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2.C.5 - Academic Advising

The institution designs and maintains effective academic advising programs to meet student needs for information and advice, and adequately informs and prepares faculty and other personnel responsible for the advising function.

Academic Advising Support for Students

Academic advising at Evergreen is complex and multi-leveled. Evergreen students are left free to fashion their own education from the wide variety of pieces we make available, programs of all durations, part-time programs, courses, individual contracts and internships of all sizes. Their choices are formally guided only by the entrance requirements that faculty create for their programs and by the procedural and intellectual agreements necessary to create contracts and internships. Similarly the Evergreen Faculty in its various planning units, inter-area, and core programs annually recreates the curriculum, devising new program ideas, reorganizing the content and coverage offered under repeating titles, and offering work at a variety of levels of sophistication. While curricular pathways and repeating programs provide significant structure in some areas of the curriculum, other programs, especially core and interarea programs, are unique creations of a given groups of faculty members. It is within this complex context that advising at Evergreen occurs. Advising then, if it is to work well, functions on at least two important levels. The first has to do with figuring out what questions, issues, ideas, the student takes to be his or her work. The second is to create a strategy that will allow the student to accomplish this work. This process should be iterative allowing the basic questions and strategy to be revisited regularly.

The view that students can and often do know what they want to do, what they want to be, and how they want to accomplish their goals is central to Evergreen’s idea that its students should understand the primary function of college as finding their own work, and pursuing it through their own initiative and collaboration with faculty and other students. 76.6% of new transfer and 53% of new first-year students expressed a desire to focus on a particular field or discipline, another 39.8% and 18.5% didn’t know. (Evergreen New Student Survey 2005-Do You Plan to Focus) Students gradually come to a more sophisticated understanding of their work and its place. ADD STUFF FROM STUDENT FOCUS HERE It is this freedom, this chance to make their own way that attracts students to TESC. Two things stand out. First, for many students figuring out what their work is, how to focus their effort and energy into an increasingly intellectual judgment, is the first goal. Second, devising a strategy for accomplishing the goal, identifying resources, programs, internships, and the like is a second step.

As was discussed in Section 2.A.9 under Narrative Evaluations the whole narrative evaluation process has a major component of reflection and assessment built into it. The evaluation conference with its review of faculty and student evaluations and assessment of students’ growth and learning is the primary location where faculty members interact with students around their intellectual development and, often times, their plans. Faculty members can draw upon their own familiarity with the curriculum, the pathways identified in the catalogue, the planning unit structure, their work with and knowledge of their colleagues, and, of course, their knowledge of the student’s work and capacities to help shape general ideas about possible future plans. The catalogue in particular is carefully reconsidered annually at the catalogue summit, and is indexed in a variety of ways to allow students to see how many programs can contribute to their education. Planning units put significant effort over the past few years into identifying pathways. (see 2.C.3) The Olympia undergraduate catalog has recently been fully supported as a database that allows for complex searches. While these steps are important, work needs to continue on familiarizing faculty, staff advisors, and students with these resources.

Advising, Courses, and Curricular Options

The third issue closely related to the reinvigoration of interdisciplinarity has to do with the question of full time study, the role of shorter and smaller pieces in the curriculum that at the very least raise questions about the assumptions we make about faculty student connection. The change in policy that urged two quarter programs followed by a one quarter program in the Long Range Curriculum DTF Model from 1995 which went into place with the 1997-98 school year and was reinforced by the General Education DTF conversation has expanded the number of pieces taught. The growth of course work within Evening and Weekend studies to the point where now there are more enrollments (but nowhere near the FTE) in evening weekend studies than in regular day time program registration. The policy decision to that allowed registration to 20 quarter hours has made the growth in course enrollments (not half-time time program enrollments) the largest location for growth on the Olympia Campus. (2006-07 Curriculum Overview-# of Enrollments) The increase in the number of single faculty, single quarter programs, the growing number of individual pieces that students register for all suggest a change from the original model of multi-faculty year long coordinated studies. The tension between the sustained inquiry in community that is the product of spending considerable time developing the skills to pursue a complex inquiry in a full-time year-long coordinated study and the flexibility ,intensive focus, and distributive depth offered by shorter and smaller pieces of study that has existed from the earliest years of the college has important implications for our assumptions about advising, coherence, breadth and depth in student experience. The proliferation of pieces, the increasing array of options, especially course options, raises important questions about the role of advising by both faculty members and Student and Academic Support Services. Developing breadth is in some ways simpler in such a curriculum as less than full time work is required to find opportunities for mathematic, languages, or arts. But finding a coherent path though this work is an even greater challenge than when the options were fewer. Helping students recognize the power and distinctive worth of year long studies as well as the virtues of shorter more directly focused work is a tension that has to be worked out at both the level of the individual student and the curriculum as a whole. Not only are questions raised about advising, but there are also significant questions raised about whether the current distribution of work especially the proliferation of course work and the length and size of programs provides the optimal opportunity for a distinctively inquiry based educational experience.

