line
storehouse of support materials and Academic Statement models. The Writing Center will also play a role in faculty
development around mentoring and Academic Statement support. A faculty member of the Mentor Council (see Proposal
#3) could rotate into the Writing Center. New faculty can expect a substantive writing workshop, developed with Writing
Center staff, that introduces them to the Academic Statement and the role of writing in practices of critical reflection.
QuaSR Center: The QuaSR Center will work with students, staff and faculty to communicate clearly both why mathematical
reasoning is important to a liberal arts education and how to pursue it here at Evergreen. Additionally, the Center will
develop workshops aimed at helping students see what mathematics are necessary to and meaningful for their choice of
study.
5

Student Affairs, and in particular Academic Advising, will support faculty in the development of advising activities and
materials and continue to support students in their navigation of Evergreen’s complex curriculum. Some examples of
possible forms of that support from Academic Advising are:
- Assist with faculty development (summer institutes, workshops, materials)
- Design and facilitation of O-Week activities, all-campus days activities, and in-program mentoring activities (e.g. Individual
Study Options, International Study, Career and Life Planning, Academic Skills, Six Expectations in Action, Academic
Pathways, Preparing for Registration and Academic Fair, Community Opportunities and Internships Fair, Graduate Fair, etc.)
- Consult with faculty as requested on matters relating to mentoring students (e.g. answering questions relating to college
systems, policies, curriculum, and resources, Student Affairs referrals for students in difficulty, etc.)

II) PROPOSAL commentary
1

While college-wide events will address the broader issues of a liberal arts education, mentoring within the program is
aimed at helping students reflect on their own academic paths and work on their academic statements. Faculty will
exercise their judgment in planning the minimum of six hours in fall quarter, either by generating their own teaching
material, or by adapting exercises developed by the Mentor Council (see Proposal #3).
In one scenario, the six hours could be divided into three 2-hour workshop sessions:
- introduce issues important to a particular group of students (e.g., juniors, performance artists, pre-law, etc.)
- students read and discuss different examples of the Academic Statement
- students read their own transcripts and peer edit Academic Statement iterations.
Two or three programs might choose to form a mentoring alliance, combining workshop activities, sorting students into
affinity groups, and drawing upon the expertise of different faculty members.
2

The O-week course will incorporate an introduction to Evergreen’s philosophy of teaching and learning and the
institution’s academic expectations. Central to this is a focus on the liberal arts, the Academic Statement, the Academic
Convocation, mentoring structures, and a seminar component. Students will be guided in writing their Entrance Essays (see
Proposal #5), which will serve as the initial iteration of a student’s Academic Statement. Faculty will opt to teach the course
and will be compensated for the extra workload. Students entering the college in winter or spring will be required to attend
the O-week course the following fall or the equivalent. Faculty opting to teach will inherit some developed curricular
materials but be given the chance to develop these over the summer as part of the summer institute series (see faculty
development). One suggestion that would serve the ends of continuity, workload reduction, and institutional memory, is
that faculty commit to teaching the O-week course for two years running, with no more than fifty percent turnover each
year.
3

If in-program mentoring and support for the academic statement are to be visible as new and sustained commitments,
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we will need strong, consistent planning, support, and assessment. The Mentor Council is a standing committee of
approximately 11 members, to include five at-large faculty members, the Academic Dean for Faculty Development, the
Advising and CASL (QuaSR and Writing Center) directors, the Director of Institutional Research, and at least two
students. The faculty membership of this team should rotate, but members should serve for three years in order to provide
stability and expertise.
The Mentor Council may be responsible for the following kinds of out-of-program support:
- planning summer institutes on advising/mentoring/Academic Statement support
- planning O-week curriculum with affiliated faculty and staff
- planning all-campus days and designing workshops and curriculum for students
- selecting exceptional academic statements for inclusion in all-campus events (graduation, convocation, all-campus
advising days)
- redesigning all these activities as needed based on assessments.
This work would count as governance, but we also recommend two more weeks pay to cover the many summer planning
activities. During the first summer, it would be advisable to make that a month, and in the year before the all-faculty
discussion and assessment (five year benchmark) there should be substantially more summer support for the Mentor
Council.
4

The O-week sessions will establish the liberal arts/alternative education context. The all-campus days will continue this
focus and add three important areas to the discussion: 1) Academic Statement writing support, 2) navigating the
curriculum, 3) careers/graduate school/pathways. Activities would include one day in winter and one day in spring when all
faculty are on campus so that faculty may send students to their colleagues for consultation; disciplinary/grad school
panels; writing workshops (peer- and writing center-led); workshops about the curriculum. In-program advising would be
supported and supplemented by these all-campus activities. The Mentor Council will be responsible for coordinating these
activities in cooperation with Student Affairs and the relevant administrative areas.
5

All students entering Evergreen for the first time will be required to submit an Entrance Essay. Whatever other purposes
the Entrance Essay has, its primary purpose should reside in mentoring. The essay could be written with the application or
written after admissions, during O-week.
The Mentor Council will design the Entrance Essay prompt and format, and will adjust these in consultation with the faculty
teaching O-week on a yearly basis as part of their compensated work. The time it will take program faculty to read the
Entrance Essay is included in the workload recommendations at the end of this proposal as a part of the time devoted to
reviewing Academic Statements. The Entrance Essay has the benefit of letting faculty know which of their students are new
to the college.
6

The following is a model for the Registration policy as it relates to annual submissions of Academic Statement
iterations: All continuing, active students eligible to register in May for the following fall quarter will be notified after the
10th day of spring quarter of the requirement to electronically submit their Academic Statement before fall registration
which begins during week 8 of spring quarter. A hold preventing registration will be placed on each student's record that
can be immediately removed once the student submits a version of the Academic Statement.
7

We recommend thinking developmentally, and in ways to ensure deep revision, about creating different length
restrictions for earlier iterations.
8

Students are required to include their self-evaluations in the online Academic Record. Instead of adding yet another
registration hold, however, this requirement could be enforced by locking access to the Academic Statement site until selfevaluations for all completed programs and courses have been submitted. This would further strengthen the selfevaluation’s role as preparatory writing for the Academic Statement.
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Student self-evaluations will continue to be required in programs and courses and will be stored in the online Academic
Record, but students can no longer be required to submit self-evaluations to the transcript. In recent years, faculty have
had the option to require students to submit self-evaluations to the transcript. This practice was enacted with the intention
of increasing the consistency of student voice in the transcript, but it has had unintended consequences. The requirement
has led to sporadic student voice in individual transcripts, adding bulk without improving quality. It has led to inequitable
requirements such that some students, some of the time, are required to reflect immediately and permanently on some
piece of their coursework for the transcript, whereas other students, or the same students at other times, can wait until the
end of their time at Evergreen and submit self-evaluations at their discretion and with the benefit of retrospection. Faculty
will still be responsible for requiring student self-evaluations as part of program and course work, and these will play a new
and important role internally at the college, but faculty will not determine whether individual student self-evaluations must
appear in the transcript.
9

In order to ensure continued faculty-led direction, we suggest that Mentor Council play a central role in overseeing the
ongoing assessment of this work, in cooperation with the Office of Institutional Research. Current assessment processes
will be used and/or adapted to provide feedback and outcome assessment. For example, the existing biennial National
Survey of Student Engagement and the Evergreen Student Experience Survey will show changes in students' perceptions of
relationships with faculty, career planning, and advising and mentoring. Transcript review sessions will evaluate the extent
to which students are meeting the six expectations upon graduation and effectively including their voice in transcripts; this
will be compared with results of previous transcript reviews. Retention analysis will be used to see if the initiatives
positively influence student persistence at the college. In addition, assessments will consider student, faculty and staff
feedback on the mentoring process.
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March 14, 2012
Dear Rebecca and Laurie,
Thanks for meeting with me last week. Our conversation was informative and helpful for me,
and I hope it was for you.
I appreciate your hope that we can know, with as much precision as possible, the workload
implications for faculty of the Academic Statement Initiative. I place emphasis on that phrase
because I’m not at all sure how much precision is possible—some, certainly, but how much?
And if we embrace the value of precision, what, if anything, do we lose? Meeting with the two
of you helped me to think through these questions with more….precision….than I had thus far.
In my view, it’s difficult, if not impossible, to be precise because of the hybrid nature of our
profession as teachers, intellectuals, artists, scientists, scholars, colleagues, and public servants.
Compare what we do with easily quantified work, such as making men’s pants in a factory. I
used to do that for a living. For the first three months at the job, I was paid by the hour. Once I
got fast enough, I was given the option of getting paid by the piece. Once I became both fast and
skilled, I was able to make more money in the same amount of time being paid by the piece
rather than by the hour. I became more efficient because the work did not vary. Every pair of
pants was identical: every zipper, waistband, and hem was sewn in exactly the same way. In
fact, each function had to be done in the same way. The value of the work was in its routine and
repetition, and in my ability to conform to the dictates of piecework. The union I belonged to got
some of its authority from the accurate claim that workers who were fast and skilled would
increase simultaneously their own salaries and company profits.
The UFE is different than that one because the work it represents and protects is qualitatively
different. We don’t do anything akin to what I did constructing those pants day in and day out,
week after week and month after month. In contrast, our work as faculty changes constantly.
We have a great deal of control over it. We have a tremendous amount of freedom to shape it.
For all practical purposes (at least for regular faculty), there’s no boss. There’s the human
element: each student is different, and “efficiencies” of the factory kind are not always possible,
and are rarely desirable. Other qualitative differences pertain to the skills, education, and
knowledge that enables us to do our work with the nimbleness that it demands.
All these differences are thrown into high relief when you consider that we are, in a sense, never
off duty. We are on call year round to write letters of recommendation and to respond to queries
from students. We think about and plan our work while cooking, showering, exercising,
walking, doing housework, shopping, and so on. When I was employed at the factory, I never
thought about sewing men’s pants during my time off, and no one from the factory called on me
during my off-hours. In short, our profession places a great deal of trust in us to be responsible
for the cultural good—education—that we deliver. We do not deliver that good by the hour.

2

As I said when we met, the value of the Academic Statement Initiative can be established by
describing how it adds value, in a comprehensive, long-term way, to how faculty work with
students and to how faculty influence the culture of the college as a whole. As you move
forward with bargaining, I suggest that you consider that this work is not best assessed as a good
measured by hours, but as a good measured by the quality, depth, and intellectual guidance that
will occur as a result of it. These goods will accrue in individual faculty-student relationships,
within programs, within and between campus constituencies, and collectively by the institution
as the initiative strengthens the college’s overall commitment to the liberal arts—our mission.
More concretely, the work will add value because it parallels work that other colleges get done in
other ways. For example, at most other colleges, some of this work is done by chairs of
departments who advise majors (and who often have release time from teaching while they’re
chairing), and by academic advising staff whose work hours are dedicated to comprehensively
advising students. Some of those staff are even hired by departments to advise students in a
particular discipline. When Evergreen locates these functions across the entire faculty, we
diversify what we do and become assets to students and to the institution in new ways.
This is a different way of representing value than a time clock (or piecework) can. Looking
primarily at hours reduces the sense that our increased value is in the overall quality and nature
of our commitment to students and to the college as a whole. That view also suggests that it’s
possible to disentangle advising, teaching, academic planning, reflection, scholarship, creative
work, and mentorship from each other. These “functions” are reinforcing parts of an integrated
whole.
One or both of you expressed a concern with my perspective about the workload implications of
the Academic Statement and its ancillaries. Let me be clear. I think students should already be
doing what the Academic Statement is going to require them to do. That’s what all those years
of transcript reviews showed: students aren’t doing what we think they should do. By
implication, those reviews showed that someone needs to support students in doing the
comprehensive reflective work that our November vote affirmed as a high value. When the
faculty passed the RTaLE proposal, we voted that we are to be primary agents of that support.
Again, the commitment embodied in that vote is a commitment to quality, which adds value to
our work.
Finally, I want to repeat that I appreciate deeply your commitment to the success of this work.
The work needs the support of the UFE in order to succeed. Success is more likely if we can
work in the finest possible spirit of trust. That means that the paramount values of the faculty
meeting cannot trump those of the union, or vice versa. We need to honor both values, to
understand and represent them as mutually reinforcing, and not sacrifice either for the sake of the
other.

3

As we move forward, like many other faculty and staff, you are probably going to want
information I don’t have. That’s because we are creating something new. We don’t know, and
can’t know, everything about it. As with all our teaching and governing work, we will learn
what it is by creating it and doing it. As pieces get built, they will be widely shared for
discussion and critique. I am moving slowly and deliberately in the hope that the pieces will be
built smartly and soundly enough to hold up to discussion and critique, with necessary
modifications, so that the work can continue without major setbacks. Please let me know, at any
time, if you’d like to discuss any features of the work with me.
I am fully committed to the faculty vote. Several years ago, we placed trust in our union. In
November, we affirmed faculty support for students and the college as a whole. That affirmation
is a reflection of the trust that students, parents, and Washington’s citizens place in us. I’m
proud to belong to a union that honors that trust.
Take good care, and thanks for reading this long note.

Nancy
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ACADEMIC STATEMENT PILOT: SUMMER INSTITUTES, JUNE & JULY 2012
Tuesday
Wednesday
Thursday
Orientation Week: O-Week

6 hour plan:

course taught by faculty. The course
will incorporate Academic
Convocation, introduce students to
Evergreen’s philosophy, academic
expectations, the liberal arts, the
academic statement, and mentoring
structures, and include a seminar
component. Faculty will opt-in to
teach the course and will be
compensated for the extra work.
Evergreen will require an Entrance
Essay. The essay will be designed to
lead into work on the Academic
Statement. (Includes bringing forward
work from O-week planning group)

Continued. In-program planning
time.

6 hour plan: Faculty teaching full-

All-campus days: 1)

time programs commit six hours to
Academic Statement development/
planning in fall, with proportional
commitment from half- time programs.
Faculty mentor students in their
programs. Distribution of hours at
faculty discretion. For contract
students, online templates and
modules will be developed. Sponsors
oversee process for students & provide
substantial response to senior drafts.
EWS develops support for students in
courses only. Tacoma and the
Reservation-Based programs develop
modified advising process providing
equitable support.

Academic Statement writing
support, 2) navigating the
curriculum, 3) careers/ graduate
school/pathways. One day in
winter (week 9, before Ac Fair)
and one in spring (week 7, before
Ac Fair); all faculty are on campus
to consult with students;
disciplinary/grad school panels;
writing workshops (peer- and
writing center-led); workshops
about curriculum. In-program
advising is supported and
supplemented by these activities.

Spring: Senior
Statements; all other
statements: Each iteration of
the Academic Statement will be
limited in length, with the final
iteration limited to a maximum of
750 words and given substantial
review (not approval) by all
faculty teaching seniors in fall
quarter programs. Any earlier
iteration included in a transcript
will also be limited to 750 words.

Spring: Senior
Statements; all other
statements continued

On-line Record System
with Amy Betz

Friday

Mentor council: The college
will establish a Mentor Council. This
standing governance body will be
responsible for creating a shared
culture around mentoring- and
Academic Statement-related work; it
will be closely involved with the
development of support materials,
planning for O-week, organizing the
quarterly all-campus activities, and
facilitating assessment activities and
conversations.

Leftovers: Advice, guidance,
preferences, hopes, and dreams for
future groups and for the year’s
work. Programs present ideas
generated during the week.

ACADEMIC STATEMENT SUMMER INSTITUTES
9:00-4:00, B1107, Continental Breakfast at 8:30 and Lunch at 12:00

1st Session, June 25-29
Michelle Aguilar-Wells
Jeff Antonelis-Lapp
Stephen Beck
Marcella Benson-Quaziena
Nan Bishop
Drew Buchman
(Jennifer Calkins)
Rebecca Chamberlin
Krishna Chowdary
Anne DeMarcken
Hirsh Diament
(Kathleen Eamon)
Leslie Flemmer
Don Foran
George Freeman
Jennifer Gerend
Andrea Gullickson
Lucia Harrison
Ruth Hayes
Heather Heying
Peter Impara
Heesoon Jun
Stephanie Kozick

(Ulrike Krotscheck)
Bob McIntosh
Paul McMillin
(Don Middendorf)
Kabby Mitchell
Donald Morisato
Ralph Murphy
Toska Olson
(Shaw Osha)
Chuck Pailthorp
Susan Preciso
Martha Rosemeyer
Ratna Roy
Joli Sandoz
David Shaw
Suzanne Simons
Trevor Speller
Rebecca Sunderman
Renee Swan-Waite
Anthony Tindall
Joe Tougas
Thuy Vu
Bret Weinstein
Julia Zay

2nd Session, July 30-Aug 3
Sarah Williams
(Sean Williams)
Kristina Ackley
John Baldridge
Peter Bohmer
(Sunshine Campbell)
Arun Chandra
Laura Citrin
Stacey Davis
Marja Eloheimo
(Susan Fiksdal)
Anne Fischel
Marilyn Freeman
Karen Gaul
Jose Gomez
Trevor Griffey
(Zoltan Grossman)
(Mark Harrison)
Steve Hendricks
Karen Hogan
Grace Huerta
Kathy Kelly
Mukti Khanna
Carrie Margolin

Glenn Landram
Emily Larnder
Gilles MalnarichLaurie
Meeker
Greg Mullins
(Lin Nelson)
Neal Nelson
Nancy Parkes
Carolyn Prouty
Sarah Ryan
Therese Saliba
Gilda Shepard
Arleen Sandifer
Sam Schrager
Sherri Shulman
Eric Stein
Lisa Sweet
Michael Vavrus
Brian Walter
Wen Wang
Elizabeth Williamson
Tony Zaragosa
E. J. Zita

Faculty comments in the last hour of the Institute on the Academic Statement































I’m confident. Now I know what I’m supposed to do.
Richer week than I imagined. All open and trusting with each other; taking risks.
Most impressive, remarkable administrative work of the college.
This is part of our teaching.
Week-long institute is a great model for consolidating new work.
Came in with reservations; they’ve been taken care of.
Good space for healthy disagreements. Nature of TESC demands something like
this.
Skeptical at the beginning. This week convinced me this is a great idea. A refounding of the college. A new provost came and he’s listening to us.
This week erased insider/outsider, visitor/regular status.
Honors earlier work by previous generations of Evergreeners.
Our work is going against the current (on-line learning, etc.). This work isn’t a
concession. We can still be forward-looking and progressive.
Proposal resists unconstructive changes. Love the commitment we’re making to a
shared culture.
What a privileged group of people we are.
Enjoyed it even though I have claustrophobia and anxiety.
Commitment is central to what we’re doing: commitment to the college, to each
other, and to the college’s future.
Appreciate faculty modeling adaptability and fluency.
Student affairs is really and truly welcomed and invited to work with faculty.
What I see is the possibilities of what can happen because of this.
Creative ideas were so rich. Sharing with people was great.
Thank you for creating a way for me to feel really good about the college.
Appreciate conviviality, recognize how important reciprocity is. TESC is an
experiment in community. This week encouraged my confidence in it.
There’s a real sense of pulling together, of our vitality.
Galvanized by the moment: this is productive resistance.
We’re not naturally cynical, but naturally earnest. This allowed me to indulge
that earnestness.
The goal is a sort of “North Star” for our endeavor.
I’m on board and overwhelmingly positive.
People were intentional, thoughtful, focused.
Good humor.
A group of friendly nerds.
This reminded me of why I came to Evergreen.

2.C.4
Several years ago, the college began to regularly review and assess student transcripts.
The object was to find evidence of breadth and depth of learning in the liberal arts.
Those reviews yielded the insight that students would benefit from more regular, focused
academic advising, led by faculty and grounded in academic structures already in place at
the college.
The new initiative to address this need in a rigorous and effective way took two years to
develop. Because the most prominent academic structure at the college is the full-time
interdisciplinary program, the faculty voted to create an ongoing process of advising and
mentorship in programs, and to introduce a new way to support student reflection, selfevaluation, and decision-making throughout their academic careers at Evergreen.
The final incarnation is a new graduation requirement for all degree-seeking
undergraduates: an Academic Statement, written by each student individually, that
describes, explains, reflects on, and demonstrates her or his college education. The
statement will be iterative—that is, each student will write a version of it annually, with
the help of program-centered structures offered by faculty. The final iteration of the
statement will be required in student transcripts before the student receives a diploma.
Starting in the summer of 2012 and continuing through fall of 2013, when the Academic
Statement becomes a graduation requirement, approximately 80 faculty will create and
pilot the specific structures that will become the key supports for these statements. These
80 faculty will meet for a week during the summer of 2012 to plan their work for the
coming year. That work will include leading several sessions during Orientation Week,
spending time in their programs in fall 2012 helping students begin writing their
statements, participating in several all-campus mentoring activities during the year, and
assessing their work quarterly.
2.C.5
Advising
Faculty members are in a position to advise the students in their programs throughout the
time they have contact with them. Advising relationships between students and faculty
are a natural outgrowth of the sustained connections that emerge from the learning
communities created by interdisciplinary programs. Many faculty members will continue
on as advisors for students doing advanced work in their field. All faculty members do
some amount of advising through the larger process of reflection and decision-making
that is embedded in the narrative evaluation process. But many faculty teams do much
more.
Beginning with a campus-wide pilot program in fall of 2012, Evergreen faculty will
participate in more structured and regular advising opportunities throughout the school
year. These opportunities for students include several sessions during Orientation Week

Comment [LK1]: This whole section on Advising
should be merged with new language about RTaLE
in 2.C.4.

led by faculty, six hours of program time each fall devoted to developing Academic
Statements, two all-campus events (one in winter and one in spring), when all faculty are
available on campus for student advising, and close work with graduating seniors on their
Academic Statements in the spring.

NANCY KOPPELMAN

Think about Your Thinking
Reclaiming a Foundation of Liberal Education
at the Evergreen State College
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Self-examination
and reflection
enable people
to make sense
of the world and
their places in it

IN THE MIDDLE of the seventeenth century,
Rene Descartes pondered a piece of wax. He
imagined it first solid and then melting. He
realized that even when the form of the wax
changes, the form of knowing the wax does
not. Descartes had a world-transforming insight. He wasn't really thinking about the
wax; he was thinking about his own thinking.
He grasped the implications of this imagined
experiment-I think,
therefore I am-and,
by extension, proposed that every human
being is also a "thinking thing."
In Margaret Atwood's novel The Handmaid's
Tale, the narrator secrets away a pat of butter
from her dinner tray. When she knows she
won't be found out, she uses the butter, which
has started to melt, to moisturize her skin.
Her Cartesian moment comes when she realizes that the repressive regime that imprisons
her body also threatens her ability to think
rationally. Thinking about her thinkingabout the butter, and about the remnants of
the free society she once enjoyed-enables
her to hold onto her rational self even though
the world has gone mad. She also realizes that
thinking isn't enough; she must tell her story.
"I tell," she says, "therefore you are."
Both of these insights, one from a real
thought experiment centuries ago and the
other from an imagined dystopian future, affirm
the high value of habitual critical thought. In
our own time, colleges and universities in free
societies are trusted to foster that habit through
liberal education. Critical and self-reflective
inquiry are intentional activities and require
practice; students' other accomplishments
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depend on them. For Descartes in his "stoveheated room," the handmaid in the stark
bedchamber where she waits to be summoned,
and our students in the classroom, thinking
about one's thinking is important. Descartes'
insight changed the world; the handmaid's
enables her to know herself even though
circumstances conspire (unsuccessfully) to
prevent her from thinking her own thoughts.
At our colleges and universities, thinking
one's own thoughts is at the heart of all the
other activity that, together, constitutes a
liberal education. Self-examination and
reflection enable people to make sense of the
world and their places in it. Each individual
can experience the mind as it grasps its own
dynamics and spawns deep and unique understandings that can shape life on purpose.
Student academic statements

In 2011, the faculty of the Evergreen State
College, a public liberal arts college in Olympia,
Washington, decided that this activitythinking about one's thinking-is so important
that we ought to make time in the curriculum
to help students learn how to do it well, and
how to tell the stories of their thinking. We
instituted a new graduation requirement: each
student will write an academic statement
about her or his college education. Students
begin this reflective statement during orientation week when they first enroll and, as their
fund of knowledge grows, annually rework it
with faculty guidance. Periodic revisions enable students to consider carefully how their
liberal education bears on one of the central
responsibilities of citizenship: making public
commitments to their communities and to the
future. By the time they graduate, students will
have created transcript-ready statements that

til

w

>

.

The Evergreen
State College

u

w
II.
til

a:
w
II.

demonstrate how they think about their thinking-not about wax or butter, but about the
shape and significance of their college education.
This new requirement extends and deepens
an old Evergreen practice. Before the college
first opened its doors in 1971, the founding
faculty decided to evaluate student work with
written narrative evaluations rather than letter
grades and grade-point averages. We are already
accustomed to helping students write, regularly
and in depth, about what they learn in college. The academic statement, however, casts
a wider net than an evaluation of a specific
course of study. Its aim is to enable each student to capture, in a single culminating 750word document, the trajectory of her or his
education as a whole.
A primary aim of liberal education is to
prepare students to be responsible citizens.
Taking this annual pause to think about their
thinking enables students to consider broadly
how their education bears directly on the lives
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they are planning for themselves. Writing
about their thinking creates a link between
their private reflections and their public commitments. It elevates the craft of committing
reflections to paper into a responsibility that
marks the passage from college student to
college graduate. Each final statement will be
the unique testimony of a student's thoughts
about how accomplishments, decisions, turning
points, breakthroughs, and even lucky accidents,
culminated in graduation from the college.
In the spring of 2012, in preparation for
instituting the new graduation requirement in
the fall of 2013, the college held a writing
contest so students could try their hands at
creating academic statements. The three
winners were quite different, and quite surprising: as Descartes and the handmaid discovered, thinking about one's thinking yields
remarkable insights that simply cannot come
otherwise. One student wrote that her college
education taught her that everyone dies, so

This new initiative
self-reflection with the faculty's
she had better learn as deeply
addresses a
and as comprehensively as she
commitment to guide students
real need that
can and make every moment
through their educational
students already
count. Another, an immigrant
journey. By offering ongoing
know they have
from Afghanistan and mother
advising workshops throughout
of four, wrote about the many
the school year, Evergreen's
obstacles she had to overcome (including the
faculty will steward the practice of reflection
and writing, which will yield transcript-worthy
language barrier) in order even to enter a
academic statements.
college classroom. Once she did, she fell in
love with chemistry. And a third stumbled
Broad applicability
into college as an indifferent student but
became ethically ignited by studies in history,
Colleges and universities in the United States
politics, and economics. He is now enrolled
have a high commitment to the liberal arts.
in law school at the University of Michigan.
Some colleges, like Evergreen, were founded
explicitly to champion the habits of mind
The other hundred entries likewise impressed
the selection committee with their consistent
that are central to liberal arts education.
expressions of enthusiasm, sense of purpose,
Fortunately, the principles of critical thinking
and acute appreciation for how higher educaand broad exposure to a wide range of fields of
study are infused throughout our higher edution figures into students' life plans.
Most striking of all, the essays showed that
cation system. Any college or university in
this new initiative addresses a real need that
the country can help students cultivate the
students already know they have. Students
habit of thinking about their own thoughts,
are hungry for opportunities to consider seriand to do so in service of civic and ethical
ously how a college education intersects with
goals. Students need time and faculty support
their broadest concerns as human beings-as
to learn the skill of finding and declaring
members of families, of small communities, of
their public commitments. Institutional strucprofessions, and of the polis. They are accustures-scheduling demands, departmental
tomed to looking to the future and attemptpressures, credit distribution requirements,
ing to find their places in it. The academic
and the like-should not be obstacles that
statement brings a degree of intellectual rigor
prevent students from doing the valuable
intellectual work of articulating the overall
and a sense of civic responsibility to that
significance of their learning. Especially given
worthy endeavor. It also links students'
recent and widespread critiques of the value
of higher education, no one is better positioned than students, the beneficiaries of
higher education, to show what their efforts
to learn are really about for them, and that
the endeavor is exceptionally worthwhile.
Students at all our colleges and universities
have something in common: they are trying
to figure out their lives. All colleges can create structures explicitly designed to help students become active and committed citizens
who know how to reflect carefully on their
own ideas. Thinking about one's thinking is a
crucial step that serves these aims and realizes
them in practice.
0
To respond to this article, e-mailliberaled@aacu.arg,

with the authar's name on the subject line.
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Peer Mentors Support First-Year
Students in an Educational
Opportunity Program

Ana Zevallos

The work of social activists and politicians,
Mara Washburn
Department of SEEK Counseling
the SEEK (Search for Education, Elevation, and
and Student Support Services
Knowledge) program at the City University of
The City College of New York
New York (CUNY) provides access to higher
New York, NY
education to high-potential, low-income
students. SEEK started as a pre-baccalaureate
program in 1965 and was signed into law by the New York State legislature in 1966
as CUNY’s higher education opportunity program. Presently, there are 11 SEEK
programs across the University system, each admitting about 200 students per
academic year. These students, who are typically first-generation, face many barriers
to academic success (e.g., stressful family environments, inadequate academic preparation, self-doubt, lack of financial resources and access to supportive networks). SEEK
offers students tutoring, Supplemental Instruction, counseling, and an enhanced
financial aid package. The program integrates peer mentors into each component of
a first-year experience so that incoming students have a model of academic success
and resilience and receive the support they need to succeed in college.
The SEEK first-year experience consists of a summer
bridge program, a fallsemester seminar, and a spring
workshop series. In the threeweek Summer Transitions
program, students learn
about the culture and expectations of college. The fall
New Student Seminar (NSS),
a weekly college readiness
course, focuses on teaching
Mentors participate in role playing exercise during training. Used
study skills, explaining college
with permission.
policies and general education
requirements, and connecting students to resources. The spring series component
comprises four workshops designed to increase students’ academic self-awareness
and begin the process of major choice and career exploration.

Kennesaw State uses an online survey to fine
tune convocation.

Continue to PEER MENTORS, p. 2 >>
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SEEK Peer Mentoring Program
Our Peer Mentoring Program is an educational initiative offered only to students in the
SEEK program. Students who have completed four semesters at our college and have
a minimum 3.2 GPA are invited to train as mentors. Fifteen students are selected each
academic year. The training includes discussions about the roles and qualities of good
mentors and teaches students to facilitate group discussions and implement activities
they will later lead (e.g., panel discussion on choosing majors and career exploration).
Peer mentors in NSS are required to attend monthly meetings where they discuss their
experiences, reflect on their work, share their accomplishments, and talk about the skills
they want to develop further.
We encourage peer mentors to participate in all three components of our first-year
experience program if their academic schedule allows them to do so but only require
them to participate in two. For each of the three components of the first-year experience, a mentor is assigned to a group of incoming students. Entering students are free
to choose the day and the time of the class that best fits into their academic schedule.
As a result, the same group of students does not complete all components together,
nor does a particular mentor follow the same group of students throughout each
component of our first-year experience. Rather, we consider and give priority to the
peer mentors’ own academic schedule and availability when making assignments.
We assign one peer mentor
to a class of about 20 entering
students, and we offer at least
10 classes per component
of our first-year experience program. That mentor
becomes a cofacilitator of
the class, working closely
with the instructor to teach
important study skills and
strategies for navigating chalMentors learn public speaking skills. Used with permission.
lenges in college. During class
discussions, mentors share stories about their academic struggles, using their personal
experiences as a way to teach specific skills and illustrating the importance of taking a
proactive approach to college. During Summer Transitions, mentors lead a campus tour
and facilitate a group project focused on team building and learning about resources
at the University. In the fall, NSS mentors teach their own lessons on study skills, such
as test preparation and note taking, and lead group activities exploring topics such
as motivation and procrastination. Mentors in the Spring Workshops Series share the
process they went through in choosing a major.

“SEEK partici-

pants [said] they
benefited from

having the more
experienced
peers share
stories of how
they overcame
personal and
academic
challenges in the

”

classroom.
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Program Assessment
In 2013, the SEEK program was evaluated, using satisfaction surveys administered
to first-year students at the end of each component. Including both open-ended
questions and items rated on a five-point Likert scale (1 = strongly disagree, 3 = neutral,
5 = strongly agree), the surveys were designed to assess the impact of the program
and capture what students found useful and relevant about the participation of
peer mentors in the classroom. Overall, peer mentors received an average rating of
4 or higher for each item, suggesting that first-year students felt the peer mentoring
experience was beneficial and positive. More specifically, responses indicated that
peer mentors offered sound advice about what to expect in college and shared their
strategies for academic success. SEEK participants also stated, in their open-ended
responses, they benefited from having the more experienced peers share stories of
how they overcame personal and academic challenges in the classroom. Further,
students credited their peer mentors with helping them establish a connection to
the SEEK program and regarded mentors as role models and an important resource
to have in college. In fact, many first-year students reported having a more positive
outlook on the overall college experience as a result of having a peer mentor in the
classroom. Lastly, SEEK participants highly recommended this experience to future
entering students, thus suggesting peer mentors were a critical part of the first-year
experience.
Continue to PEER MENTORS, p. 4 >>
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Discussion
Survey findings suggest that for first-year students, this structured peer support is unlike
other relationships in college. With a peer mentor, incoming students feel more comfortable asking questions and disclosing concerns about the transition to college than they
would with faculty and staff. Further, mentors facilitate the learning of study skills and
strategies for academic success by providing illustrative and real-life examples of how
these skills are applied. Mentors also help build a sense of community by participating
in events that target first-year students. Their dedication to mentoring and to the SEEK
program signals to new students that they are joining a supportive, cohesive program
that values community involvement and celebrates academic success.
In sum, peer mentors are a valuable resource for students and an important component
of the SEEK initiative. At the program level, the number of SEEK participants returning
for their second year has steadily increased (i.e., 84% first-to-second-year return rate in
2012—first year it was recorded—compared to 92% rate in 2013) since CUNY instituted
this first-year experience. At the college level, the provost’s office has asked the program
directors to lead a campus peer-mentoring consortium, and the SEEK training curricula
and structure have become a guiding model for the college as it seeks to standardize
mentoring practices. The SEEK model and peer mentoring program have proven to be
an effective retention and academic success tool that can be easily adapted on other
campuses and tailored to meet the needs of diverse groups of students.

“mentors
facilitate the
learning of study
skills and
strategies for
academic success
by providing
illustrative and
real-life examples
of how these skills
are applied.

Promoting scholarship · Informing practice · Building connections
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Rebranding an Early-Alert System Through
Education and Collaboration

Lynn Zlotkowski

Curry College, a small, regional liberal arts institution, like many small colleges faces the
challenge of supporting high-risk populations who require intense support and attention.
Many of our students are first-generation college students and have both documented and
undocumented learning differences. The average incoming GPA for fall 2014 was 2.8. We also
found that many of our first- and second-year students were not developmentally prepared
to seek help, nor were they necessarily aware of the appropriate resources to use. Creating
a process where faculty can initiate those conversations lifts the burden from the student
and provides them a bridge to success. While early-alert systems are not a silver bullet, they
inform students that someone notices they are struggling and wants to help. Yet, the success
of these systems relies on meaningful use by faculty.

Susan Conway

An alert system in some form has been in place at Curry since 2007, but it was underused
and lacked strategic student follow-up. It began as a home-grown, online form, which has
maintained by the Academic Success Coordinator (ASC), and e-mailed to students and
their academic advisors. The success of the alert was completely dependent on student
response. When the faculty used the system, it was frequently too late in the semester for
meaningful intervention to take place. To improve the program’s success, the ASC launched
a rebranding effort involving a three-pronged approach: (a) educating faculty about the
system, (b) building collaborative networks to underpin successful early intervention, and
(c) fostering a data-driven approach to student support.

Rebranding the Alert System: Faculty Education
Because faculty buy-in is critical to the success of the early-alert program, the rebranding
process was initiated through proactive, collaborative efforts with department chairpersons,
in the hope that they would be able to provide insight into the lack of faculty participation
and also serve as messengers. According to chairperson feedback, faculty did not submit
alerts because the process was never fully explained, it did not seem worth the effort, or
they feared that sending an alert would fracture the faculty/student relationship. With this
information, the ASC began visiting department meetings and individual faculty members
to explain the importance of the system and a new follow-up process designed to improve
student response. She presented data to faculty and discussed the success rates when
students had received alerts. Essentially, the ASC reframed the alert as an opportunity for
a conversation rather than a rigid warning, which did not focus on students’ potential for
success. Further, she highlighted the role of the alert system as a form of documentation in
the event of a grade dispute.

CONNECT Direction
Mount Ida College
Newton, MA

Director of Academic Advising

Kristen Getchell
Assistant Professor of English
Curry College
Milton, MA

“The director

of academic
advising …
educates faculty
advisors about
using alerts in
a proactive
manner and
focusing on
strategies for
success.
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Building Networks of Collaboration and Support
To broaden the support available to students, the alert form was changed to include
academic advisors, the student-athlete welfare coordinator, and faculty from the
Program for the Advancement of Learning (PAL), an initiative for students with learning
differences. Follow-up with students is coordinated by the ASC but does not reside
with her alone. If a student is neither an athlete, nor in the PAL program, the ASC
follows up, recommending campus services, such as tutoring, or offering academic
coaching. The amount and intensity of follow up depends on a student’s academic
history, academic standing, and number of alerts they have received in a given
semester. With additional campus representatives included on the e-mail distribution,
strategic discussions about the nature of support and timing of follow-up contact are
now possible.
The ASC also reached out to faculty and administrators to increase awareness and use
of the alert system. For example, the writing coordinator has instituted a common
syllabus statement in the required first-year writing sequence that identifies behaviors
that may trigger an alert in those courses. Another initiative involves collaboration with
the director of academic advising, who educates faculty advisors about using alerts in
a proactive manner and focusing on strategies for success. This initiative demonstrates
the positive, developmental value of early alerts, rather than their having a negative
impact on the advising relationship. This positive messaging has significantly increased
advisors’ receptiveness to using the alert system. These types of broad and targeted
collaborative efforts have changed the culture of alerts across campus.

Data-Driven Intervention

“Increased use of
alerts and

follow-up
conversations
with students
coincided with a
corresponding rise
in the average GPA
at the college and
a decrease in the
number of
students earning
Ds and Fs or
ending the

An essential step in the rebranding effort was moving from an anecdotal model of
development to data-driven programming. The ASC collects the number of early alerts
sent, number of faculty who used the system (as a means of social-norming), and
percentage of students who were successful (i.e., earn a grade of C or better, pass the
course with a P, or withdraw from the course without penalty) post-alert at the end of
each semester. These are shared with faculty via e-mail to encourage future use of the
system.

semester on
academic

”

probation.

Assessment data show the growth, from the 2008-2009 academic year when the
rebranding efforts began through 2013-2014, in the number of alerts sent (167%
increase), faculty using the system (63% increase), and students receiving alerts (85.5%
increase). Increased use of alerts and follow-up conversations with students coincided
with a corresponding rise in the average GPA at the college and a decrease in the
number of students earning Ds and Fs or ending the semester on academic probation.
Probation numbers for first-year students dropped from 10% of the first-year class at
the end of the fall 2008 semester to 7% of the class at the end of the fall 2013 semester.
Continue to REBRANDING, p. 7 >>
Return to Front Page
Copyright © March 2015 National Resource Center for The First-Year Experience® and Students in Transition, University of South Carolina

SOURCE

Vol 12

|

No. 2

|

March 2015

7

Return to Front Page

<< Continued from REBRANDING, p. 6

The college’s retention rate during this period of rebranding increased to more than
70% for the first time in at least six years. This culture of proactive support aided in the
success of students and, therefore, their retention at the institution.
In addition to demonstrating the effects of rebranding on participation, the data are
also used to continue development efforts. Success rates have convinced many faculty
of the usefulness of the early-alert system. Finally, the data-driven approach to early
alerts has professionalized the system and strengthened an argument regarding the
importance of the program beyond anecdote and narrative.

Conclusion
At its core, the early-alert system is about facilitating constructive and supportive conversations between faculty and students. When students are given an opportunity to
connect with a faculty member, advisor, or academic coach and change their academic
behavior, the message sent is that the institution cares about them and their success.
This new approach and culture-shift has cost nothing, but it has resulted in an improved
campus culture of support and improved retention for first-year students.

Institute on SOPHOMORE STUDENT SUCCESS

www.sc.edu.fye/ISSS
April 17-19, 2015
University of South Carolina,
Columbia, SC

Contact
Lynn Zlotkowski
lzlotkowski@mountida.edu

Related Articles in E-Source
Abel, M. (2006). Increasing retention rates
through academic early intervention
programs. 4(1), 11-12.
Bruni, R., & Utterback, K. (2009). West
Virginia University’s mid-semester
help center keeps students enrolled.
6(6), 6-7.

PUBLICATIONS
STAFF
Tracy L. Skipper

Assistant Director for
Publications

Joey Hilton

Graphic Designer

Jennifer Keup
Director

Mary Stuart Hunter
Executive Director

FEATURED TOPICS
I
I
curricular and cocurricular initiatives I Strategizing to gain institutional sup
I
student success I
Price per individual: $645
2 or more: $625
Limited to 100 par ticipants
Register at www.sc.edu/fye/isss/

Return to Front Page
Copyright © March 2015 National Resource Center for The First-Year Experience® and Students in Transition, University of South Carolina

SOURCE

Vol 12

|

No. 2

|

March 2015

Return to Front Page

Award-Winning Programs Focus
on Transfer Transition
The National Resource Center for The First-Year Experience and Students in Transition
formally recognized three institutions with its inaugural Institutional Excellence for
Students in Transition Award in October at the 21st National Conference on Students
in Transition. These award-winning programs are exemplars of innovative collaboration
across departments and campuses and dedication to providing transitioning students
with the best tools for success. The programs featured below all focus on improving the
success of transfer students.

Dustin Roberts
Graduate Assistant
Conferences and Continuing
Education
National Resource
Center for The First-Year
Experience & Students
in Transition
University of South Carolina
Columbia, SC

Arizona State University – Guided Pathways to Success
Arizona State University (ASU) is a public metropolitan research university that also
happens to have the largest enrollment of a public university in the United States. The
university enrolls a massive 10,000 transfer students per year. With the high influx of
transfer students, ASU sought ways to better support them through their initial transition and ultimate graduation. ASU created a “culture of transfer” by signing partnership
agreements with every public community college in the state. In cooperation with the
public community colleges and tribal colleges, ASU also introduced new web-accessible
curricular pathways, promoted strong academic preparation, and developed new marketing and communication strategies.
The pathways are structured to ensure students succeed, with an associate degree built
into most pathways along with an automated reverse transfer credit mechanism to
ensure associate degree completion. If students complete the pathway, they can transfer
to ASU with guaranteed admission and no more than 60 semester credits remaining for
graduation. Moreover, because credits on a path are guaranteed to apply to a student’s
major, no credits are lost during transfer. Each pathway has critical tracking requirements
that allow students to determine whether they are an appropriate fit for a particular major. The pathways provide a cost-effective and time-efficient plan for transfer
students.
Online self-service tools have been instrumental in the transfer process. For example, the
Transfer Credit Guide allows advisors and students to see whether an equivalent course
exists at ASU, and if not, provides an easy-to-use online process for students to identify
additional courses for evaluation. Other tools such as the Maricopa Colleges’ Pathway
Tracker Tool and My ASU give students a clear picture on his/her pathway progress and
identify need-to-know transfer resources.

Continue to AWARD-WINNING, p. 9>>
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In the years since the program’s implementation, ASU has already seen a return on its
investment. Enrollment from Arizona community colleges rose from fewer than 5,000 in
the 2006-2007 academic year to 6,117 new transfer students in the 2013-2014 academic
year. More than 225 seamless pathways for different majors have been created for the
Maricopa to ASU Pathways Program (MAPP) and the number of Transfer Admission
Guarantee (TAG) majors available for other community colleges has also increased.
Furthermore, ASU has seen higher enrollment of students with a junior status meaning
less time and money is being required to reach graduation. Through extensive collaboration with their community college colleagues, ASU has made the transfer process a
manageable step rather than a daunting leap toward graduation.

Governors State University – The Dual Degree Program
Governors State University (GSU) is a public university located in University Park, Illinois,
less than 30 miles south of Chicago. It is the only public university serving the large area
of south Chicago, an area where bachelor’s degree completion is less than half the Illinois
state average at 21%. To increase degree attainment, GSU implemented the Dual Degree
Program (DDP), a partnership between GSU and 17 community colleges in Chicago. DDP,
a research-based initiative, addresses the known barriers to degree completion. Data suggest that students who obtain an associate degree prior to transfer and those who attend
the university full-time posttransfer are more likely to graduate than students who fail to
do either. To that end, DDP supports college graduation by emphasizing associate degree
completion prior to transfer.

Nominate Your Program
for the 2015 Institutional
Excellence for Students
in Transition Award
The award for Institutional Excellence for
Students in Transitions will be presented annually to institutions that have
designed and implemented outstanding
collaborative initiatives enhancing significant transitions during the undergraduate experience. Award recipients will have
demonstrated the effectiveness of the
initiative in supporting student success,
learning, and development at a variety of
transition points beyond the first college
year and in responding to unique institutional needs. The award package includes
two complimentary registrations to the
22nd National Conference on Students in
Transition, recognition at the conference,
and opportunity to present a poster
session on the award-winning initiative.
Nominations will be accepted starting
mid-May until early August. Please visit
http://sc.edu/fye/awards/IE_Award.html
for more information and submission
instructions.

Enrolled DDP students are able to take advantage of certain program benefits, including
proactive advising, peer mentors, policies that promote completion, and even financial
incentives. Advisors help students determine the graduation track allowing for the shortest timeframe and fewest credits needed. These advisors work for GSU but spend most
of their time primarily at the community colleges. Students are guaranteed admission to
GSU and tuition is frozen upon enrollment. Access to both need- and merit-based scholarships is highlighted to give students a clear picture of available resources. Peer leaders
serve as mentors to guide the new students through their degree completion and
transition out of community college and into university. These benefits not only serve as
rewards for being in the program but also set up the student for future success.
The results have been overwhelmingly positive. Of the DDP’s first cohort, 97% had either
graduated or remained enrolled, making appropriate progress toward the bachelor’s
degree. Students have expressed their thankfulness to the program by calling it a “lifeline” while also identifying it as a factor in their decision to attend full time, to complete
their associate degree prior to transfer, and to believe in their own success. In such a
vast and diverse area students come to college with varying challenges that ultimately
detract from their academic success. GSU’s Dual Degree Program has worked strategically to help students overcome these challenges, and the students are now reaping the
benefits.
Continue to AWARD-WINNING, p. 10>>
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Contact

University of North Carolina Wilmington
– University College Students in Transition Program

Maria Hesse
Vice Provost for Academic Partnerships
Arizona State University
maria.hesse@asu.edu

The University of North Carolina Wilmington (UNCW) is a public university that enrolls approximately 14,000 undergraduate, graduate, and doctoral students each year as part of the
University of North Carolina System. In recent years, many of those incoming students have
been students in transition—specifically, transfer students and military veterans. Because
of the ever-increasing complexity and competitiveness of major admission requirements,
these students frequently lacked the skills and courses necessary to succeed in their chosen major. The purpose of the University College (UC) Students in Transition (SiT) Program
at UNCW was to provide support to students at critical points of academic major transition
while providing a general advising home prior to admission to the major.
To better support these students, UNCW focused on several specific needs: academic
preparedness; awareness of requirements, policies, and procedures; personal and social
adjustments; financial responsibilities; academic and career planning; and/or the transition to civilian life. They aimed to do all of this while making advising a more user-friendly
process for these populations. The Program provides academic advising, courses, and
programs geared toward transfer and military student success.
Transfer students who lack certain prerequisites are assigned to the UC SiT program and
are advised by SiT-specific advisors. After having met with a Career Center counselor who
assists the student with career exploration, the SiT advisors counsel the student regarding
major and academic research and planning. They will stay with these advisors until they
have successfully transitioned into their major.

Randi Schneider
Associate Vice President
Governors State University
rschneider@govst.edu
Terry Curran
Associate Provost for
Enrollment Management
University of North Carolina Wilmington
currant@uncw.edu
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Courses provided by the program have sought to further ease students’ transition. UNI
201: Transfer Seminar is a three-hour general education course that specifically tackles
issues that effect transfer students and the skills that will ultimately help them succeed.
Effective fall 2014, the course fulfills six of the Writing Intensive and Information Literacy
general education requirements. This prevents students from needing to complete additional, nonrelated coursework to meet these competencies.
Transfer and military students continue to flourish, declaring appropriate majors and
gaining entrance into majors of their choosing, evaluating and revising career and academic plans, and forming strong relationships with faculty and staff. Each semester, more
and more students are using the program and its resources. This is evidenced by higher
enrollment in the UNI 201 course, higher attendance at workshops and more students
going through the advising process. UNCW’s University College Students in Transition
Program has truly created a home for its transfer and military students.
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Strengthening Social Support
for Transfer Students
Entering community college students have high academic goals, with 81% in one study
reporting that their educational goal was a bachelor’s degree or higher. However, five
years later, only 21% had successfully transferred to a four-year university, and only about
6% had earned a bachelor’s degree (Horn & Skomsvold, 2011). Undoubtedly, transfer
students face many challenges on the way to attaining a bachelor’s degree. Yet, the transition from community college to a four-year institution can go more smoothly when
they receive social support from others. As Xueli (2009) observed, college students who
have social support and feel a sense of belonging are more likely to obtain a four-year
degree. While family members and friends are commonly recognized as providing the
majority of social support, faculty members, counselors, other staff, and fellow students
can also become active agents of social support to help transfer students succeed. This
article highlights strategies for increasing support for students transitioning from a community college to a four-year college or university.

Christina S.
Chin-Newman
Assistant Professor
Human Development and
Women’s Studies
California State University,
East Bay
Hayward, CA

Stacy T. Shaw
Education Analyst
RTI International
Research Triangle Park, NC

Social Support From Faculty Members
Faculty members at four-year institutions can provide critical assistance both prior to
and after transfer (Chin-Newman & Shaw, 2013). At a minimum, faculty members can
connect students with campus resources, advise them about which classes to take, and
discuss future career possibilities with them. Because faculty members are in an instructional role, they can also assist struggling students with specific aspects of mastering
their major discipline, and mentor students with a strong interest in their major discipline. All students benefit enormously from faculty encouragement and advice, yet
transfer students have less time to get to know major faculty than native students.
Four-year institutions can employ the following strategies to increase faculty support for
transfer students:
1.

Provide incentives for faculty members to participate in mentorship
programs for transfer students. Mentorship programs that pair individual
or groups of transfer students with an identified faculty member can grant
new students a strong connection to someone at the four-year institution
and provide another avenue of support for these students. Faculty involved in
these programs can be supported with stipends or grants to support research
projects involving transfer students.

2.

Administer awards to recognize outstanding faculty advisors of transfer
students. Transfer students can be asked to nominate faculty members for
Transfer Student Advising Awards. Faculty who receive these awards can be
recognized at commencement ceremonies and other public events. Awards
might also include special professional development funding (e.g., travel grants
or research supplies/equipment).
Continue to SOCIAL SUPPORT, p. 12>>
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Social Support Strategies

<< Continued from SOCIAL SUPPORT, p. 11

3.

Support faculty members in efforts to start a chapter of Tau Sigma, the
national honor society for transfer students. While it may not be realistic for
faculty to have numerous one-on-one meetings with new transfer students,
creating a chapter of Tau Sigma would provide a structured, less labor-intensive
way for faculty to interact with transfer students and support their academic
achievements.

Support From Campus Staff

t

Provide incentives for faculty to
serve as mentors

t

Recognize outstanding faculty
transfer advisors

t

Create transfer centers to offer
one stop for information, ongoing
development, and support

t

Create cohort-based learning
experiences
Use peers to serve as mentors and
guides

t

As many of the struggles transfer students face concern the logistics of moving between
institutions, both sending and receiving institutions can help them by creating special
service centers and dedicated advisors. The very existence of a transfer center serves as recognition that transfer students are important and that they face a unique set of challenges.
Transfer student centers can serve students in the following ways:
1.

Give workshops focusing on the processes of successful transfer. Monthly
workshops at both two-year transfer centers might describe how to apply to a
four-year college or university, navigate transcript review and transfer of credit,
while those at four-year centers might focus on overcoming the stigma that community college transfers are academically underprepared. Such workshops could
include guest speakers who have successfully transferred from the community
college to four-year institutions. For students who have already successfully
transferred to a four-year institution, presentations on campus engagement
(e.g., joining intercollegiate or intramural athletic teams, taking on leadership roles
in campus organizations, becoming involved in research opportunities) can help
them become more aware of and immersed in cocurricular experiences. Other
workshops for transfers might explore managing time with junior and senior-level
coursework and preparing for and applying to graduate school.

2.

Serve as a “one-stop shop” where students can go when they need information and services from the four-year institution. One of the biggest challenges
of transfer is navigating the bureaucratic maze of not one but two institutions.
Having a central location where students can go to prepare for transfer or to transition into the four-year institution eases the burden of students having to track
down information from decentralized offices and departments and provides them
with familiar faces they can turn to for questions and support.

3.

Host a website and publish a weekly e-newsletter for transfer students. Aside
from transfer centers, websites and e-newsletters are also effective ways to relay
just-in-time information to transfer students (e.g., course registration procedures,
financial aid deadlines). These can detail where to find resources and highlight
transfer student success stories. Reading these stories can make struggling
students feel like they are not alone in their journey, and that success is entirely
possible.

t

Make cocurricular experiences (e.g.,
student organizations, residence
life) accessible to transfers

Continue to SOCIAL SUPPORT, p. 13 >>
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Social Support From Other Students

Contact

The importance of feeling that one belongs to a community and is connected to fellow
students cannot be underestimated. Discovering that others share your interests can be a
potentially rewarding aspect of a college education. From a practical standpoint, communicating with other students is an important way to learn how a new campus works. Peer
support for transfer students can be nurtured in the following ways:

Christina S. Chin-Newman
christina.chin-newman@csueastbay.
edu

1.

Implementing cohort-based learning. Scheduling classes with the same group
of peers can be used in some degree completion programs to foster familiarity
among students and promote new friendships.

2.

Employing peer mentors. Assigning cohorts of transfer students a peer mentor
upon admission to the four-year institution can provide them with an initial go-to
individual to help ease the transition to their new college or university before
other friendships are established. Four-year peer mentors might even work with
community college students prior to transfer.

3.

Providing on-campus housing that suits the needs of transfer students. Living on campus facilitates friendships for many students. Transfer students would
also benefit from this opportunity, especially if they can live in close proximity to
other transfer students. Reserving sections of residence halls for transfer students
(perhaps with a older transfers serving as resident assistants) may help foster
friendships among these new students. Also, given that many transfer students
may be parents, family student housing (apartments) should be made available
when possible.

Because it is assumed that transfer students have already succeeded in community college, they are often overlooked when it comes to services and programs provided by
four-year institutions. By understanding the ways in which colleges, faculty, and staff can
work together on behalf of transfer students, new measures can be taken to support these
students during a critical time in their academic lives. Because students who begin their
educational journey in a community college can easily lose sight of their initial academic
goal of a bachelor’s degree, commitment to supporting them both before and after transfer
is critical in helping them stay enrolled and make progress toward their degrees.
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Good for the Gander: Why Common
Reading Programs Are Good for Faculty
Students often worry about proving themselves in college. They anticipate meeting new
peers and challenging teachers and learning differently than they have before. A widespread practice to help new students in their transition to college is a common reading
initiative, often coupled with orientation programs. These programs typically involve
campus leaders choosing a book to create a shared intellectual experience for incoming
students, with faculty members conducting seminars and incorporating the text in their
syllabi. These practices are supported by a strong professional infrastructure, such as the
National Resource Center for The First-Year Experience and Students in Transition, annual
conferences, professional development workshops, special book catalogs from major
publishing houses, and peer-reviewed research on the benefits of this practice. Common
reading programs serve new students, yet they also present a unique opportunity for
faculty to reflect on the singular experience of starting college.

Nancy Koppelman
Faculty
American Studies
The Evergreen State College,
Olympia, WA

“The common
reading enabled
colleagues from

Open habits of mind are essential for college students. Common reading programs
invite faculty to appreciate anew the very first days of college, when intellectual awakenings and life-shaping decisions were still in their own futures. Dictates of discipline and
department were largely unknown and less important than curiosity and risk taking. A
common reading lets faculty step away from the trappings of disciplinary authority, temporarily relegating well-worn professional loyalties and affiliations to the margins. Faculty
can join across fields of expertise to focus on a single book. Inevitably, this puts most instructors in the position of not being experts on a topic. But in the best of circumstances,
all students are in precisely that position during the first week of college and continually
throughout their education.

different fields

Fall 2014 was the third year with a common read at The Evergreen State College. Nearly
everyone who teaches undergraduates participates. In its first year, the College assigned
A Mighty Long Way: My Journey to Justice at Little Rock Central High School, a memoir of
the civil rights movement by Carlota Walls LaNieŕ (2010), who was one of the Little Rock
Nine. While faculty in political economy and in cultural studies were confident about
leading seminars on the history of racial discrimination in the United States, some of
their colleagues in biology, computer science, business, and visual arts doubted their
ability to do so. To bridge the gap, a group of faculty and staff well-versed in LaNier’s topics created a guide to help their colleagues plan orientation sessions on the book. They
also led introductory seminars for faculty to address concerns about how to conduct
discussions about race and justice. The common reading enabled colleagues from different fields to collaborate and help each other renew their awareness of what it is like to
encounter new and important knowledge.

awareness of

to collaborate
and help each
other renew their

what it is like to
encounter new
and important
knowledge.”
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The second year’s text was Listening Is an Act of Love: A Celebration of American Life From
the StoryCorps Project, a collection of transcripts compiled by StoryCorps founder David
Isay (2008). The book illustrates threads of everyday life that unite us as citizens: home
and family, work and dedication, history and struggle. This time, faculty who taught oral
history produced a guide including a brief workshop to help students experience the
simple acts of listening, being heard, and documenting the encounter with intention.
Faculty who had never taught oral history learned its ethical power by doing it and
observing students respond to its methods.
In fall 2014, the common read was Lyanda Lynn Haupt’s (2011) Crow Planet: Essential
Wisdom From the Urban Wilderness. To help colleagues unfamiliar with natural history, a
faculty team including an ornithologist and two humanities professors created workshops that took students outdoors to closely observe the natural world. This interdisciplinary group supported colleagues across campus as they learned how to tune in to the
skills and pleasures of appreciating nature and consider how human actions influence
the fragile ecosystems we work to sustain.
Few routines typical of our profession present opportunities like these to recall the foundational moments of waking up to new knowledge, which for many of us inaugurated a
lifetime commitment to higher education and advocacy for the life of the mind. Professional demands, such as planning courses on well-known material, research in a discrete
field, governance, teaching at multiple institutions, and juggling several professional
identities (e.g., advisor, instructor, committee member), require faculty to be well-read
and scholarly, not vulnerable and unschooled. When can faculty pause to revisit what it
was like to be a student before committing to a field of knowledge? Common reading
programs can inspire faculty to return to that moment, rich with possibility for more than
two million students who start college annually.
Because common texts are about topics of general interest, virtually all faculty have
garden-variety familiarity with any book’s theme. But because every book is field-specific,
most faculty will not have knowledge grounded in years of study. Making the adjustment between life as we live it and knowledge that issues from the luxury of detachment offered by higher education is, as W.E.B. DuBois (1903/2008) wrote more than a
hundred years ago, “the adjustment which forms the secret of civilization”(p. 61). Through
common reading programs, citizens committed to the common good stretch toward
the unfamiliar to understand worlds broader than their own. Hopefully, they learn to
crave that kind of stretching, just as athletes itch for their daily workouts. They enjoy the
experience of facing and grappling with what they do not understand and of using the
power of their minds to change who they are and what they are capable of.
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Finally, the common reading enables students to witness faculty walking the walk of
genuine inquiry by modeling the core virtues of learning. Faculty participation teaches
those virtues by continually renewing the culture of inquiry, which is, after all, the hallmark of higher education.
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Enhancing First-Year Convocation:
A Data-Driven Approach
Colleges and universities across the country strive to assist students in the transition to
higher education, seeking opportunities to make them feel welcome and to integrate
them into college life. First-year convocation, which is generally viewed as a student’s
official welcome into the university’s community of scholars, is one such opportunity. It
allows administrators and faculty to engage with students in a formal academic gathering and sets the tone for their college experience. Furthermore, convocation presents
the occasion to educate students on the traditions of their institution, motivating and
inspiring them be successful academically and promoting affinity with the university
and its culture. Research has shown that students are more likely to succeed when they
feel personally significant, and institutions can instill this feeling through convocation
ceremonies designed to welcome and celebrate first-year students (Cuseo, 2007).
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Aerial photo on the KSU campus green following the convocation ceremony.
(Used with permission of the authors)

At Kennesaw State University (KSU), first-year convocation has been a tradition for more
than 10 years. It signifies the beginning of a student’s life as a member of the KSU community of scholars and functions as a bookend to commencement, with both ceremonies presided over by the University’s top administrators. Convocation has evolved over
time to meet the needs of the ever-changing student population, with the most recent
expansion bringing together units from across campus to include activities that engage
students and their families. For example, KSU now offers both pre- and post-ceremony
events, such as an open house, aerial photo, on-campus dining options, and evening
entertainment.
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In order to make data-driven decisions regarding enhancements to first-year convocation, a sample of attendees were invited to participate in an online survey, which
gathered demographic information and feedback on logistical issues, marketing
efforts, level of participation, appropriateness of the keynote speaker, and perceived
impact of the event. The invitation was sent to approximately 2,000 first-year students, their parents and families, and KSU faculty and staff. More than 300 individuals
responded to the survey.
More than half of the respondents indicated they participated in the convocation
ceremony, the aerial photo, the open house activities, the on-campus dining options,
and the evening entertainment. A significant finding for future marketing efforts was
that the majority of respondents learned about convocation through an e-mail campaign and at orientation. Attendees also indicated a clear preference for the ceremony
to be held on the Friday during the first week of classes and for the featured speaker
to be a current KSU student or recent graduate. These findings were reported back to
the arrangement committee who factored them into scheduling and preparing for
the subsequent year’s convocation.
In addition to data gathered regarding the logistics of the event, the survey also afforded a glimpse into respondents’ perceptions of convocation. Of particular interest
were the reasons respondents cited for attending convocation and their perceived
purpose of the ceremony. The primary reason for attending was to hear the speaker,
closely followed by a desire to hear from the university’s top administrators. The next
most common reasons for attending were to meet people, to spend time with friends,
and asked by parents to attend.
Regarding the perceived purpose of the event, respondents indicated that they
believed first-year convocation was intended to foster institutional affinity. Following
closely behind were
t

inform students of the expectations of higher education,

t

educate students about academic traditions,

t

instill in students a sense of pride in their University,

t

create a sense of belonging or community, and

t

motivate and inspire students.

“First-year
convocation …
signifies the beginning of a student’s
life as a member
of the KSU community of scholars
and functions as
a bookend to

Based on KSU’s experience over the past 10 years and the assessment data gathered
from the 2013 survey, the following strategies are offered for developing or enhancing
first-year convocation:
t

”

commencement.

Form a collaborative campuswide committee to achieve buy-in and assis
tance with the planning, cost, and logistical details related to convocation.
Continue to CONVOCATION, p. 18 >>
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t

Involve key individuals from the offices of auxiliary services and event
planning when selecting a date, time, and location for the ceremony. At
large institutions in particular, the timing of the event may have significant
implications regarding student availability, traffic flow, parking, and other
concerns.

t

Gather information about events that may potentially conflict with convoca
tion. Connect with individuals from Residence Life and Student Affairs early
in the planning process to navigate these potential conflicts.

t

Invite students and their families to convocation through multiple avenues
and using a variety of media. KSU survey results suggest announcements
at orientation and e-mail were the most successful methods for reaching the
intended audience. create a sense of belonging or community, and

t

Educate students and their family members about convocation—what it is
and its significance.

t

Develop a marketing plan that includes a “save the date” announcement,
a formal invitation to new students and their families, and a reminder within
a week of the event.

t

Enlist the assistance of faculty and staff across campus in promoting the
event and encouraging their participation at the ceremony itself.

t

Provide take-aways for first-year students who attend convocation. Lapel
pins inscribed with the KSU mountain logo and words from the KSU Alma
Mater were designed specifically for this ceremony and were only available
to students in attendance. First-year students are officially inducted as mem
bers of Kennesaw State University when they place this lapel pin on their
clothing and recite the matriculation pledge as part of the convocation
ceremony.
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KSU’s data-driven decisions regarding enhancements to convocation have led the
University to rethink aspects of this annual event. Specifically, based on feedback from
the survey, the 2014 Convocation was again held on a Friday evening and the speaker
selected was a recent graduate of our institution, as was the preference of a majority
of survey respondents. Student attendance at the 2014 ceremony was significantly increased over the preceding year, and preliminary feedback suggests that the speaker
was very well received by the audience. In better tailoring first-year convocation to
the preferences indicated by our target audience, KSU hopes that more students will
attend convocation and gain a sense of personal significance and belongingness that
will ease their transition to our institution.
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